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>> REBECCA LAZO: Welcome, everyone. It's just 3:00. Looks like people are getting in and settled into the room. I want to welcome you today. My name is Rebecca Lazo. I'm the knowledge translation associate. I'm happy to introduce today's webinar, meaningful credentials, what are students earning upon graduation. Today's webinar is being presented by Cate Weir and Clare Papay. Thank you all for being here today. For anyone new to Zoom, let me just show you around a little bit. You should see a black bar at the top or the bottom of your screen. You may have to hover a little bit to find it. You should see options to use a chat box or raise your hand or use the question and answer feature. You may use any of these options to reach out to me or the presenters through the webinar. Cate and Clare left time at the end of the webinar to answer questions. But if something comes up throughout, feel free to post those questions in the chat box and I will monitor that. 
    Letting you know that our webinar today is being live captioned. I'm going to put the URL to access that in the chat box here. So if anyone needs that now, you can go ahead and click on that link and you should get right to the live captioning. Also sometimes people like to take a look at the PowerPoint while it's being used in the presentation mode. I'm also putting a link to that in the chat box. In the chat box there, you'll see a link for the live captioning and also to access the PowerPoint. 
    I think that's everything I have for now. Oh. I know what we like to do is find out ‑‑ actually, I don't have the polling features right now. I was going to ask you some questions, find out who's here today, whether you are from higher ed or K‑12 or the community. So since I don't seem to have the poll available right now ‑‑ oh. Here it is. Hold on a second. 
>> CATE WEIR: Wrong one. That was me trying to help you out. I'm sorry. We wanted to do the one ‑‑ 
>> REBECCA LAZO: There we go. 
>> CATE WEIR: There you go. 
>> REBECCA LAZO: If everyone wants to take a second and click on ‑‑ Cate, does it say to launch the poll? I'm not sure if people are seeing the poll or not. 
>> CATE WEIR: They are. Yeah, I'm getting a lot of answers. Looks like about 50% of us today are higher ed faculty or staff. We also have some related service providers, family members, organizational staff, students, advocates, we have all the groups represented at least with at least one person each. Yeah, the bulk of us seem to be at the higher education faculty. We just have about ten people left who haven't voted, but if we ‑‑ I'll give you another 15 seconds or so. Rebecca, would you like me to end the poll ‑‑ 
>> REBECCA LAZO: It doesn't look like I have control of that at the moment. I'd be happy to have you do that. 
>> CATE WEIR: When it's time, we'll get back that poll that I put out before, we can ask that question in a couple minutes. Okay. Well, thank you all for participating. It's really helpful to know. It doesn't surprise me really that on this particular topic around credentials that we are talking to higher ed faculty in the majority, but I'm glad there are others here to bring you a perspective to this conversation. We really appreciate that. So we've got a good ‑‑ good share of our people voting, so I'm going to go ahead and end that poll. Thank you very much, guys, for letting us know. That's really helpful. And I guess I can share the results with you guys. So that's ‑‑ that's what we got as I was sort of summarizing as you were going along. Again, thanks very much. And we'll ‑‑ we'll ‑‑ we'll move onto the next thing, Rebecca. I don't know if you have other announcements. 
>> REBECCA LAZO: Nope, I was done. Thanks, Cate, you guys can take it away. 
>> CATE WEIR: Okay. You're still seeing my screen, right? I'm not sure. Okay. 
>> REBECCA LAZO: Looks good. 
>> CATE WEIR: All right. Well, thanks, Rebecca for the announcement. This is Cate Weir from saint college. My colleague on the call, Clare Papay. 
>> CLARE PAPAY: Hi, everyone. Thanks for joining us today. 
>> CATE WEIR: So we're glad to be talking with you guys about the importance of the credentials that students earn when they are attending a program for students with intellectual disability. We have been looking at this ‑‑ this topic with ‑‑ with really quite a lot of energy over the last several months, I would say, maybe a year. This has become really an important topic for us. We've collected a lot of data and tried to get in‑depth information and data around the student ‑‑ the credentials students are earning at the TPSID projects that are funded as model demonstration projects by the U.S. department of education. And we collect data from those projects about a number of things, and we're going to share ‑‑ Clare primarily is going to share with you what we know about credentials currently being offered by those programs. 
    We'll start, though, by telling you about why these credentials are important and why we're focusing on this at this point. And do a little bit of a poll. We'd be happy to hear from you‑all as to why you think they're important and what ‑‑ what ‑‑ where you are currently thinking about credential development. And then at the end of our session today, we ‑‑ we will talk about a tool that we created at Think College that we hope will help you if you are in fact in the process of trying to either develop a credential from scratch or a program that you work at or looking at the credential that you currently have and determining if it, in fact, is of sufficient quality and is of sufficient meaning to really meet the standards of a ‑‑ what a credential should be that a student ‑‑ any student is earning when they go to college. So we'll share that resource for you at the end, go through a little bit about what it is and how you can use it. And that's when we'll stop for questions. But we ‑‑ like Rebecca said, if you have a question throughout, please put it in the chat box. And I see that Carrie bloom has already asked us a question around whether certification from an inclusive post‑secondary education is considered a credential. 
    I think maybe I'll go to the next slide to offer answer to that question. So here's a definition of what a credential is. A credential represents any kind of a verification of the qualifications or competencies that a student earns by attending a post‑secondary education program that is issued to a student. So typically terms that we're familiar with, diploma, certificate, or degree. So under this definition of what is credential is, the certificates that are awarded by an inclusive post‑secondary ed program ‑‑ and we're going to look in depth at what those all look like and the different variations of those, they would be considered a credential. What I think is the difference is the ‑‑ the meaningfulness of the credential and the usefulness of the credential is where we're really focusing. So while students are all earning some sort of a certificate, they take different forms, they have different focus, and they may in fact also have a different kind of usefulness as the student leaves their college program and moves into the world of work and development of their career. That's kind of what we'll be trying to look at a little bit today. 
    So that credential is earned by following and completing a prescribed course of study. So what we have here on this slide is a definition of what is credential means, a higher education credential to any student who is attending college and earning something that is awarded at the end. So the course of study is intimately connected to the credential. It is the completion of a certain number of courses and other kinds of activities and responsibilities and requirements that will lead to the certificate or the credential. So we wondered if we could get a little bit of information and some people are already saying some things inside the chat box, which is great. But it is a little bit hard on a webinar, but we'd love to have you tell us in the chat box if you have some reasons why you think these credentials that students earn when they go to college in a program for students with intellectual disability, why is the credential that they earn important, do you think? 
    I'm looking at the chat box to see if anybody has anything to add about that. We're ‑‑ we were imagining that our attendees might think credentials were important because they were attending here. And, yeah, so Shelby says that employers can recognize the course of study. Right. So that the credentials ‑‑ and we are ‑‑ because we're in a new field, we're creating ‑‑ these opportunities are new, the idea that students with intellectual disability go to college and have ‑‑ you know, have a learning experience that's valuable that prepares them for the world of work, but it may not result in something that people are real familiar with, like an associate degree or a bachelor's degree. We have to not only create a credential that's meaningful to the student, but at the same time we all have to work as a field to try to make sure that these credentials begin to have meaning to employers. 
    For example, an employer in your town if you have a program at your college and students graduate and they put the name of your credential or your certificate on their resume, what does that mean to an employer? Do they even know that you exist? Do they even know what students study? How do we not only create a meaningful credential for the students but also create something that has meaning to employers. That's a really good point, Shelby. As Tammy says, it leads to your next step. Very often, particularly if you have a program that is a two‑year program, that may be the beginning of that student's higher educational experience. So ideally a credential might lead to being able to transfer to another kind of a program or another kind of higher education credential program. 
    And, you know, Sarah says, you know, our society places value on the credentials that students earn. You think about how you might ‑‑ you yourself might sign your name, you know, when you put your signature on a professional letter. You might put MED or BA. Those kinds of letters. So these ‑‑ these are something that have mean and should be awarded to students with intellectual disability. And if ‑‑ certainly if they're going to spend the time and money to ‑‑ as Tracey says, to attend a program, they ought to be earning a credential that has meaning to them and to employers. And Diane makes a really nice, I think, concrete comment when she says that, you know, the credential can document the skills that students have developed and legitimize their college experience. So those are all really, really excellent points. I don't know if I called out every one of them, but I really appreciate that. Those are all what we were thinking. That's really why I think college is currently kind of focusing more of its attention on these credentials and really trying to dive into what it is that students are earning. I think all of those reasons ‑‑ legitimacy, transferability, similarity to what other college students are doing ‑‑ they all play into why we think this is an important topic. 
    So I'm just ‑‑ I'm going to spend the next few slides just for a few more minutes giving you some basic background into credentials and higher education credentials specifically, and then we'll turn it over to Clare to talk about what we're learning about what the current landscape looks like. 
    So these are all examples. Some of you may be familiar with some or all of these terms. I think micro‑credential is a new one. We could have also put on here badges. There are new ways of thinking about how do we document and show the skills and competency that students have because they've attended my college program. And that's for students that ‑‑ all students, not just students with disability, not just students with intellectual disability, but all students. Industry recognized is becoming something that a lot of us are paying attention to because I think someone said earlier in the chat box, you know, some of this is tied to being able to get funding for programs because someone like vocational rehabilitation that's interested in sending students to college because it's going to lead to a specific employment goal, they may be interested in knowing specifically how that credential helps to do that. And industry‑recognized credentials are one of the ways in which they look for that kind of legitimacy. 
    So these are kind of the options for credentials that ‑‑ that we see in the field today. The ‑‑ probably the most ‑‑ well, I know the most common is that a program is developed that's going to serve students with intellectual disability, and they create a credential that only the students in that particular program earn. It is not something that is open to everybody. Just the students in their program. It might be aligned with an industry‑recognized credential, not always, but it can be. We'll share an example or two of that. It is a certificate of completion for their program of study, and it may or may not have official approval by the institution of higher education. One of the things that I think we're seeing as a change in this field most recently is that more and more of these credentials are being approved. So they are at least legitimate credentials offered by the institution of higher education and not simply something that the program itself sort of creates and ‑‑ but it has no official recognition by the university or college. 
    It also sometimes programs create a credential that is available to all students, not ‑‑ that happens occasionally. So not just for their students in their program with intellectual disability, but other students as well can earn the same credential. And the third option that we see is that people use an existing credential that's already been approved by and awarded by the institution of higher education and they simply adopt that particular credential because it fits with their program and what they want to do or they may take it and tweak it a little bit. And I think Clare has at least one example of each of these kinds of ‑‑ of certifications or credentials that are being offered through programs today. So that's it for ‑‑ turning it over to Clare. I'm going to give you some control, Clare, so you can move your slides. She's going to share with you some of the stuff we are learning from the TPSIDs today. 
>> CLARE PAPAY: All right. Thank you, Cate. As Cate mentioned already, at Think College we're the national coordinated think center for TPSID programs. Many of you, I know, are particular with TPSIDs. I see some familiar names. I know some of you are even at TPSID programs. They are model demonstration projects at colleges and universities across the U.S. that support students with intellectual disability to access higher education. It's a group of programs that were funded as TPSIDs from 2010 to 2015. We call those cohort one TPSIDs. There's a second group that we call cohort two TPSIDs. Part of our role is to evaluate the projects. So we collect lots of data on the programs and the students that they serve. We then use those data to report on current or emerging practices so we can learn from the work that they're engaged in and use that information to guide practice across other programs. What I'm going to share are data on credentials that are offered to students who are attending cohort two TPSID programs. This is data from 2017 to 2018. 
    First of all, almost all TPSID programs offer a credential to students this year. That's either a credential that they developed at the program or access to an existing credential at the college or university. And actually the one program that's not reported in this number to be offering a credential is in the process of developing one. So it's something that all of these programs are thinking about. Most programs have developed their own credential, but there are some programs that are using or have modified an existing credential that's offered by their college or university. And I'm going to share a little more with you about what we know in particular about the credentials that have been developed by TPSIDs. If these slides will move for me. Come on. There we go. So across the 42 campuses that have TPSID programs currently, there are 60 total credentials that have been developed. Most sites are offering just one credential, but there are eight sites that are offering multiple credentials. 
    So those tend to be credentials that are geared towards a specific career. So there's more than one option that's offered to students. For example, at Burgen students choose from dietary aide and logistics associate. Each of those have several credentials within it. In the dietary aid pathway, students can complete certification. So it tends to be more of the career‑oriented credentials that we see in multiple of those credentials offered by one campus. All of the credentials that have been developed by TPSIDs are post‑secondary awards or certificates. There are no degrees that have been developed. The last Think College webinar presented by Brian Wilson from the national skills coalition focused on non‑degree credentials of value. If you didn't get a chance to attend that webinar, I would highly recommend watching the recording to learn more about why non‑degree credentials like certificates are important and what value they have for students with intellectual disability. 
    Almost two‑thirds of the credentials that have been developed by TPSIDs are approved by the institute of higher education or IHE. So they've gone through the college or university approval process and the same as any other certificate or degree would be. So that makes the credential an official offering of the college or university, and that's really important. Of the credentials that are not reflected in that number, many are in the process of working through getting approval. So we expect to see that percentage rise. One‑fifth of the current credentials can be earned by students other than those in the program. When they can be earned by any student, it's more inclusive because it's based on requirements that are in place for all college students. We certainly hope that this number will continue to grow. 
    One‑fifth of the TPSID credentials are aligned with an industry‑recognized credential. This is something that Cate mentioned earlier. I gave a couple examples before, but you can see some others listed here as well. This isn't something that works for all credentials. But for those that can be aligned with a particular industry credential, it gives the student something they can use to obtain employment in a particular field after graduation, and that's very useful for the student. We asked TPSIDs to report who awards the credential. Most are reported to be awarded by the IHE, either the college or university or a continuing education school or department within the IHE. But there are also many credentials that are awarded by the TPSID. Although almost all of those are ones that are not approved by the IHE. Another benefit of getting a credential approved by the IHE, it can be awarded by the IHE And having the name of the college or the university officially on the credential can be a benefit for students when presenting their credentials to potential employers. So we certainly encourage everyone to have their credentials awarded by IHE and to go through that official approval process. 
    In terms of the length of the credential, there's a great deal of variability in how things are reported as there often is dealing with anything in higher education. It's a little challenging for us to give an overall average of the length or, you know, the number of credits that are required for these kinds of credentials. In terms of number of years the credentials range from one to four years. The most popular length we see right now is two years and that's followed by a four‑year program. Credentials are reported to be measured in a range of units, so credits, semester hours, clock hours, number of courses. So that's ‑‑ also makes it a little more challenging for us in terms of, you know, giving you data on what kind of lengths to create a program. We're in the process of digging a little deeper into programs who study for credentials. For those programs that measure in the number of credits, the range of credits for a two‑year program is between 18 and 56 and the range of credits for four‑year programs is 45 to 75. So as you would expect, there's a higher credit requirement for a longer program of study. 
    Then when we look at the programs of study for TPSID credentials, we see general areas that are common across many of them. First there's inclusive coursework. This is the main focus of any credential. Coursework can include required classes or electives. Many programs of study include a strong focus on electives typically chosen through person‑centered planning to support the student in meeting their career and other post‑graduation goals. Along this line, most programs also include required internships or work experiences. Excuse me. There's also no requirement for a portfolio or other culminating project just as there is in most college and university programs. Some programs require specialized coursework as part of the program. This is coursework in which students with intellectual disability are instructed separate from peers about disabilities. However, many programs are working towards minimizing or eliminating specialized coursework and it is possible to create a grant without separate instruction. Some credentials include other requirements. These might include social engagements such as joining a club or organization or attending campus events or independent living, meeting individualized goals as determined based on the individual student needs. 
    If the credentials have various names, as you can see, from this word cloud. We've had a couple of people recently ask us what to call their credential. You can see there are more frequently used word choices that pop out. But the name of the credential should match the purpose and the content. You can see that some of these words are clearly linked to industry‑aligned credentials where others are more general certificate names. You can use this to pick the name of your credential. So far there have been 243 graduates from cohort two TPSID programs between 2015 and 2017. All of the students who completed a program earned a credential. The vast majority earned a credential developed by the TPSID program and a handful have earned credentials that are available to all students. These include a certificate in family and child development, estate initial early childhood education certificate and collision and repair work certificate. We did hear from one program that come students completed all of the coursework for the credential, but they were unable to earn the credential because of a state licensing exam requirement. And that's something that we hope doesn't happen too often. 
    Next we're going to share a few examples with you of what some TPSID credentials look like. Our hope in sharing these is that you'll get some ideas for building your own credential. Certain aspects of the credential resonate with you. The first example that I have for you is the integrated studies certificate. This one is offered by Millersville university which is a state university in Pennsylvania. The integrated study certificate is described as a personalized full‑time non‑degree and audited course of study. It is approved by the university, but it's only open to students with intellectual disability. It's expanded to become a four‑year program. I chose this example to show you because it illustrates how an individualized program of study can be the basis of a credential. So here the student's primary program is called the core program. These are courses chosen through person‑centered planning and the courses are intended to match up with a major or minor that's offered by the university. And the student in the two‑year program, students have one core program. In the four‑year program, students have two core programs. There are also general education electives that the student is recommended to take. These include math, English, and communications courses. The student must complete two internships. At the end, the student takes a Capstone experience. This is described as an advanced court, apprenticeship, individualized instruction or applied research seminar that challenges students to integrate knowledge across more than one discipline to engage in vocational practice or experiential learning. It brings together everything from the student's course of study up to that point. 
    They make the most of the existing courses at the university selected on the student's goals and supports the students in reaching their goals after completing the program. 
    The next example is the certificate of career and community studies. This is offered by Portland State University, also a public university located in Oregon. The certificate is also approved by the university and similar in that the main component of the credential is a personalized series of courses that are chosen to support the student's career goals and other interests. Here, those courses are called electives. However, the requirements of the certificate are structured a little differently. Students are required to complete 15 credits of university coursework. That is typically a year‑long freshman inquiry. So it taps into an existing requirement of all students at the university and aligns it with the requirements for this credential. Internships or practicum gives the means to meet students' needs in an individualized way. It allows students to identify goals in academics, employment, independent living and social or community engagement and to engage in learning activities to support them in reaching those goals. 
    So this is a way to meet some of the more functional or life skills needs of students in an inclusive way. Finally, there's an e‑portfolio requirement stated as part of the certificate. Students reflect on and document their academic career development and social or community engagement, learning experiences and competencies, a lot of things there. They do this through course‑based artifacts such as court assignments and work products, and then presentations, videos, self‑assessments of goal attainment and other ways they can find to demonstrate their competencies and the portfolio is evaluated by faculty. 
    I think some notable features are the inclusive coursework that's individualized for each student. Internships throughout the program and then a portfolio to track and document progress and skills that were gained. All right. The next example is a different kind of credential. This is a business office assistant certificate. It's offered by Albany Technical College in Georgia. Students take a subset of courses offered by the existing business technology degree program. The certificate is also approved by the college and the credential is listed along with all other business department degrees and certificate offerings. The program is intended to prepare students for a variety of duties in any office or clerical occupation that require knowledge of office systems and procedures. Students take six required college classes. So these are not elective, but they're pre‑specified courses, and they also participant in human resource development workshops, social community integration, job shadowing and internships. It illustrates how an existing credential can be modified to meet the needs of students with disability who have a particular interest in preparing for a specific type of job. 
    And the final example that we'll share with you today is a badge. This one's being offered at two TPSID programs. Albany Technical College and also Penn State Harrisburg. They've taken an industry‑aligned credential and begun offering it to students in their programs. It was developed by the national retail foundation that provides training in customer service and sales. Students must complete a required curriculum and exam. I believe in both cases the college or university is considering how this credential could be offered to all students on campus. Badges are becoming very popular both in higher education and in the workplace. And there's great potential for programs serving students with intellectual disability to capitalize on this movement towards making employee skills more visible. I think there's a lot we can do to tap into existing digital credentials like this one from the National Retail Foundation and tie this into the course where the students are completing in higher education programs so the student can go out into the workforce with credentials that are recognized and valued by employers. 
    So I'm going to hand control back over to Cate and I don't see any questions right now. So, Cate, I'll pass it back over to you. 
>> CATE WEIR: Okay. Now, there was one question from Kim around programs available in New York state. The best way to find out is to go to our website, thinkcollege.net. Go to college search, and then you can search by state. There are many programs in New York state. And there's a wide variety of types of programs in the state and the types of certificates that they offer. So if you have further questions specifically about what you see in New York, feel free to follow up with us. 
    Just need to ‑‑ here we go. I'm going to tell you about this tool that is available, again, on our website. If you've downloaded the PowerPoint or if you download it in the future, there's a slide at the very end that has links to all of the resources that we've mentioned throughout our session, and I'll go over that when I get to that slide. The link to this credential action planning tool is available. You also can just go to our website, visit our resource library, and search "credential action planning" and you will come up with this tool. It was developed at Think College a couple of years ago to try to help people think through step by step. So it's actually a checklist that has you thinking from the beginning of your process and through the end. But I do think that the tool can be used to either create a credential from scratch or to modify or adapt or improve a credential that you may already be offering. So I thought I would take this opportunity to ask you another poll question. And I want ‑‑ I just wondered where you were in ‑‑ in terms of where ‑‑ our attendees today, where you are in your credential development. So the poll asks you to consider are you offering a credential but you want to improve it, you're in the process of developing one from beginning, you don't offer a credential but you would like to, or people who are just here to learn more about this important topic. 
    So I'll leave that up for a little bit. We're getting about ‑‑ over half just here to learn. So that's really good. As I said at the beginning, it is a new topic. Relatively new to the filed. I think we focused a lot on students getting into colleges and being able to participant and I think there's been a new focus now on what it is that they're earning when they're finished. And what does that mean to people. So I'll just leave this poll open for just a couple of seconds more. And then we'll look at the results, and we'll move onto talking about a tool that for those of you who want to improve a credential or create one, I hope this tool will be helpful. I also think this tool could be very useful to those of you who just want to learn more about what does it mean to offer a credential by looking at this tool and reading its accompanying insight brief about credential development. 
    So there's the results. Thank you very much, everybody, for participating. And it's about split between those of you ‑‑ actually in developing or improving and those of you just beginning to think about this or just here to learn. Good to know. Thanks very much for sharing your answers to that. 
    Okay. Let me tell you a little bit about this tool. Like I said, step by step through three stages of development. Your planning stage, your implementation, and your evaluation and continuous improvement. So if you are just in your planning stage, these are some of the main steps you'll have to be considering. You really should work with a team. I think ideally that team consists of some people in your business community. Do you have members of your chambers of commerce, your rotary club, other business leaders perhaps that are already involved in the advisory capacity at your college or university? Those employers can be so helpful, not only those ‑‑ for those credentials that might prepare someone for a specific area, but I think those ‑‑ those are always, I think, always going to be in the minority. Most of the credentials offered today tend to be general in scope because the higher education act says that students should have experiences that are based on their own person‑centered plan. 
    So if we're going to keep to that very important requirement from the higher ed act, it does suggest that although there's certainly room for specific credentials that prepare you for automotive technology or business or other specific careers like that, we are always going to need credentials that help people to prepare for a variety of fields depending on their own particular personal interests. So ‑‑ but with that being said, an employer ‑‑ involving an employer in your credential planning is really to get at what are those ‑‑ you know, we call in the field those soft skills, those skills that your program could help your students to become better at that would be applicable to almost any field or maybe every field that they might want to work in. So get ‑‑ and their engagement with you in part of the planning of course also has the advantage of them coming to know you, to know what you do, to understand how ‑‑ how committed you are to preparing your students to be good employees and to be able to work when they leave you because we're all really committed to that goal. So their involvement will help with your marketing piece, and also help you create a credential that will have meaning to them because they have ‑‑ they were part of the voices that created it in the first place. 
    We'll also involve other academics and other people around your college. Parents could be involved, current or former students or alumni could be part of that team. So think creatively about the team that you could bring in that would bring the best voices to making sure that the credential is meaningful to all of your stakeholders. And then you do need to formalize or make sure that it's clear what exactly is the course of study. That's why the example that Clare shared. What is it that students are doing, what are they required to do to be able to earn that credential. You will pick a title. As Clare kind of intimated, people want to think carefully about the credential. Ideally, the credential has something to do with what students are prepared to do with it. So college and career studies, you know, general but it does show that focus on career development and so forth. So the credential title itself will be part of your planning process. 
    And ‑‑ oh, sorry. Learning what other programs are doing. Just ‑‑ and the coordinating center is more than happy to help you with that through the data that we are collecting. We have lots of examples and would be happy to share those with you. And make sure that you review the guidance for credential development that's in the Higher Education Act. What I'm referring to there, the act mentions independent living and self‑determination, higher employment. Your course of study and credentials should be inclusive of all of those pieces. Terry, I do see your question. I think we'll take that in just a few minutes. It's a big one. 
    So in terms of the paying IET approval, there's primary stuff that you will go through. First of all ‑‑ and it's not first on my list, but maybe it should be on my slide. Take a look if there's an existing credential that you can adopt as‑is or modify. That's going to help you a lot towards having the ‑‑ your credential approved because it's going to be familiar to the institution of higher ed and something that they've done before. Even if you're modifying it in some ‑‑ some ways. You will have to learn about your policies and procedures. How does one go about establishing a new credential at your university or college? This may not be anything that you or anyone on your program staff have been involved in. So find somebody who does know about that. Another administrator that's a partner with you in the program that could give you information about how that's done. May have to teach yourself a little bit about that process. And meet with those people who are involved with your institutional accreditation and the approval of new programs so they can advise you. And make sure you do design that credential to meet the requirements of a comprehensive transition program. 
    Wanting to make sure we have time for questions. So I'm just going to go through these next couple of slides. That final step, once you've actually created a credential ‑‑ and a credential can be created by a program and used to operate that program and the students can follow that course of study even before you get it approved by the institution of higher education. It can still have meaning within the context of your program, students can still be told what the requirements are and be held to those requirements. But ‑‑ but at the end, the credential that they earn will be much more meaningful if it can actually be awarded by the college or university that they attended. 
    And so once you've done that and you have that program up and running and that credential, you really do want to create marketing about it. Because now you're having to almost do that ‑‑ do that instruction among your area employers and among your parents and your students and your other consumers, if you will, what that credential means, what skills the student has because they went through your program. And that's where that portfolio that a lot of programs are utilizing as part of their credential really comes in handy. Because we know that students earn ‑‑ learn so much in their college experience, not only in their academic courses, but also on their internships. Also in the social and emotional engagement that they have on campus, that they learn so much, they become much more independent, much more self‑reliant. We need ways to show that growth as much as we need that they took X number of courses because that's really important. That's really important for ‑‑ for the meaningfulness of this credential. And so that it is something that people start to value, if they don't already, because you've marketed it and sold it as a really good preparation for employment and for independent living. 
    You should have a plan to sort of revisit your ‑‑ revisit your credential. Visit with your alumni, with your business partners, and make sure that it continues to be valuable and meaningful or if it needs any additions and tweaks to make it fit better with your graduates and with your potential employers as well. 
    So that's the end of our content for today. We wanted to be sure to leave ten minutes or so for questions. Looks like we have a few in the chat box. Do we need to kind of go back to ‑‑ I mean, have those been captured, Rebecca? 
>> REBECCA LAZO: Yes, I ‑‑ I would say we go back to Sarah asked a general question. The true value of attending an IHE, is it in the certificate that students receive at the end of the program or the experience in being in college. If it is the latter, how can you experience ‑‑ the certificate reflects the experience. 
>> CATE WEIR: Really good question, Sarah. Like I was just saying, I think the use of an e‑portfolio is one way in which people try to really capture, again, not just the academics which are of course important, but all the other pieces. If the student was actively engaged in the campus as far as student government or clubs or, you know, other activities that were going on on campus that they participated in actively, making sure that all of that stuff is captured and documented. And another thing that ‑‑ it's interesting what some programs have done. The actual video kind of almost a video diary of the student's experience that can be part of the portfolio, of course with their permission. Kind of an interview with the student when they first come into the program, and then a similar interview with similar questions as they are getting ready to graduate. Sometimes that visual proof of the growth that we all ‑‑ if we're working these programs, that growth that we are so aware of and that we recognize as being some of the most important stuff that happens, again, self‑confidence, self‑reliance, ability to articulate goals and needs and so forth. That's one way people document it and make that part of the portfolio. 
    And the certificate I think can reflect the experiences by including things like social engagement as an independent study, if you will. And that students do have to do certain number of club students or other kind of social events on campus, for example. And just as they are earning credit for their academic work, they earn credit for those social students as well. Clare, would you have anything else to say about that one? 
>> CLARE PAPAY: Nope, I think you captured all of it. 
>> CATE WEIR: Okay. Good. So the next question is from Anna. She asks how are programs getting IHEs to approve audits for the credentials. Clare, can I defer to you for that? 
>> CLARE PAPAY: Absolutely. So Anna, I don't know why this is easier for some colleges and universities than others, but, you know, I think one way you could go about this is by, you know, clearly using the language that they understand. So one thing that I really liked from the integrated studies certificate is that it says this is a non‑degree and audited course of study, you know, in the credential that I have ‑‑ that I developed when I was involved with the program. We were clear it was a non‑credit undergraduate certificate. Others use the word pre‑baccalaureate certificate. They want the university to understand that this is a fairly typical way to go about building a program that is designed for students with intellectual disability, that auditing is absolutely fine towards counting it toward the credential. 
    No, programs are not using specialized courses for the GPA. It sounds like at ‑‑ you know, your university might need to get some more information or education about different options that are out there and that, you know, auditing courses is acceptable. One way to do that is to ‑‑ again, to use the comprehensive transition program, CTP, language. One of the reasons why we have CTP is that it helps to provide financial aid for students who are only auditing classes. They're not taking the classes for credit. So I think, you know, showing that the CTP, you know ‑‑ approval process is out there and that it involves auditing classes, and therefore, you know, sort of like the U.S. department of education saying it's totally fine for these students to be auditing classes and for us to count those toward the credential. I think that's probably giving you a few ideas that you might be able to use there. Cate, is there anything you would add? 
>> CATE WEIR: I think your answer ‑‑ your question is a great one and your answer lends itself to some of the complexities. Clare myself, other people at Think College more than happy to follow up with you individually as well. As Clare said, it's easier at some universities and colleges than others. Some people understand it and get it that you're creating a unique course of study. Our courses of study that lead to our credentials in this world of students with intellectual disability tend to be broader than what a student ‑‑ a typical student, you know, earning a bachelor's degree. Your requirements are academic requirements only. Certain courses you have to take, certain electives you have to take. Our programs are made up of audited academic courses as well as social experiences that are tracked and recorded for which you earn credit towards your credential. Independent living, you know, skills that you're working on independently that you earn credit for towards your credential. So we have a broader range of things that get included and it just takes some people a while to understand that we are ‑‑ we are talking about a unique type of a credential based on the language of the comprehensive transition program that's in the higher education act. And I'm recognizing that for some people that Clare gave you links and stuff to learn more about that. And apologies if that's kind of not clear, but that's basically the special programs that were created in the Higher Education Act that were meant for students with intellectual disability. 
    And as such because they're essentialized in those ways, there are different requirements for these programs than there are for the typical degree program. 
>> REBECCA LAZO: Thanks for taking the questions, Clare and Cate. There are a couple more in the box about whether certificates are recognized by employers. 
>> CATE WEIR: I see that question. I think that's really a key question that people are having right now in a lot of places around the country. That is, again, this meaningfulness of the credential to an employer. For example, a parent looking to spend, you know, tens of thousands of dollars perhaps sending one of their kids to a program like this or for voc rehab or other agencies that might support people to go. They want to know, are they going to get a better job because they went to this program. We do have good employment data. We didn't highlight it today, but we do in other sessions and we can share that data that we collect from the TPSID projects reflect much better outcomes for students with intellectual disabilities who attend these programs as those who do not. So we do have some of those data. I think that's what we're trying to do, is to create a credential that isn't necessarily a, you know ‑‑ we're training somebody to work in a specific vocation, but to recognize the value of a higher education for career and ‑‑ and lifelong success as it does for other people. 
    But I think, you know, your question probably reflects it. That's still something that we all in the field are working on. And that's why I didn't say it earlier on. When you're creating your credential, try to get some advice from business owners, from business leaders to see what would they want to see to say, oh, yeah, that makes sense to me, this does seem meaningful. I do want to look at these graduates because I think they're going to be well‑prepared. So I think you need to engage them. 
    So Tracey, I think your question about how valued these certifications are, that is where we ‑‑ we see some ‑‑ some burgeoning evidence that the experience does make students more prepared for employment and they are ‑‑ they are in paid employment at higher rates than their peers that had not attended. And we have to keep making the case, I think. I don't know if anybody else has more to answer about that, maybe even an answer in the chat box. But that ‑‑ that is an important thing for the field for these ‑‑ these experiences that we ‑‑ I think those of us who work in the field think really valuable, really useful. Some individual programs have employment rates of 70% or 80% of their graduates, you know, working in competitive employment when they leave. And overall data is 40% to 45% which is much better than the 17% or 18% of the regular population of individuals with intellectual disability. 
    So Clare, thank you for sharing the ‑‑ the link, the link in the chat box. So if you're not in the chat, open that up. And you can download a report that showed ‑‑ looks at some of those outcomes that we're seeing. I think it was Lauren asked ‑‑ or Tracey asking for those data. If you download that report or e‑mail us after and we'd be happy to send it to you. 
>> REBECCA LAZO: So it's 3:57. I don't think ‑‑ I think we got to most of the questions, but Cate and Clare, you did a really helpful and thorough presentation today. And took time to answer as many questions as possible and provide all those links. So thank you. There are some resources here on the screen. And these are applicable links in the download ‑‑ you know, if you download the resource from our website for this presentation today. Going to ask Clare or Cate to please put an evaluation poll up on the screen so anyone that's left that has just a couple minutes to answer a few questions for us, we'd love to hear how you ‑‑ how your experience was today. It will help us to plan other webinars in the future to best meet your needs. To thank you for doing that. 
    A recording of this webinar and the transcript and download are available on our website ‑‑ a transcript and the download ‑‑ the recording are not available yet, but they will be in the next day or so. You can look under events or look up meaningful credentials and you'll find those resources. Also just wanted to let you know that this Thursday we're having our second webinar in ‑‑ or the institute for community inclusion is having a second webinar in the series called expanding the dialogue on autism, reflections on research and real life in employment. That's this Thursday at 2:00 p.m. The next Think College webinar is April 19th on a new video resource being developed to support and train peer mentors. 
    Again, we're grateful to all of you and Cate and Clare for being here today. We're available in any number of ways to ask more questions. You can e‑mail us at thinkcollegePA@gmail.com. You can find us on Facebook, Twitter, anywhere you want to look. We're there to answer your questions and gather more information from you. Cate and Clare, I don't know if you have last remarks or anything you'd like to say? 
>> CATE WEIR: I appreciate the excellent questions from the audience. Hopefully it was useful. And really appreciate everybody that's still hanging onto please respond to the evaluation. It will help us to improve the session as we ‑‑ if we do it again. So we really appreciate that. 
>> REBECCA LAZO: Yes. We'll leave that poll up for just another minute or so. Again, to everyone taking that and signing off, we thank you for being here. And hope to see you in future webinars. 
    [ Webinar concluded at 3:00 p.m. ET ]

