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   >> MODERATOR: Good afternoon, everybody. I'm the knowledge translation associate, and I would like to thank you for attending today's webinar called "Jobs Jobs Jobs, what's the big deal"? It is presented by Amy. Given Amy's experience and expertise in the area of employment, we're happy to have her on board.  When we talked about her doing a webinar on employment, we saw a bunch of different topics but agreed it would be best to start with an overview as a way to determine the needs of our audience.  We're looking forward to hearing from you about future topics that might make a good focus for another webinar.
    A few housekeeping notes. The slides are available for download now in the lower right‑hand corner of your screen, you'll see there are hand‑outs. A certificate of attendance and the power point is available for download as well.  I will be monitoring the chat box throughout and try to attend to any technical problems as they arise.  And Amy is happy to take any questions or comments that come up as you have them throughout the presentation. And you should pay attention, because Amy may also have some questions for the audience, so get ready to participate in that way as well. 
    Again, thanks for joining us today, and now I'll turn it over to Amy. 
   >> AMY: Thank you, Rebecca. This is really going to be a big picture overview of employment in college programs. There are newer people on board. There are some who have probably been around for a while or maybe making changes.  Our goal is to give the big picture overview so it might spark questions about, Oh, I want to work on this specific area and maybe a webinar that hones in a bit more would be helpful. So let us know. Or maybe I need help specifically, and I can work with you one‑on‑one on that as well. 
    I have been doing college‑based programs for a while. I started a few in Baltimore years ago, I launched them and then handed them back to the city school. I worked with another local college for a couple of years doing TA and research on some programs, and I've done some other technical assistance with programs in other states. And my own brother, who has intellectual disabilities, year and years and years ago went through one of the first in southern California, which is what really got me hooked on this concept. 
    I first want to start with just talking culturally about how we view work and the different various levels of work and what that means for our students. So employment. Just what is employment? I just looked up definitions of all of our various levels of what we consider work. Employment was defined as an occupation by which a person earns a living and kind of their vocation or their calling. We don't expect it to be a way to earn a living. They can have some skills that they'll do, keep them busy, make them feel like they're part of the community, but not necessarily earn a living. And that's something we really need to broaden our expectations for. That somebody can earn a living doing something that, for them, we often think that somebody has a calling if they have a disability. They have some skills they can get paid for. College programs are great for being able to discover a calling. 
    Jobs. This is something, you know, it's kind of talking about the path. A full‑time or part‑time job.  What you do to complete something. A piece of work, a task done as part of a bigger picture for an agreed price. And that's what we tend to focus on with our students. What tasks can they do to perform a job? 
    And then career. That's ‑‑ we have to think of ourselves as we get jobs so we can gain some skills. Right out of high school, you get a job. If you want to move on to a career, you go to college to get that career. That's that special training that it is focused on, your life work. And the other part of career is that you go through phases to reach a profession. So I like the way they identified the course of action. So it's a phase that leads to something. And that's the reason most people go to college. It's the skills to move on.  And we need to remember that for our students with disabilities, going through, you know, one of these career transition programs, it's not the end all be all. It's not ‑‑ it's fun and there is socializing. 
    When you meet somebody, they don't typically ask you, you're at a party, they don't usually say what's your job. They usually ask, What do you do for a living? What kind of work do you do? And if you think about it, and I do the same thing when I'm working with students or I meet students with disabilities, I tend to say, "What's your job?" We need to think broader and say what do you do for work? That's the difference between getting a job out of high school and taking the time to go to college and get extra training to launch yourself into a career. That's the focus we really need to have for our students as well. 
    So what is real work? I always say this is ‑‑ anyone who has seen me train, I used to go around and collect a lot of outcome data. 
    Is there someone on the line? I heard a sound. 
    Outcome data for college programs about work. What is the employment outcome data. And then I would realize that everybody had all sorts of different definitions of what work was. And I wasn't collecting real data, so I would say no, no, no, let's collect data on real work. And then I realized you have to define, what is real work? What is the ultimate goal of somebody going to college and going and getting real work.
Somebody is individually hired and paid by the business to perform real tasks that support that business's bottom line. It is a contract between business and the individual as an employee. Not a contract between the business and like a school and then the school gets a stipend. That is a type of experience that can lead to real work. When somebody leaves college, they want to go to real work. They want to go through a typical hiring process, which may mean they need some support, but they're going to go through an interview of some type. It may not be the same that others go through. It might be a working interview versus a sit‑down‑behind‑the‑desk interview, and now they're going to receive the same pay and same benefits as any other employee at that level. That's our ultimate goal for somebody getting real work. 
    And there's a lot of steps to get to that process. But that's why these college programs are so great. There's, you know, high school‑based learning, there's career exploration and more work‑based learning in college, and by the time somebody is leaving, they've had enough experience to get them to the point where they can access real work. 
    So the common denominator for anyone going to college is to get a job, a better job. This one looks like a bette job. My R floated into the J. Sometimes you might hear that people go to college because they want to make friends, join a frat, go to parties, get away from mom and dad. These are all things that happen, but that's not the goal. They go to college to get a better job than if they don't go to college.  And that should be the same goal for our students with disabilities as well. 
    And to work on getting a career versus just a job. So what do average 18 to 21‑year‑olds do? They either go to college or they get a job out of high school, or often they do both. There's a good portion of those who graduate and went to college and have a job to help them get through college. It is quite typical. 
    What do average adults with intellectual disabilities do? Maybe a quarter get a job, a very low number go to college. That's increasing because of all of our great assistance programs and because it is recognized that this needs to be supported. But it's really time for us to increase the number of students with intellectual disabilities to go to college and get a career. They have had some training and they are entering the world of work based on their training. 
   >> MODERATOR:  I don't mean to interrupt you, Amy, but I would like to ask all the participants to please check all your microphones.  I can hear background noise and coughing. If everyone could take one second and double check that you're on mute, we would appreciate it. Go ahead, Amy: 
   >> AMY: Why does this need to happen? There's a lot that shows the more experience you have, and if you have paid, real work while you're still in high school or in college and you're still being supported by the staff and help you have a good experience with that, you are much more likely to be able to get and maintain real work post the graduation. It's really important. I do have a question. Raise your hand, in your college program, raise your hand yes if you are already having some form of work experience while they were in high school. So they're coming to you with some work experience? 
    Okay. I'm seeing a couple. I'm not seeing everybody. I think that makes your job harder. It's great if they have had experience because you have more information. You have a better place to start. And if not, it makes your job tough. You're sort of starting from scratch when it should have been happening along the way. This is something that as we're creating more college‑based programs, we need to be connected with our local school system. I feel like if we start our marketing to the school systems early, while they're in middle school to families and parents and understanding what it takes to get into a college program that's work‑focused, and really start emphasizing the needs for more work experience. If people are waiting until they come to you at 18, 19, 20, 21 or older, it's a lot of time lost where they could have had some good work experience where the average 16, 17, 18, 19‑year‑old is out working and getting experience and it's setting our kids behind. I think it's important to work closely, whether you're a dual enrollment program or taking kids who have already graduated, it's still a progression and I think we need to work closely with our school systems to connect to the careers a little more. 
    So the importance of real work, and I touched on this a little bit. For youth with disabilities, the most important research finds that work helps them get jobs with higher wages and more hours after they graduate. We have a long history of our youth with disability s being unemployed or under‑employed. This helps if you have had experience of being employed, not under‑employed. 
    Secondary school students with disabilities who work for pay outside the home before they're exiting have an increased chance in just general employment in post school.  And these are, you know, all research findings. There's not a ton of research that's done on this. This is one that over and over is proving to really be a cause and effect. So the more that we can work on getting kids jobs, and there is a difference between real work and the work‑based learning experience. Expectation are very different in a job where that employer has put you on your payroll and they're paying you for the work that they do to support your bottom line is different than kids coming in from school a couple days a week to do something that they have created. The expectation is not the same. This kid is now seeing a paycheck coming to him or her related to the work that they do. It's very different than just an experience of work that's not paid directly by the employer, and it is an important experience for them to have, particularly if it's new to them and they need supports for that it's important for them to have that experience while we are still supporting them. 
    It takes a lot of steps for somebody with higher support needs to get to the point where they're getting real work. So career exploration is huge. Just going out, seeing, exploring. I don't know what your experience has been, but I have worked with students in Chicago, in Baltimore, in D.C., in rural Illinois, and there were kids in Chicago that I went to downtown Chicago with them and they looked and said, oh my gosh, what ocean is that? They had never seen lake Michigan. And then we go to the Chesapeake Bay, and they go, What lake is that? There has been no exploration outside of their 10‑block radius at home. Getting them out to see things other than their tiny little space is really important. 
    Informational interview. Now they have seen a few things and they go, hmm, I'm really interested about that. I didn't know that was there. So one step further, go in and ask some questions.  Figure out what is this job really about? Let me see and observe. Let me do some job shadowing and watch what they are doing. I'm going to try some of these tasks, you know? I'm going to see what I'm good at, what I like, what it takes. It's harder to do than it is just to watch, so we have to take them through the steps of, you saw it; now let's see if you can do it. If you can't do it like everybody else, let's figure out how you can do it. Service learning and volunteer something important. Internship is the point where I think this is the area, I have tried a bunch of things and this stands out. Let me try to delve in a little more. And then it's getting a job and getting real work. And then it's, you know, for those lucky enough to go into a college‑based program, it's headed towards a career, towards an area that they can really delve into. 
    What's key is all of these activities need to occur in the community or on the campus community. The campus community is great for this. It's like a mini world of jobs and experiences. I love that kind of environment for these students who still need a little more exploration to try a few more things.  College campuses are great for that. 
   >> MODERATOR: Amy, I'm sorry to interrupt. Ann has a question. She agreed with the list but they are overstaffed, so how do you overcome that to take the steps that you mentioned? 
   >> AMY: Right. That's where there's a lot of creativity. I've seen programs be really creative on some of them have partnered with an adult service provider that actually comes to the campus and is responsible for a lot of the career development with the plan will probably choose that adult service agency as what they transition to, so it's just earlier involvement. And there's a shared cost there. There are some campuses that use students, graduate students who are on their campus if they happen to have like an education or a ‑‑ using them as practicum and using the graduate students who you can train and as part of their practicum to help support some of the job development. 
    There's going to be creativity, that is going to come out of ‑‑ there's a lot of money that's going to be put into pre services. Community being trained to help support job exploration. With the new, you know, employment‑first movement, money is shifting and what's happening in day‑hab and community‑hab is what's happening and there's a refocus of more community‑based services, and this is a great, you know, way if there's adult service agencies that are supporting the college programs, which I know happens in Rochester or New York, they're using their dollars differently. They are able to use the day‑hab dollars to support college community programs. 
    You're right. Funding is tricky. Some states are starting to put money into line items for college‑based programs. We're just starting that in Maryland, where I live right now. That's always a sticking point, and we can convene a lot of people together. We can do a webinar of what are some of the creative blending and braiding of funds so people have enough staffing to get this done. 
    How do these steps happen at PSE programs? This is a really basic one, and it seems silly but in a lot of the programs we've gone into, we realized it wasn't a goal. It was a nice thing to have happen, but it wasn't outlined as a specific goal. If it's not a goal there's not going to be staff attached to it, not on a list of action plans, nothing like that. So making, you know, making it clear that a college‑based program, one of the outcomes is paid, real work, and stating that from the beginning is really important. 
    Discovering career explorations are built into the program, and we'll talk more about this. College based programs, every activity that you do, and it seems like it's a social activity or educational activity. If we can all learn to put that ‑‑ like put on your employment lens on everything you do on those activities on a college campus, you will realize that everything you do will give you an idea, that's a talent. What type of workplace would where I just saw that kid benefit somebody? It's constantly putting the employment framework on all activities that you do. 
    The other thing is just that your structures and processes are flexible to allow for work‑based learning. And college programs are great for that. High school is very structured.  They are in classes for certain parts of the day. There's not a lot of movement, and a lot of times you have transition folks that take on 14 different roles, but they're not allowed to leave the building, so how will they find a job? If we can structure college‑based programs with more flexibility so that when students have interviews, the businesses can be accommodated and they're allowed to leave campus to job develop is really important. 
    All right. Somebody put a question up here. When you talk about employment being the goal of the college program, would you consider the inclusive PSE program meeting that goal? 
    When they graduate from your program, the day after they graduate kind of looks no different than the day before. That would be ideal. That job isn't threatened as being lost because there's no support for that person to get there. That's the really hard thing to watch is you get them a great job but then there's nobody picking them up on the other end and there's no smooth transition so they end up losing the job. That's what we want to try to avoid. 
    The final thing is a trained employment specialist is important. We'll talk specifically about that because that is really key. 
    All right. Another raise your hand. Raise your hand yes if your program has a dedicated train deployment specialist who's also accountable for the career development and job placement? 
   >> MODERATOR: I'm still hearing a lot of background noise. There's like talking and ‑‑ thanks, everyone, for checking your phones. 
   >> AMY: They're just having such a good time that we can just hear them. 
   >> MODERATOR: I know. I'm sure there's multiple people sitting in offices. I don't want anyone to be unable to hear you. That's all. So jump up and down with your mute on. That's all. 
   >> AMY: I like this answer. Only in my dreams. 
    I think it's not a huge percentage and that makes it very, very hard for you. You have a teacher and you may have Para educators on staff. On college‑based programs, you're out there. You don't have principals. You're there and it's just you. It's you and a teacher and an assistant and you're managing all of these kids that are running around a college campus and then by the way, can you find some kids a job? Load that on to your plate, too. Totally unfair. Unless you're super man or you can clone yourself, that doesn't ‑‑ it just doesn't work. 
    And a lot of times, the people who, you know, the decision makers don't understand how these programs work. Again, so it's marketing to decision‑makers about what is needed in one of these programs as well so they understand what does it mean to find somebody a job, much less find somebody, a group of pop who have higher support needs. What does that take? 
    I want to talk about each of those pieces. First of all the program goals. I want to go back to that for a minute. Like I said, we go to a lot of programs, look at them and go, Where's your employment goals? If it's not written anywhere on any materials and stuff handed out to families, what is the expectation from families? I learned this the super hard way when I started my programs like this. And we clearly didn't make that evident in the beginning. A job? A lot of them, we worked with them and we convinced them and okay. In the meantime, we lost that original job because they couldn't ride public transportation or leave campus. 
    We need it to be clear from the beginning that these are the expectations. This is our goal. This is gonna happen. And we all have roles and responsibilities.  One of the hand‑outs that I have given is a roles and responsibilities list that says what are the roles and responsibilities of the job seeker and the family members, and everybody signs it. It's not like a legal document that you can sue over, but you can refer back to it. Remember when you signed this? Let's revisit this. Like, they may think they're going to wait at home and call them. That's not how it works. They have to be a part of that process and they have to reach certain benchmarks before they can get a job, but being very clear from the beginning and help structure your program a little bit as well. That's just an example of one version of, you know, roles and responsibilities that you can lift up. There will be some families that don't want to get a job. Like well, this might not be the program for you. Everybody goes to college to get a better job and that's our focus as well. Be clear from the beginning. Most families go, oh, I didn't think my kid could get a job. There's a little bit of that. It might be a process for the two or three or four years that the kid is there and working with the family, but at least they know from the beginning, wow this is the goal. This is the expectation. My kid's going to get a job. Which is the expectation if you think about it. Nobody sends their kid to college so they can come home and sit on their couch. It does happen, but that's not the goal. They assume they will pay a lot of money so they go off and support themselves and that should be the same goal for anybody who sends their kid to college, disability or not. 
    So discovery and career exploration are built into your programs. It is great on a college campus because there are so many opportunities. There is another hand‑out. It's campus discovery and a checklist. A list of potential activities you can do on campus that you probably would already do anyway. But then there are ‑‑ they are putting it in an employment framework. Whether it's just making sure that everybody eats lunch with the other students in the dining halls or in the, you know, the campus. You go wait a minute, those are skills. What job could that be for? Problem solving and career ideas? Things whether going to comedy clubs on campus. Whether they join clubs and work at the news paper and going to sporting events.  Every time you go, you observe and collect data and you go, Wow, this kid knows everything about football when we go to the games.  I had no idea.  Like maybe sports is something that he wants to do. He knows players and strategies, and the next step is hey, this is perhaps an industry career idea for this kid. Let's pursue this.  
    It shows many ways to collect information. There's observing, interviewing, and a bunch of different strategies because the best way to learn about someone is talk to other people about what they've seen, you observe. Ask direct questions.  All sorts of ideas.  You can take that and put that into the college campus activities. And you have almost like a mini assessment and career plan that you can develop after a couple of activities on campus. 
    When they hire somebody, we help train them, put them on staff, they go from like, you know, 10% employment outcomes to 97%. It's not, you know, brain surgery, it's that there's somebody responsible to do this, and that's what happens. Employer engagement follows on putting your face in the plate and developing relationships is really the only way that you can get jobs, particularly customized jobs, meaning people who have higher support needs and you really have to develop a customized position for somebody based on their support needs. You can't do that with an e‑mail. You can't do that with a phone call. You have to spend a lot of time with that business person. And I'm not sure that teachers of the post secondary programs can just hop off campus for a couple of hours to work with employers.  Impossible. So there's got to be that person dedicated to that. They also need to have that marketing and negotiation skills. It's a sales job. So you really need to do a lot of discovery with the individual and the job seekers because that's the project that you're selling. You need to know everything about them and you need to know everything about the businesses to make a match. It doesn't happen in an e‑mail. It doesn't happen in a day. It happens with consistent face in the plate communication follow‑along with both customers. Is customer job seeker and customer business person. So if there's nobody accountable to finding jobs and that's part of their job and performance evaluation is the outcomes they produce, there's not going to be any outcomes if no one is accountable. It's just the way it goes. 
    The best part of the job is an employment specialist, that's the right person to be an employment specialist. A lot of people, you know, if you're not trained in this and you don't have that mentality, being an employment specialist sounds awful. And not everybody is good at going out and doing sales, which is fine. You need to find the person that is doing sales to do this position. And part of this ‑‑ yes? 
   >> MODERATOR: Did you see that someone asked whether the employment specialist should be tied to the department of rehabilitation? 
   >> AMY: Sometimes it comes from adult agency, whatever it is. They're going to transition to eventually. That is a very ‑‑ it's sort of a very common model to do, is that employment support agencies are, you know, community rehab providers, whatever you call them, adult service agencies, they're trained to do jobs, to do job development. I mean that's what they do. They come with different levels of that. Sometimes it's cheaper to go ahead and contract to not have somebody on staff that you pay the benefits and all the training, but you contract part time with an agency that has an employment specialist that comes in and works with kids and they're away from campus, they're not part of your staff, they're out job developing. And that's like a common model that can really work because you're really tapping into somebody's expertise. That is ‑‑ that's a model.  And sometimes there's part time employment specialists funded by the schools and a part time person from the agencies, and the school system personnel work on the career development activities for the first year or two and hand it over and work closely with the agency personnel who are going to handle it in their final year because they're going to find the real, paid work. A lot of times it's a tag team. And as long as your communication, your hand‑off is good, that can really work. What is important is having flexibility. You are supporting two very different customers, the job seeker working on education, and then the employer who ‑‑ got to be there when needed.  You got to be at their beck and call. You can't be oh, I'm going to go talk to a manager of a restaurant at lunchtime. They're not available. Nope. They're going to want you to come at 2:00 after the lunch rush, and you have to be able to say, if that's what will work, that's when I will meet you because you're my customer. You need the person and the structures that are flexible enough to get to the employers and back to the students. And that's also, I've seen programs can struggle with they find somebody a job, but then there's nobody available to do the immediate follow‑along. That's when we lose jobs and when you lose the confidence of your employers and you get a job and they go and you're like good luck. A lot of times we need support. If somebody gets a job, that's great news. Yay, Johnny got a job. Then it's crap, Johnny got a job and I got to shift my schedule because he starts tomorrow. This is great news, but he can't start by himself. Somebody's got to be there. They can switch their schedule around. It's a lot of that to make sure it works because of all the different. 
   >> MODERATOR: I don't know if you want me to read what a couple people have noted. [ Reading ]. 
   >> AMY: I guess there just needs ‑‑ are they transitioning to that program? Especially if they have internships and you can go from the experience they gained from an internship, there needs to be really strong job development. A lot of times we get the internship and then it's April or May and we go, Oh my God! They got to get a job. Then it's too late. Summer jobs are already taken and it's the end of school and the excitement. Sometimes structuring a program so the entire final year is searching for that paid job.  So let's say they, you know, you're lucky and they start in November. Great. Then they have that paid job with you for even longer. But maybe giving more time, having that whole final year dedicated to paid work. That might be an idea. I would have to look more closely to see what's happening especially if they are having successful internship. There needs to be development of the positions and somebody dedicated just to that. Do any of the post secondary programs offer specialized career classes. Work together on jobs like job club kind of stuff. I have seen that happen. I would say to that, stuff that is on campus, like the career centers will off resume classes. If there is stuff on campus, access what already exists rather than duplicating. That might mean you go with them and have to offer some support during the courses that are offered, but it would be great to access what already exists as well if possible. Some can, and that depends on your job developer and if you sold it in the beginning and maybe built that into, let's start with an internship and if they're good, build that right into the original offer and you'll have a better chance of getting that into a paid position. 
    Let me ask this ‑‑ oh, that's probably why you guys are answering all of this. I can move to the question. That's why I'm getting all the great questions. 
    I think maybe right now you can slip a few in. I have no idea what to predict under Trump, which is really unfortunate. Under Obama, it was great. Kristen said sometimes we sell the internship by selling that it's temporary. 
    I find, and now I work for a university as well that college campuses tend to be the most liberal, accepting places. Sometimes that doesn't always include disabilities, but I think there's always an open‑mindedness. And another question I would ask at another time would be how well you guys work with disability support services, because that's such a mixed bag as well. But that's a topic for a whole  'nother webinar. 
    We want to get students to focus on moving from job to career. Doing all of that exploration that always comes up with a career plan. They are required to take certain stuff, but in the college programs you can really focus on targeting the course work. Example I like to use is following the career paths, you can match your course work. Let's say, I guess it's a lot. Working with children. Child care. Want to work at a preschool, want to work with little kids, pre‑school kids, you can get good experiences by working at the college day care. A lot of them have that where the faculty brings in their kids and there's a campus day care. A part‑time job at a YMCA after‑school program, and you can tie in course work and they can take a child development course, children's lit course, first aid and CPR. These are all things that now make this kid way more marketable, even without getting a certification, there are still places you can work in child care that if you have this experience, you are more marketable than some kid coming out of high school who doesn't have any of this. Hasn't shown the focus, hasn't taken course work to increase their knowledge in this area. That's the goal to make these kids more marketable for the career area they want to enter. And like creating the career paths. And it's tricky. I know they were doing this in Rochester and it was really hard to come up with marketable career paths. But it does, it focuses kids and making them look like they are targeting an industry, which is what businesses are looking for. If there's ways to do that, we do. We make them more marketable. Gosh it's easier as a job developer to sell the if they are more marketable. So this is just an overview. Tweaking your structures and processes can help you. It stars with hiring and training an employment specialist, setting employment as a goal, and making that clear as expectations to the students coming in and their families, adding a career focus to all community‑based activities, and that's really just a shift in mindset.  Everybody is always looking at did we learn today and how does that translate into a place of work? Or something you could do to get paid for this? And you might use tools and tracking data. Make sure you have a career plan sheet so that you can write down what you just saw and make an assignment for what career would this represent? Just putting that framework for everything on college campuses. And college campuses are set up for jobs and careers. They's the reason for existing and they want their kids to graduate and get good jobs. That helps their status and funding and all of that. Try to tap into whatever the college is offering in the area of career. They have businesses come on campus all the time they have access to special job sites. They have things where the alumni come in and talk about the jobs that they have had. There's all sorts of things that you can tap into. Which is why colleges are so great for these programs.  
    So one final raise your hand or chat box. I did make these steps to improving employment sound easy. Like hey, just tweak these two things.  They're not easy. So I want just some more of these. What are some of the struggles or barriers you foresee or you've experienced in trying to attack some of these areas? This will give us an idea of what maybe some future webinars or trainings could target. 
    Sometimes you just have to find somebody with the right mindset and then provide training. Somebody who's outgoing, has the personality of being able to talk to anybody.  And then train them. I have found that it's easier to find somebody who doesn't necessarily have a disability background, but has a marketing background. You can acclaim disact easier than you can acclaim marketing for whatever reason. Maybe it's a personality reason. They're coming from that framework. 
    I'm with you on that. It's all about marketing. It's marketing for school systems and these are the requirements.  They need to have some work experience. It's a career program. Funding. Yep. We have to get more creative. I'm hoping WIOA, as we start figuring it out, and no state's really figured it out yet. They have, boom, funding. And they're not sure how to spend it. Right now being able to tie that into college‑based programs that are employment focused. It's pre‑employment training.  We should be beyond pre‑employment, but a lot of work‑based learning experience that you still need to do in college is going to be needed in the real world. There's ways to grab the funding. They're posting resources right here. 
    Right, so, I guess maybe you're saying what's happening in the college‑based programs is their catch‑all as opposed to focusing on a target audience, which can be a problem, yeah. Getting students to think realistically rather than ideally, and that means they need to have more experiences. A little reality check, as I like to call them. And there's always the reverse, too. Having really low expectations.  Experiences show, yes you can. It definitely goes both ways. If there are any other more questions, or any ideas, just let us know any ideas. Like I'd really like to have a webinar focused on how do I approach a business or how do I talk to people on campus? How do I do marketing to school systems? Any of this specifically, let us know.  We can do webinars that are much more focused. This was the overview. Now it's lack of staffing. We will start with some funding, maybe we can get some staffing. 
    What type of programs? That one will never go away as an issue. You can do a great job at helping somebody find a job, work with an employer, and if you don't have good, trained, follow along support, it can fall apart, and that's frustrating. We would love to be able to use college students in the field, but they still need to be trained on how to represent the students and how to talk appropriately with the employer and how to provide support in a business setting. 
    That's a really good question. That's marketing. That's having trained staff who know what to say and make somebody marketable and doing customized employment. And just making it clear. We should never sell somebody that's not going to benefit a business. The only reason a business should ever hire anybody, disability or not, is because it will positively improve their bottom line. We have to be the ones who find out what a student can do to improve that business, how they can be a benefit, and then sell it. 
   >> MODERATOR: Everyone is coming up with really great ideas and I'm taking furious notes about future webinar ideas. Amy, do you have any other slides that you want to get to? I already gave your e‑mail address out one time. There we go. Right. I'll leave that there for a minute so that everybody can take a note if they like. If you have anymore ideas for specific topics that might make a good webinar for your team or other people you know, please include those in the questions box or e‑mail Amy or me. I'm going to go ahead and go to the last screen because we only have a couple minutes left. I'm going to put this link to a webinar evaluation that we would like to ask people to do that link will take you out of the webinar and open a new page.  We'd love to get your feedback on how this went today and if it met your needs and if you have suggestions for the future. And I'm really happy, Amy, that we ‑‑ that you suggested we start with such a basic employment topic today. I think there were a lot of good questions happening here. I don't know if there is anything else you want to say before people have to jump off. 
   >> AMY: I realized I have been doing this for years and it is not easy. Every program looks different and every structure has to be different. So these are some of the hopefully common themes that if you can work out in your local area how it can fit in. And then making that mind shift of everything that we do and think about, even though it's a fun recreational activity, put on your employment lens, always. Because you're learn so much more. 
   >> MODERATOR: I thought that suggestion was a great one myself. Thank you. Our thanks to Amy for this really helpful webinar today, and thank all of you for your really engaging questions and thoughtful suggestions throughout the webinar. We will be posting this webinar on our website. So if anybody that you know missed it, please access it there, and the hand‑outs, as you see, were available this whole time.  And stay tuned for more webinars from Amy. 
   >> AMY: All right. Thanks, everyone. 
   >> MODERATOR: Thank you, everybody. Thanks, Amy. 
   >> AMY: Bye. 
   >> MODERATOR: Bye.

