REALTIME FILE

ICI
Webinar
Wednesday, April 11, 2020
2 p.m. Eastern Time


REMOTE CART CAPTIONING PROVIDED BY:
ALTERNATIVE COMMUNICATION SERVICES, LLC
www.acscaptions.com
*  *  *  *  *
Communication Access Realtime Translation (CART) is provided in order to facilitate communication accessibility. CART captioning and this realtime file may not be a totally verbatim record of the proceedings.
* * * *



>> All right, thank you, Russ.
Thank you, Denise.
And I forget who the other person was.
>> I'm going to share with you the ups and the downs, because I think we learn from both.
Hopefully we learn from both.
As Russ said, my name is Kathy Becht, and I'm housed at the University of Central Florida.
And to give you a little bit of background, where I come from, I see myself as a collaborator, a parent, an educator, and a researcher.
And I do direct the grant, the Florida Consortium on Inclusive Higher Ed, which is a TPSID grant.
One of the 26 or 27, I lose track of which one it is.
And there are four IHEs within our consortium.
They're listed there.
University of South Florida St. Pete, FSCJ, the FIU, and the University of Central Florida in Orlando.
We're the consortium who supports technical assistance and expansion through small funds and conducts research in this area of inclusive post‑secondary ed.
Now that's what we do.
Now, we do have 16 programs that are inclusive post‑secondary ed programs throughout the state of Florida.
While they're not a part of the consortium, we provide technical assistance and support to all of them as needed upon request, and then we also reach out to them to help us in some of that technical assistance depending upon the program.
Then we do have 11 of those 16 programs are now designated at CPPs, comprehensive transition post‑secondary ed programs.
And that's really exciting because when I started this, we had one.
So that's amazing to me in that short time span that we've grown to eleven.
So, I also wanted to give you a quick perspective of who I am.
So really, the journey, this journey through VR, for me, is very layered, as well as it is for our consortium.
And so I started in a Florida Supportive Employment Grant in the early ninetiys Nineties.
I got involved with our students to help our students get involved with the follow‑along with the program.
Then over the next few years I stayed home as a mom, but still very involved with advocacy as well as VR.
My one son started with VR in 2007 and then he needed VR again in 2010.
These were through employment opportunities.
And my second son reached out to VR for support regarding education and going into a specific career field.
So I see it as a parent, I see it as an educator, and then also now moving forward as a grant director, we've had a number of ways that we've been involved and collaborated with VR.
So I wanted to give you a perspective of my journey to let you know that it's really, I wear a lot of hats.
 
And so now I'm going to narrow us back down to our consortium journey.
From that perspective, it's still very multi‑layered.
I'm going to go through these pieces from 2010 to 2015 and up to where we are today.
So we'll talk about each one of those little blocks.
But these are kind of some main pieces that I'll discuss with you.
So the first one, in 2010‑2015, Florida also had one of the first FCPSEID grants, and that was housed out of University of South Florida in St. Petersburg.
And the Florida Consortium on Postsecondary Education and Intellectual Disabilities worked really hard on it.
He really did, from what I understand, a number of collaborative trainings with VR with the state‑level VR and their counselors who were, I don't know at what point they designated these, but we have inclusive post‑secondary ed or transition liaisons throughout the state.
And so, those were the people.
We tried to train them and that information then to move on down throughout the counselor network.
And so they did that.
However, even with that wonderful relationship and the close ties and the respect from both sides, the University of South Florida St. Petersburg was only able to get support for their VR clients who were in their program and attending college to get financial support for those VR clients for one class.
And that was something that they really had to work for, for every single student.
And that was one class out of all of the things that they were taking.
And so even with that collaboration that was a struggle to find out how to really provide the resources for the student.
And at the same time, you'll see that my bottom bullet, a program in South Florida was able to get all of the courses, and even some program support, from VR in south Florida.
And so there's really a discrepancy there in the services being provided across the state.
So now we move to one of those next pieces, which is our consortium today, which is 2015‑20, which is the current grant.
We saw the discrepancy of supports across the state and we continue to hear it.
So we really worked at trying to make some changes, some better understanding.
And so, we reached out to some counselors and didn't find a lot of consistency across the state.
And so that was the tough piece.
And what we were finding was most of our programs in the state were calling inclusive post‑secondary ed a college experience.
And so that's really how it started, I think, in many places.
We found out that communication was a crucial piece and a problematic piece when we look at educators and we look at vocational rehabilitation.
We have a completely different language in so many different ways.
And I know Russ will agree with that.
So we ran into some trouble.
So here we have two people standing there with their string between their cans that's disconnected.
We met, the University of Central Florida, and our program that we have, the inclusive post secondary ed program, a number of us went into the VR office in Orlando.
And we met with probably six or seven of the counselors and the administrator there.
And we met with them and we talked for about an hour and a half.
And I was amazed at the lack of clarity, the lack of understanding of what the other person was talking about.
It was frustrating.
And there were a number of times when one of us would try to reach out and clarify what we were talking about because it wasn't coming across from VR's perspective.
And it was clear that things that VR was saying we weren't understanding.
 
That was a really tough one.
Let's see.
I lost my little guy.
Okay, there we go.
And so what we heard was one thing that VR can't do what we were asking.
That wasn't going to work.
And VR heard we're just looking for money.
And so, you know, where we use the term college experience, that was negative from VR's perspective because it had nothing to do with employment.
And VR, we know their job is to get individuals with disabilities employment and careers.
So that they're successful and can support themselves.
So we began to think about, okay, we need to look at how we can communicate better and make this a little more positive.
 
So we looked at, I asked, I reached out and asked if I could create a webinar for VR liaisons across the state.
And they were wonderful.
The person I worked with is the same one we've been working with for the last 4‑5 years.
I reached out to her, she said absolutely.
So I put a presentation together.
Some time went by.
I forget what had happened.
There was a delay.
We finally got it together.
And I did the presentation.
And I kind of felt a little bit of negativity coming back at me through the webinar because people were able to ask questions during it.
And, you know, I thought huh, one of the things I had done before the webinar is I went to my inclusive post secondary ed programs across the state.
I said tell me where you are with VR.
Are you getting support?
Are you not getting support?
What are the problems?
So in my presentation, in my webinar, I kind of called out those problems.
That is a big faux pas on my part.
Instead of coming at it from a positive perspective, I was a little negative.
I kept hearing the, well you have to realize that every student is an individual and we have to go by their IPE, their individualized plan for employment.
So moving forward, we continued to try and work, but I thought boy, I really burned my bridge on that one.
Because I just knew it just didn't go over well.
And while I was trying to explain inclusive post‑secondary ed was not a college experience that it was truly an employment outcome program.
 
That students were earning a certificate and moving toward employment.
And so we continued to work and believe it or not after that and the mistakes that I made, my contact at VR maintained contact with me.
And in fact, she was writing what I call a white paper, but VR probably has a different term.
To send out to all of her counselors about inclusive post‑secondary ed.
What's possible, what's not possible, and just kind of where they were.
And she called me numerous times and sent me the document she was working on, and we collaborated on it.
I was amazed.
I thought oh my gosh, after I was, you know, not really positive.
And she's just here working with me.
So it was a great partnership.
So we moved on.
We did that.
They sent it out.
But it didn't go anywhere.
Insofar as there was no improvement.
There was no additional supports that the students were able to access at this point.
One of the things we realized was that as we move forward, so we talked about this white paper I'm moving into now the credential briefs.
As we move forward, one of our project goals for the consortium is that we needed to develop a credential for the state for inclusive post‑secondary ed.
Well, we really recognized that first of all in Florida we have a number of different types of program.
They come from both colleges, state colleges, universities, and career technical colleges.
CTEs.
And so when you look at those three different kinds of institutions, there's very different programs of study, et cetera.
So we realized that what we needed to do was develop a credential guidance brief.
Or a set of briefs.
And we did develop these six briefs.
And Russ, do you have it on your slide?
You should be able to pull off the link that I put up there.
And put it on the chat, if you don't mind.
>> Okay, I'll do that.
Kathy, while I have you, could I interrupt?
We have had a couple of questions come through that you might could answer at this stage.
>> Okay.
>> One of the questions is did VR request or require that you stop using quote, unquote, college experience as language?
>> No.
>> And they said that their VR did.
>> Oh, interesting.
In fact, they didn't really speak about it.
It was just a ‑‑ something that we recognized, that wait a minute, every time we said college experience we just got a flat out no, that's not going to work.
‑‑ and honestly our state was growing at this point beginning to decide this is more than a college experience.
We are truly moving toward employment as an outcome.
That this is a career development experience.
That it is, if I went to school for an education degree, that I would finish with my degree and then look to get a job in education.
So that's ‑‑ we reshifted toward that because we kept hearing from VR that it had to be an employment‑directed outcome.
>> Okay.
The other question that came up is could that white paper be shared?
>> Oh, absolutely.
I'd be happy to do that.
If you make a note, I'll make sure.
And then remind me afterwards, I will share it.
>> Yeah, we'll make sure to get that out to everyone.
And thank you, Kelly.
Esee that Kelly just put a link to the series of links that you talked about in the chat.
>> Wonderful.
Great.
>> Thank you.
I think that's all we have so far.
>> All right.
>> So as I talk about these credential guidance briefs, I thought this is great, this is the credential group, too.
But this is something that we said how are we going to write these so that our group, our state is really coming together with the same information?
 
So we developed a statewide interagency kind of leadership group that was specifically for these credential briefs.
And so we developed this team.
And they were kind of the oversite team.
And we came to them and said we want to do something, and so we provided them what our thoughts were.
And they gave us a lot of feedback.
And these were people from voc rehab, from Agency for Persons with Disabilities, from Center for Independent Living, and then from employers.
From other IHEs, or institutions of higher ed.
So we had a number of different groups, if you will, or stakeholders, who are part of this group.
And so then we had a smaller group that was the working group that actually did the writing and put this together.
And this took us, I want to say, probably a year and a half because it really was a big project.
And in our working group, we had the same individual I'd been working with.
She joined us.
And then we had a number of us from the consortium who this was one of our tasks to do.
And then a couple of other individuals.
We had, I think, a doc student, and then we also had someone from our state center who joined us.
So then we started writing this and we kept going back every time we got to something at VR.
We said okay, VR, look at this and make sure we're saying it the way it needs to be said.
And give us guidance.
What can we do to make this clearer and better?
And so they did.
And then as we moved forward, and we really, it was kind of a let down.
We felt like we were developing this guidance, but we didn't get nearly as much from VR as we would have liked in framing and helping us explain those pieces in there.
It was a lot of language that was like pulled right from a document.
And so I realized, I think, later, that there really was a lack of authority to make decisions in the level of the individual that we were working with.
However, her heart is in it 100% and she was trying.
But I don't think she was given that ability to make those decisions.
And so really at our upper level, those decisions hadn't been made about how are we really dealing with inclusive post‑secondary ed.
So we began to realize that.
And I finally said you know what?
It's time.
I need to meet with the VR director and really find out how we can move forward because we just weren't going anywhere.
So I didn't feel like we were getting as far as I wanted to.
I called up the VR director.
She had been new for about a year and a half, maybe two years in the state.
She had come from I believe Kentucky.
And Russ said she's great.
You'll love her.
Meet with her.
And so I did.
I called her up, and I said can I come up to Tallahassee and have a meeting with you.
She said absolutely.
We set that up.
I drove the five hours, got up the next morning, went and met with her.
Just so you know, there is always, how can I put it?
That I can make mistakes.
I went to the building, finally found the building, went in there, stopped in the restroom, put on some lipstick.
Used the little tissue paper and wiped up the extra and went into the meeting.
We had a great meeting.
There were ah‑has in the meeting and the director said what do you mean we're not doing that?
The other individual who I had been working with so closely said here's why.
She said oh my gosh, we have to change that.
So now we were at the level of decision maker.
Obviously.
And the person I had been working with said well, that's not what we had been told.
She said we're going to do it differently now.
So there were some major decisions made at that meeting, and I walked away on cloud nine.
The downside was then I went down to the restroom before I left, looked at my face, and I had lipstick all over my teeth.
So, maybe she thought I would do that on purpose so I was humble.
>> Kathy, that's the mental image.
>> It was horrible!
[Laughter]
>> We had a question come in as you were telling that story.
Maybe now is a good time to ask it.
>> Sure.
>> I don't know if I'm entirely sure of some of the abbreviations on this.
This question comes from Jen Herst.
I'm going to unmute you.
Can you ask your question so you can make sure to ask it in the way you want with the language that you have there?
So here we go.
I'm unmuting you.
>> Okay.
Yeah.
Sure.
Just hearing the conversations and what is going on, you know, RSA is really pushing VR to really look at the measurable skill gains and the credentials that an individual can get.
So, when we're talking about the Think College and looking at that, I know that some of the questions and roundabouts that we have been going on and discussing is how can we make sure that these individuals can get their credentials and/or the measurable skills gains that RSA is putting forth in having to have us report out on those?
>> Russ, I'm going to ask you.
What was the document that you showed us in Charleston where the measurable pieces that VR was looking at.
I can't remember what it was called.
I think that's what she was talking about.
>> Yeah, that might help with the question that came up with Diane here.
Can we clarify what RSA, MSG, and CA are.
RSA is the Rehabilitation Services Administration.
It is the federal agency that provides the regulations and is the federal partner to the state vocation rehabilitation agencies within the Department of Education.
So hopefully that answers that.
MSG are measurable skill gains.
That's a new measure within the Workforce Innovation and Opportunity Act.
Where part of the requirements of the WIOA and vocational rehabilitation by extension is to show that there are skill mains that are measurable by participating in the labor market.
And meeting the demands of the jobs and employers and the skills that they're looking for.
And then CA is credential attainment.
Kathy, I'm trying to remember what document that might have been there.
>> I think it's the measurable skills.
>> Yeah, there is one.
And I can look.
I won't try to do it now.
I think there's a really good document on the WIN‑TAC website.
WINTAC.org website where you can type in the measurable skill gains.
There will be a link for you to see some of those.
I don't want to try to pull it out of my head while we're talking here because I'll probably get it incorrect.
But, it's an issue, to be sure.
>> Right, right.
>> Because one of the pieces is the measurable skill gains are really about what are the skills that industry is looking for and what you're talking about is a program for inclusive higher education for students with intellectual disabilities.
Doesn't always match up entirely to that.
And so I think part of it is, you know, the challenge is for the programs that are doing this for these students to look where they can demonstrate measurable skill gains, but keeping in mind that it doesn't always have to fit very nice and tidy into what I'm seeing people put up there.
Brian, thank you, for some of the pieces that WIOA is saying are there.
Keep in mind WIOA is for all people.
It's the big pie of which people with disabilities is just a slice.
And students with intellectual disabilities is even a smaller slice.
So it doesn't have to match exactly, but if you can demonstrate that you're helping students get skills that are going to help them to go to work, it still has value to VR.
Even though it may not fit nicely into those identified measurable skills that WIOA specifically identifies.
I hope that's helpful.
>> So, I think, and I think that's part of the answer.
I think the other part is when we look at what are the numbers, what are the metrics that VR has to report back.
And one of the things that we started doing was collecting those specific, you know, how long has our student, are they maintaining their jobs?
How long did it take them to get employed?
Did they get employed in a job that was in the field in which they studied?
Those kinds of things that we started collecting that data to give to VR on a regular basis.
 
So that they could see that okay, we're doing some of those things.
As Russ said, we're not doing everything, but we're doing some of those pieces.
And then as we did develop an academically specialized course in career development.
Or career, I can't remember what it's called.
And in that, we are working on a lot of those skills.
But those skills are being worked on in the classroom [echoing]
As well as on the job site and in their internship sites.
So we kind of folded some of that into it when we developed or re‑developed that course.
What was part of it that was helpful.
I said this a number of times.
When we went to meet with the VR director, I said to her, let me give you another example.
I said my nephew who doesn't have an intellectual ‑‑  

Okay, I'm unmuted again.
Went to VR and he had hurt himself.
He was in the service.
And he hurt his back.
He got out and was just distraught.
Didn't know what to do.
I said you need to go to VR and they'll help you get started again.
He wanted to go to college and become an engineer.
And so he did.
And they paid for all of his college class, even the ones that were his electives.
They paid for anything that he needed related to school:  Tuition, books, those kinds of things.
And then I'm pretty sure, not positive, that they also gave him a stipend.
And that was just based on okay you need it, you were in the service, you hurt yourself, you're now disabled.
And we're going to send you to this program so we're pretty sure you're going to get a job when you're done.
I said why is it when our students come through and they're getting a certificate or credential that the VR counselors look at every single course.
And say we'll pay for this one, not this one.
But yet if I come through and I want to get a degree, boom, they're all paid for.
And that's when she said well, that's not right.
We shouldn't be doing that.
So again, this has been our biggest issue.
It felt like it was being nitpicked.
That's where we are.
We ended up with some great communication, some great understanding.
And now those two little lines are supposed to be connected there because now we were connecting communication wise.
 
>> Kathy, can I interrupt you at this point?
That's great information.
Two things.
Brian Geiger has put a couple of links in the chat room on some information about the measurable skill gains.
And there's another one on the credentials attainment guide.
So take a look at that.
And then we have one question from Margot, Cathy, that asks do you have a template that you use to report any longitudinal data that you've been discussing?
>> You know, it is the template that you gave us, Russ, from that presentation.
>> Oh, okay.
>> I know we have it.
And that's really what we used.
I took that back to our assistant director and said this is the information we need to start sharing with VR.
And she was like absolutely, we have all of that.
It was one page of information that we were looking at.
So it wasn't very detailed, but it was information that said to them, okay, this is an employment outcome oriented program or credential.
And I think that was the crucial piece when they recognized that.
And as I said, this has been a journey not only with VR, but also growing in what our credentials needed to be.
So as we began to look at more meaningful credentials, we also began to find more connection with VR.
I think there's a real alignment there between the credential being really focused on employment.
Because, you know, early on, I think we had a lot of programs who said this is not, we're not an employment program.
This is not what we do for the inclusive post‑secondary ed program.
And I think that's been a real kind of a tension that's been going back and forth.
Because it is a new step for post‑secondary ed.
It's not for if you're career tech, but if you're a university or a state college, it is to some degree.
So we're finding our way in that.
And I think that is helping us because we have said okay, we've got to make sure these students get into employment.
Because that is the outcome.
Part of the reason why we've shifted to that so quickly is because at our state level our state center, who is a legislatively funded center for inclusive post‑secondary ed, separate from me.
They said these programs have to have an employment outcome.
The other thing we did was as we were creating the credential, a number of our programs did this, they went to their local businesses.
And said okay, what are the businesses in this area, in our local area that they need employees with?
And so we took that and said, okay, for example at University of Central Florida, what are the skills that our university has?
What are the areas that we're strongest?
And how can we meet the two?
And so each institution then has kind of chosen a couple of areas.
Instead of initially we said well, let's just let people get a liberal arts type of credential and they just choose what they're interested in.
It's just life‑long learning.
But that wasn't working.
Because VR needed to see and our state center needed to see much more direction toward a real career‑focused credential.
That's really what has pushed us that way.
And again, after my meeting with the VR director, I had follow‑up from the person who now has taken the woman's position who I had worked with closely before.
And followed up for clarifications for me.
Again, writing a white paper to say let's make sure that we get all this information out.
However, nine months later and there's still no movement.
I sat there and heard the director say these individuals, if they earn a credential, we can support them finally if they are a client, if it follows their IPE, those kinds of things.
Then they can support it.
However, I don't think it's gotten down to the worker bees, to the boots on the ground.
They haven't gotten that information yet.
So we still are at a really tough place.
We look at a number of the pieces I have up here in the little boxes.
The CTP is approved.
Employment outcome.
It's driven by that.
But we still see some disparity.
And so just the difficulty there.
 
>> Kathy, this is Russ.
I'm going to ask a question that I have.
As you share that experience that you've had that there's still not a lot of movement.
Do you think that it is possible to approach the director again.
And maybe even see about getting some kind of a policy statement included in their policy manual?
I know there are a few that are out there in various states, not a lot.
But if she were willing to put together a policy, or even a guidance document or a scope of work document, then you'd have something that you could point to statewide as you work with those.
Is that an option that might be available to you?
>> To, it totally makes sense.
You know, I learned a lot by reaching out and calling our director, our VR director, and going up there and meeting with her.
My boss said is it really worth it for you to go up there and stay the night in a hotel, because it was a five‑hour drive.
Absolutely was.
I do think that's a good move.
It's time for me to go back.
I can drive back up there right now.
Six feet and all that.
I do think that is the next step.
Now, they were starting to write a policy statement.
That's where they came back to me with clarifications, but it didn't happen.
So it is time for me to go back and say how can we move this forward.
That I have waited and I haven't seen it.
And we are still hearing the frustration from the field.
>> Yeah, and it sounds like she'd be willing to.
And again, once you build the relationship with the director, then you can have those kinds of conversations.
It would be nice to have something in hand.
Anyway, that was my thought.
So thank you.
>> Yeah, absolutely.
And that was why they had said to me when I left that meeting, they said now hold on sharing that with everyone.
Let us get a paper out.
But it didn't get out.
So I need to follow up.
And that is on me to do that at this point.
So that is kind of where I go.
That I need to do that.
And I think now that we have met, I think I can pick up the phone because I went up there and met.
And she knows.
I went up there just to meet with her and to then to come back.
I think that really does look at creating that relationship.
It is a partnership.
We have a good partnership.
And we have had one over the years.
It really has been good.
But sometimes I feel like there's more discussion than action.
And then there's so many irons in the fire.
I know I went to Russ at one point.
He said Kathy, there's a lot going on right now.
Give it more time.
You know, things that I'm not aware of that are happening over there at VR.
I think there is something to that.
And we are, I do need to be conscious of what else is going on with VR that I may not be aware of.
And so, really, you know, we're all in this together.
And if we can make that connection I think that it will take us far.
We still have a long ways to go, but we do have a relationship.
And as I said, the individual I've been working with other the years, she's still there, and she still doesn't hate me.
So we're doing okay.
 
Any other questions?
 
>> Yeah, Kathy, thank you so much.
What a great story and what a great presentation.
It's been a very engaging.
People have been very active in the chat.
>> Wonderful.
>> I think what I'll do is I will unmute everyone and we will open up the floor for any other questions or comments that folks may have.
So everyone is unmuted now.
So be conscious of that.
But if you have questions or things you want to ask, now would be a great time.
>> Russ, it's Denise.
I can see in the chat box that there's actually a question for you about are you aware of states that have policies or guidance documents in place to share?
>> Yeah, yeah.
Anyone who is on the call could certainly chime in, too.
But yes.
There are a few states, one in particular that I'm familiar with that has a policy and guidance documents as it relates specifically to VR funding inclusive higher education programs.
And so I don't particularly have permission to share it broadly in a place like this, but I can share it individually.
So I am going to type my e‑mail in here.
I think people already have it.
But if you would like a copy of the one in particular that I have in hand, I would be glad to share it with you individually.
 
>> So here's another one for Kathy.
She had to stay muted because her co‑worker is 21 months old.
>> I'm sorry, I was laughing.
What kind of what?
>> What kind of funding is VR supporting?
What kind of services is supporting?  And does it vary by region?
>> Yes.
It varies by region still.
So we're still seeing that variance.
And discrepancy if you will, because it really is different.
We have one program that is still the same program in south Florida that has a phenomenal relationship with her VR.
And she actually has, I think, three offices near here.
It's a large area.
And she continues to get support for all of her students who all have become VR clients and all of her students are funded through the program, through VR.
And then we moved to another program in another part of the state and they are struggling with every single course.
So we still are struggling with that.
Some places have provided computers or technology equipment for the students.
Some VR counselors.
Some have provided a full ride and that would include housing for the student, although I don't see a lot of that.
I see very minimal of that.
But I have seen it.
So it really runs the gamut.
Some are paying for books in one class, and that's all.
Others are paying for all of the courses without question.
So again, we still have not gotten that information out to all the counselors that this is available or possible.
I will give you the one caveat that when the VR director said at this conference to everyone.
That a student with intellectual disabilities attending a program and earning a credential could be supported by VR like any student who is earning a degree.
The problem with that is that none of those funds, they all go to the institution.
So for tuition, for books, for whatever.
That doesn't help us in maintaining the support to help that student get through the program.
So now you might have program fees, but that may not cover it, as well.
So we were hoping that some of that would include program fees.
And from what I understood her to say it did not include program fees.
So there's the good with the bad, right?
So we got one place, but then we lost another.
And again, it's not happening across the state.
So.
>> There's another note here that says Margo said she knows Kentucky has a program.
Do you know Russ if that's still active?
>> I do not know.
I presume, just knowing how MOUs typically work.
They tend to continue.
It could.
If it's changed it's because for some reason they activity sought to change that MOU.
So I would, it's a bit ‑‑ .
>> Amy is adding that North Dakota also had to move away from using the language college experience.
Along with better education from VR about employment practices.
It sounds like they've had a very similar experience.
>> Can we talk just a minute about the statement that Cindy is mentioning about her frustration between if a VR student is a recipient of Social Security benefits or not.
I can give you a little bit of an explanation behind that and I'll try to do it very, very quickly.
Basically, and the reason why they will cover a full CTP program fee if they're a student on SSI, because if they're a student on SSI, any money that the VR agency funds, once that individual goes to work, VR gets reimbursed everything.
All of that money from the Social Security Administration.
So it's an investment of money that they make, but they will get all of it back.
But if you're not on Social Security benefit, whatever money VR provides to a client for services, there's no reimbursement for that, as well.
There's no reimbursement there.
So I'm not saying it's right.
And I actually significantly share your frustration because we should not be providing services to individuals as a VR agency based upon amounts we're going to get refunded or what the cost of that's going to be.
You know, it's always good in some way or another, if and you need to have me be part of a phone call, I'm happy to provide some technical assistance to help you in your communication with VR agencies.
It's about individualized need and if an individual needs that service and can benefit from that service, to get an employment outcome, cost should be a non‑factor.
Certainly you have to work within budgets, but what you're describing Cindy is a gaming.
It's wrong.
I don't have a problem saying that.
If there is anything I can do to help you, I would be glad to help you find a way to help address that.
>> Cindy also brought up that if a program is recognized as a CTP, it should be supported in Louisiana.
You know, one of the things that our director said was, and I tried to clarify this, as well, was we have, you know, eleven programs that are now CTP designated.
So that's a federal designation.
But not all of them are.
They are working toward it, but they're not there yet.
And so, our VR has said even if they haven't attained the CTP designation, but they are earning a certificate, they can pay for it.
So that one school that I talked to you about in southern Florida, they do not have their CTP designation yet.
But they are being funded almost fully, all of their students.
So while it's definitely a positive, it doesn't have to be the only thing.
>> Here's a question from Kelly.
Kathy, could you give some examples of the name/type of credential that the Florida Consortium offers, in particular the ones that VR seems to be partial toward?
>> So I don't know that VR is partial toward any of them in particular.
But we have a number of, and I can send that, as well.
Russ, if you make a note, I will include those.
Actually, it's in our credential document.
So you'll see in our credential documents, you will see ‑‑ .
>> In that series of documents?
>> In that series of documents, yeah, that we put the link up for.
You will see what the different programs of study are and then the credential outcome.
We have one that I think they like.
And that is it's a professional services credential in three areas of focus.
One is education, one is social services, and then the third is hospitality.
And so that's one credential.
And that goes through the continuing education office at that IHE.
There's another one that is an employment credential, but then you focus on one of six areas that the college has, that any student, or six pathways they call it, that any student would focus on.
So it's those general six pathways that they have that is their expertise for that college.
And so that's another one that I think is going to have, really be looked upon highly.
Those are two examples.
And then of course we have our CTE credentials.
Now those are the ones that VR really likes.
Because the career and technical credentials are industry approved, industry given, if you will.
Some you have to take exams for and some you don't, it just depends.
And many of our students are accessing those, are earning those.
And those are ones that VR really likes because they are really directed toward excuse me, specific employment.
>> Kathy, we have a question from Lauren here.
And I'll just kind of cut to the end of her comment where the question is.
We recently began implementing the ACT work keys for students to earn the national career readiness certificate.
I don't know how many on the call are familiar with work keys.
Kathy, are you familiar with that?
>> I am not familiar with it.
>> It's a series of credentials that can be obtained that are, you know, you can hold in hand to go to an employer to show competencies.
It's offered there the ACT, the same folks that do the ACT testing.
Work keys is proprietary to the ACT itself.
There are states, a lot of state workforce agencies have looked at those and/or are using them.
There's an upside and a downside to them.
They do show some competencies that are industry recognized, but they come with a cost.
And that tends to be the downside to those.
>> My other question would be are those directly related to high school?
If they're ACT?
>> No.
No.
Not at all.
>> Okay.
The question I would have is, the difficulty is how do you fit those into college course work?
And that's always our struggle.
Which is why one of our programs, or more than one.
I think at least two or three of our programs, they have identified a specialized course that the student takes each semester or a couple of them, but then they're also taking their inclusive courses.
Two of those each semester.
And that's where they tackle those components to show growth and that kind of thing.
>> Yeah, a couple of comments on those.
Margo highlights they're typically very challenging tests.
>> They are.
>> I think you're right in a lot of ways.
They may not have a great crosswalk to an IHE program or a college program.
And I'm not an expert on workkeys, but I have a little bit of familiarity with them.
My exposure with them would suggest that they tend to be very oriented to work‑based kinds of learning.
Not necessarily an internship in its most formal sense.
But along those lines.
Lauren says we've had great success.
We just did our pilot semester and 50% achieved at least a bronze.
So that's great.
>> Wonderful, wonderful.
>> Lauren, we may have you reach, we might reach out to you to have you talk to us a little bit about that option.
>> Yeah, that would be great.
We're just testing the waters right now.
>> Yeah, it might be a topic of interest for people.
>> For sure.
We're happy to share more about it.
>> Thank you, thank you for that.
>> Yeah.
>> Wow, what a great discussion, good questions.
I'm trying to look over Denise or Kelly, if you see anything.
>> It's happening really fast.
(Chuckling).
>> Russ, I saw one I think we might have missed from Michelle.
The question boiled down to will it be essential to become a CTP before we are likely to convince VR to cover the program?
>> That's a really, really good question.
It's not a requirement to be a CTP for vocational rehabilitation to support your programs.
But once you are a CTP, that allows for those individuals who be eligible for payout and other federal support funding, which VR is required to look at before they spend their own dollars.
So while it may not be a requirement for you to be a CTP, it is certainly a feather in your cap if you are a CTP.
What that says to VR is they may be able to utilize federal financial supports, not including loans, though, to support that student's educational costs.
And cut back on the amount that VR funds.
So yeah.
I would say it's good to do that.
>> The other piece of that is, and what our director had said for her the important part was that the students were earning a credential.
And she wasn't as concerned about the CTP, although I see why she would be.
But the important piece was they were earning a credential.
And the credential wasn't called a credential completion.
That it was truly an industry‑tied credential or an employment directed credential.
>> Go ahead.
>> All I was going to say is I would emphasize something I put in the chat earlier.
From a policy geek angle, as the higher education act continues to move through congress.
At whatever speed it does.
And whenever it passes whether this year or next year or whenever.
They are continuing to want to increase the quality of the credentials that our students earn.
So they will continue to be, it's not like they're going to make new degree programs.
That's not the point I'm making.
But they are looking at how do they increase the quality of the credential that they earn.
So the more that you are increasing the quality of the credential that they are earning the better off you're all going to be.
>> Great point.
Great point.
Our time is almost up for the hour.
Kathy, I see that you're muted.
>> There we go.
I was just going to say part of that is, too, whether you did a, I'm drawing a blank on what it's called.
Went around and checked out with your employers about what are the needs, the labor market assessment in your area.
That really strengthens your credential if you build it based on that.
>> Great.
And Brian, I'm looking at your comment here and you're right it does vary from VR agency to VR agency in terms of how inclusive higher education is supported.
Some states support it very well, some states support it at zero, just none.
And a lot of variation in between, which could be a whole other topic for another day.
Well our time is up.
Of yes?
>> This is Denise.
I'm going to put in a 30‑second plug.
I know our time's up.
This is only to say for those of you, obviously, we're in the midst of a COVID conversation among other things.
Not to mention a stay at home order.
There continues to be work that congress is doing on COVID.
Particularly for the education folks, this is more of a K‑12 issues.
But there continues to be some threats to IDEA, et cetera, that we're seeing in Washington.
Go to whoever your organization is that you are connected with.
Go to my organization, AUCD.org.
We've got a bunch of stuff up there.
Whoever it is who is your advocacy organization.
>> We're getting a lot of feedback from someone.
>>   but that was it.
That was all of it.
Just check in with whoever your advocacy organization is, because there is additional need that does affect the kids in these programs as they come up.
Folks who are still under IDEA, IEPs, as well as folks who are getting home and community‑based services.
On and on and on.
I would be remiss if I didn't make a plug to go connect.
>> All right.
Great.
I know people have got to run.
We're over our time.
We had a few folks comment about finding value in these joint meetings.
We had not planned to do anymore.
But I will leave the chat room open if you would like to give any feedback on that one way or the other.
This has been a great conversation.
So the three of us will get together and talk.
Thank you so much, everyone.
We'll get the things that we said we would get out to you.
I'm going to copy the chat room.
And so that we have everything and maybe questions that we didn't get to today we can address again.
I want to thank you, Kathy.
What a great job.
Thank you, thank you, thank you.
>> Absolutely.
>> And on that note, we'll sign off, everyone.
Like I said, I'll leave the chat open for a bit if people want to give some feedback.
And then I wish the rest of you a great remainder of your day and weeks going forward.
Thanks, everyone.
 
 

