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CAPTIONER:  Standing by.
»: For anybody who is not familiar with think College, I am the representative of the national organization represented to improve higher education for people of intellectual disabilities and we also provide tactile assistance and reproduce a lot of resources including webinars and we promote postsecondary opportunities for students with intellectual and develop middle disabilities.
Before we really get rolling I would like to share with you that today's webinar is being live captioned.  If you would like to access that I am going to go ahead and put a link in the chat box here.  Hopefully, everybody knows how to access the chat box, but if you don't, if you are new to Zoom you should see a black bar at the top of your screen, which will allow you to add the chat to pop up on your screen and do things like raise hand.  If you don't know you don't have the ability to speak during the webinar, but you do have the ability to write questions in the chat box are use the Q&A feature and I, Rebecca, will be here to answer questions for you.  Jill, I don't know if we discussed if you would like to answer questions throughout the webinar or like people to hold them until the end?
JILL CURRY:  I think ‑‑ people can submit them and if I don't speak to them, then I am thinking about how I am probably going to address that later on, but if there is something later that comes up that I am not sure I am going to touch on, I definitely will address that and certainly I want to make sure I focus on what people want to hear.  I definitely want to hear your questions and when I put this presentation together I was thinking about the fact about having time at the end for questions.  It might be helpful for me to see them and then I can think about how I address them as we are going through the presentation and then have time at the end to really look at those.
REBECCA:  That sounds great.  A couple of more things, Jill, and then I will let you get started.  I also put the link in the box for anyone who wants access to Jill's presentation while she is going through it.  That second leak there with the ThinkCollege.net, that will give you access to a PDF of her PowerPoint presentation.  What else am I missing?  I guess before we really get started, I would like to throw this up on the screen and find out who is here today.  Whether you have attended a ThinkCollege will webinar before and how you are attending today, what you primary role is.  Hopefully, you are seeing a poll on the screen and if you will take a couple of seconds to fill out, that will really help Jill as she has presenting and it will help ThinkCollege with that.  And at the end I will put up another evaluation poll, which is also helpful to the presenters as well with ThinkCollege and there is another poll I will put up any couple of minutes so Jill can find out about your experience with the IEPs and I think that might be about it and again if anyone has any questions while we are going through the presentation, the webinar, you can put them in a chat box or send a question in the Q&A and it Jill will try to get through everything and then I know there will be some at the end also.  It looks like about 64 people have said who they are.  Can we get just a couple of more seconds?
JILL CURRY:  This is really helpful to get engaged and a perspective of where people are coming from.  It is really helpful to know right at the beginning so we can think about the what the population of you all are so I know I am addressing what perspectives you might have and what questions you might have.  A.
REBECCA:  Excellence.
JILL CURRY:  That is great.  I am scanning through.
REBECCA:  Okay.  It looks like the majority of people on the call right now our parents, which is really helpful and then also some K‑12 staff and faculty and disability service providers and that represents about 72% of the people that are on the call right now.
So I will go ahead and end of the poll and Jill, it is yours to get started.
JILL CURRY:  All right.  Great.  Hi, hi, everyone!  As Rebecca said, I am spec and the transition coordinator with Newton Public Schools and I will click out of this poll, sorry, so I can get to the PowerPoint and advance that.  I am a Transition Coordinator with Newton Public Schools and Newton is located right outside of Boston and we are a public school district that serves students, around 13,000 students so as my role as the Transition Coordinator I work with our middle schools, preschools, to think about transition planning for all students so that could be someone that is 13 and just at the beginning of the process all the way up to someone who is 21 and maybe staying on until 26 to receive services so I am thinking about how we can set up services, systems, to make sure we are addressing the transition for all of our students.  And I'm also the administrator for our 18 to 22 program that support students after they have completed four years after traditional high school.
So I have been in Newton for more than 15 years, but I've worked a special education for more than 15 years and really worked on transition of that entire time and the vast majority of students are looking to access higher education and students with intellectual die abilities that may be accessing higher education in a different way.  My doctoral research was also focused on inclusive higher education and this is certainly a topic that I am really passionate about an interested in and like to think about how we bridge that gap between secondary and access to the community an opportunities on college campuses are one of the amazing opportunities to really look at transition in action.
So I love to talk about all things transition.  I am going to keep an eye on that chat box, but I want to make sure that I am getting through the content and able to answer your questions as we go along.
So thank you for having me here today.  Welcome to everyone and let's get started.
So what we are going to talk about today is how to capture different community and college‑based experiences and then reflect that into the IEP.  Thinking holistically about all of the things that go into a student's day and how that aligns with the IEP process and we are also going to talk about the actual IEP goal and objective/benchmarks developments.  What that process looks like and how we can maybe take a different approach to it than it may be the approach when you are in a more traditional class‑based setting.
Like I said I definitely want to make sure I am focused on question so I will be aware of the time and make sure we have time for that.
So I probably have a little bit of a sense from the poll that you just did, but I think this would be a good time to do the other poll that is really focused on what you role is in the IEP development process.  I am just curious what is the perspective?  Are you someone that writes the IEP goals and develops the IEP and manages it?  Are you a team member, like a student or family member, or maybe a teacher that is contributing, but not developing it?  Are you the person that reviews or signs off on the IEP?  Or have you really not interacted that much with IEPs?  So lots of contributions.  Which is great.  And as you all know, the IEP team should really be diverse and hear from all of the different perspectives of students, the family perspective, educators, related service providers and perhaps community members themselves.
I think I will may give it just 10 more seconds to see if there is anyone else who wants to finish loading and then we will keep moving.
REBECCA:  And while people are voting, Michelle in the chat box asked do they go by another name?  I am not sure what you are referring to, Michelle, do you mean Isaacs?
JILL CURRY:  I wonder ‑‑ so in K‑12 we have Isaacs, but then sometimes there are individualized transition plans that may be developed in conjunction that are very similar to the IEP.
So I am wondering if an individual life care plan.
REBECCA:  Individualized college plan?  Interesting.
JILL CURRY:  I am curious to know there is also individualized learning plans and lots of individualized things.
So I wonder if that is something that is almost ‑‑ I'm going to talk about a transition action planning and I'm curious if that is aligning line into what that is.  We will talk about different types of plans and action plans that can be developed in conjunction with the actual IEP.
So great.  That is very, very helpful to have kind of an idea of where people are.
And it is great to know that some people have not interacted much with IEP.
So I will speak to some of the nuts and bolts of IEPs and so everyone can get a sense of what that means and what an IEP is.
So when we are talking about transition, what is really exciting and what I love about the transition is it is everything.  Our students are socializing in the community.  Our students are having a residential for some of them and they are sitting in classes and they are going off to work.  They are planning activities with their friends all nights and weekends and looking toward college.  Maybe they are learning to drive or looking at public transportation, so many things fall under the transition umbrella and it really gives us a great opportunity to think about what our students are looking for and what areas of development they need when they are thinking about the college process.
So it is really exciting will be think about transition and what that overlap can look like from K‑12 into the college setting.
So when we are thinking about access to college, the focus of today is going to be thinking about the students that are still under that K‑12 umbrella and are having some site ‑‑ some type of college experience.  But certainly if you have students who are only in K‑12, may not accessing college at this point, but that is something they want to do in the future, I think what we are discussing today can help think about and establish some type of foundational skills and if they are getting ready for that transition process, what are some things to be aware of, things the team can think about as they are getting ready to transition to a new setting.
So as I said transition planning is all day, every day and everything that is going on with our students once they are in transition age youth.  In Massachusetts we start this by age 14 and I know that can be a little different depending on what state you are from, but really by age 14 we are starting to think about transition.  For our students that are having a college experience, typically that student is in the 18 to 21 age range.  We think about that, we are thinking about the student that has completed four years of high school.  Was that an inclusive experience or little bit more separate?  Usually, you have four years that request the high school, request some of the high school, freshman, sophomore, Junior experience and then will get past that it is totally different and when we think about access to the general curriculum, when we are thinking about learning opportunities, we are thinking about community.
So we kind of shift our mind to think about the general curriculum like society,  accessing work, public transportation, driving, all of the things that are reflective of adult life.  Certainly, we want to think about academic skills, math skills in all of those things, but we are looking at it three different lens, through a transition lens.
So the process of someone getting to campus, being on campus, preparing to be in the community, all of that can expect to transition.
Any time I worked with students or families or students, the monitor is really everything is transition, everything in your IEP is transition.  Even if it is not labeled transition, you are working toward transition goals in every experience, your student is having a transition experience.
When we think about the IEP, gives an opportunity to tell the story of the student and that is something an art district that we are starting to explore more and more.  How can we think of the IEP as a story?  And when you look at the structure, we are really identifying a lot of different aspects that speak to the students.  It really aligns with a story, may not the typical story you are picking up when you are sitting on a beach and reading.  It may be of little different story, but still telling the story of the student.
So through the IEP document, we are highlighting different strengths that the student has talked about how they disability might in fact them in the general curriculum or in other settings.  We are thinking about next steps and thinking about how to develop specialized instruction and goal areas that speak to the students’ needs and then we are noting other important pieces of information.  In the transition planning process, that might include something like dual enrollment in higher education or some type of partnership between high school and college.  It could mean applying for benefits.  It could be getting a state ID.  It really, especially at transition it gives us the opportunity to reflect the whole student and not just something that is may be in a more traditional classroom setting.
So as we really start this discussion, there are a few things to consider.  As we know every college experience is going to be different.  The goals that I talk about today in the approaches I'm talking about today, some of them might seem familiar and some of them if you are writing IEPs, you might say oh, my gosh the person that is looking at my IEP would never sign off on that and it is totally understandable.  We know that if you have seen at one IEP, you have seen one IEP.  Every writing style is different in the expectations of how you measure things are different.  By no means are today's objectives and goals and things that we discussed the end be‑all, but it is a different way of looking at the information that we have.  Knowing that when you go back to your building and your specific teams it might articulate out in a little bit different way.
We also know the partnerships between K‑12 and college will look different.  Some partnerships are formal and there could be a MOA between the high school and the college.  There could be, in some IEPs you are reflecting the name of class and professors across colleges and other IEPs, you might not do that just do to the partnership that exists.  I want to put those things out there that really are going to be those discussions and meetings around the students.  That is the most important part will be think about the IEP development process.
So when we are thinking about developing the IEP and the goals and now looking through everything with that transition lens, especially into the college campus, we want to start with what the student's vision is.  What do they see in their future?  That is probably what helps drive the student to access higher education.  And they could want to have some type of experiences and of they are exploring different classes or they know specifically a career that they want to pursue, but for some reason that vision has included higher education, which is amazing and now we are doing the work to make sure we can have a great experience.
So we are going to use that vision to drive the transition assessment process of gathering information, knowing what the student is doing, what are some areas we want to focus on.
So we take that information whether it is informal or formal and we really start developing that transition action plan and that is going to look different depending on what state or even maybe what city you are in.  It might be something that is a form document.  It could be a more informal process, but we want to think about what the experiences is the student could have related to the vision.
So as we narrow the focus, we want to say we needs to be and IEP goal or objective and there could be things in our action plan that we don't necessarily need to reflect in the IEP in the sense that it requires specialized instruction.  There could be some really great experience is that we want to be mindful of, connections we want to make, but it is not necessarily an IEP goal or objective and we want to start drilling down to what are the goals and the objectives and what do we want to focus on this year.
And then we will monitor progress and looped back and start the whole process again the next year.  Obviously, the process can happen more quickly than a year, but that is typically the process of IEP development.
As I shift to the next slide I see there is a question about is the district responsible for helping obtain a benefits?  And I think that is something that can vary depending on the District you are in and the different types of resources that they have.  That is something that I think depending on again programming, staffing and there could be people that are helping to share resources.
Typically, I can speak from my experience.  I might not be sitting down with a family and concluding an application, but certainly those are things that we might talk about and I might share resources on especially if ‑‑ because looking at benefits, it so it individualized and personalized to that family that it is something again I share resources on, but I would not be the one that necessarily would be handing out those documents.  Sometimes when we are doing referrals to adult service providers and parents have questions, certainly we can look at applications together and go through and figure out next steps, but I think probably how that information is disseminated and how that support is provided is probably going to bury district to district.
So as we think about the last slide and kind of that loop of figuring out what a good next step is, we want to be looking into the community for our goals.
So again, we are shifting our mindset, perhaps there were some goals in night, tenth, 11th, 12th grade will we focus on communication, academics and math and we still might be addressing those things, but it could look different because now we are in a community college campus.  We want to think about the student's vision and the experiences they are going to have and what are the disability ‑related needs and that would lead us to goal areas and we want to again be looking at the student's whole day to figure out what those goals are and the experiences they are going to have because they are happening in the community.  We might be supplementing in a classroom setting or doing some skill development, but we really want to look to the natural environment and what is going on in the community that we can help further develop the student's skills.
The next couple of slides are just an example of two students that are having experience on a college campus and again ‑‑ we are thinking about a student who was still under the K‑12 umbrella and having an inclusive experience in a college setting.  That could be under one of the formal partnerships that our students are in through different programs and in Massachusetts we have the concurrent enrollment programs.  That could be one thing or could be a student that is not in a formal partnership between a high school and a college, but is part of the transition program and.  They are taking a college class and perhaps that is through a specific program or maybe it is something that they are doing completely not under a specific program, but as part of their transition date.
So I think the example on the next couple of slides could apply to any of those situations, but again, it is focused on students who are still at the K‑12 umbrella because once we move on to higher education, without the K‑12, it is a very different process and there are disability services supports, but that probably is a whole other webinar.
So when we look at Mei's they on campus, and we look at what Mei is going through the day, this is highlighting all of the different things that could really relate back to the IEP goal development process.
So Mei just to campus to and from on a combination of public transportation, para‑transit and ridesharing.
So if we look about this, this part of her day, you can think about travel screening goals and communication goals and independence.  She is taking two classes, one is on campus and one online, but she is using the computer lab to access that curriculum.  And again, we can think about independence, but also academics, self‑advocacy, and time management.  She is employed within the community and interning on campus.  We can look at employment related goals, independence, self‑advocacy and problem solving.  She brings her lunch and he some campus and we can look at communication, self‑determination, independence and life skills.
And then she is part of the campus clubs and course on campus.  In we can link this back to either a goal and communication, self‑advocacy, or objectives with in the goals.
So as we go through the slides, it is interesting.  When I talk to other colleagues in different districts, if you have read one IEP, you have read one IEP.  What might be an objective for one student is a whole IEP goal for another student.  As I am talking about these different things, know that, especially in the transition planning process, it is so flexible.  And I have a couple examples at the end of something that might be a year‑long goal for one student that we really have to break down and for another student it is an action step and that is where these discussions will develop about what the student's needs are.  They really dried that individualized process.
So this slide is similar to Mei and just looking at what Dennis' day is like.  He is buying his lunch on campus and eating.  That can also be a math component they are.  And he is interning on campus and he meets with a study group.
So there could be some social pragmatics, come Mookie time management involved in all of that and he is also working out on campus three times a week.  We can be looking at life skills, time management, self‑determination, all of those things.  I am just looking at the chat box.
So I know I went through that pretty quick, but when you start think about a student's day, you probably also think about oh, my gosh I could have 10 different IEP goals and there could be 15 different objectives under each IEP goal and how do we manage all of that and is that the expectation that we are going to really have, 50-page documents that are going to reflect every single thing that the student is doing in their day?  And that is not the purpose.
That is the top of the funnel, what is going on in the students' day and now we start to think about what are the disability related needs and what does specialized instructions or support does the student need?  If there is a student that can do something independently, let's celebrate that.  We don't necessarily need and IEP goal.
For example, we are working with a student who is totally independent of public transportation and we are very lucky where we are, the inclusive college experience that many of our students take advantage of is accessible via student transportation.  We did not need to do anything with that.  We would check in and make sure nothing needs to be changed and when he gets to a new place, we can go back and help in think about his strategies.  Do you have an app on your phone?  What are the other resources you really need to use with travel to begin with?  What else to use?  That ‑‑ it does not mean it is just an IEP goal.  By no means is everything in the students'‑day need to be an IEP goal, but again, that mind shift of what they are doing every day is certainly connected to the IEP goal development.
We want to think about disability‑related needs and think about breaking down what is a challenge you get goal for that IEP cycle?  Again, what are we doing this year?  We can do a ton of things, but what is it we want to focus on and what is most important for this year?  So given the travel training example, sometimes we have students that had that is the main thing.  They want to focus the vast majority of their day on travel training because that is the way they get around their town and other students maybe our focus on employment opportunities and we might do some travel training, but that is not the main focus.  We are really looking at the end point and when we look at the student's schedule, that is when we make decisions.  How much time do we want to commit?  And that can change and adjust as the IEP development process.  I am looking at the chat box here.
So they are talking about cutting edge, summer programs, looking at some opportunities in the summer to develop some different skills and experiences.
So again, we want to be thinking about all of these different experiences to guide the goals and development process.  We want to be thinking holistically about goals and maybe we don't have five different goal areas.  May be we have two that can combine a lot of different things into broad categories instead of breaking them down into more specific goals and I will get to those slides.  I am meaning to be mindful of the time.  I know it is almost 1:30, but I have examples for that.
So remember we need students to make progress and we want to be reasonable and we are thinking about IEP goals and benchmarks and development because ultimately, I think sometimes we forget the student is the one responsible for meeting these goals.  We need to support and facilitate and think creatively, but ultimately, it comes down to the student.  Are they going to meet all of these goals?  And that is why we want to be mindful of the number of goals and objectives we are setting because we want them to be reasonable and measurable so the student can make process.
REBECCA:  Jill, I want to interrupt really quickly.  As we are going through the IEP goal and development setting, goal and objective setting, and other came in that I don't know how many people in the audience are in this category.
So if a parent is on board or a teacher is here and they are really excited about integrating these kinds of meaningful every activities and the IEP goals, but maybe the school isn't.  May the school has a low expectation, menial kind of jobs, not including college as a goal I am wondering if maybe it is a question to answer outside the web, but is there a way to integrate some of that into what you are talking about for people who are really going to be the ones that are pushing this as having high expectations?   
JILL CURRY:  It is a great question and I think some of it is education.  I think clearly the ThinkCollege website is amazing and I think that resource let alone can really open people's eyes and help them understand different opportunities that are out there.  I think it is educating different people and sometimes understanding the perspective that the other person is coming from.  Maybe they are not aware of inclusive higher education or maybe they have heard about it, but they don't know what it means.  Or they know one student that is doing it, that doesn't seem like my student, but is there something there?  And I think schools also think about if I say something, does that mean it is a recommendation?  And there is that part of being a district representative or being mindful of what we are saying.  But I think the important part is education and saying this is an option.  Can we explore it?  What does it look like?  And it might be taking a class online and not being able to access the campus right away.  Does that work?  I think there are creative ways and there can be entry points to it, but education is the biggest part.
So I see data collection is coming up and that is a big piece of.  And I am kind of going to move to the next couple of slides because the data collection part kind of goes back to what I was saying about making sure we are developing goals and objectives.  We are being realistic, nodded what the student is doing.  I don't like that term of light come up with a realistic goal.  All of our goals are realistic.  It is your goal and what you want to do, but we do need to be realistic about how we collect data and the amount of data that we are going to collect.
So one of the slides in the future, I think really from the school's aside, when we develop the IEP goals and objectives, we need to think about the measure and how we see the student is actually making progress.  And we don't want to get caught in that 80% of the time or four out of five opportunities at that is not really the measure that would allow us to collect data.
So we have seen, especially with the translation age experience is a lot more things like three times a week or on a weekly basis.  Because that is the type of data that we are collecting and that is the date that is going to inform the school development Board the next year.
Absolutely there are times will be might use a four out of five opportunities or 80% or 50%, but I think what we have seen as we have adjusted our measuring that is impacted the data collection process.  And students self‑reporting; I have several slides on that because that is a huge component and so helpful.  We really want to focus our students all‑knowing knowing there IEP goals, make sure they are doing some of the progress monitoring.
So quarterly, looking at what the progress is.  Have you broken down your objectives into action plans?  What is the progress that you are making?  Do we need to make adjustments?  Are the things you feel as a student that is not reasonable for me to do in a year?  Or maybe they say like I could have done that in a week.  Let's adjust that and make it more challenging.
So definitely use data collection.
So I will Zoom through this slide because I want to make sure I get through everything, but again, this light is really thinking about is the IEP following the student, not in the sense that the IEP accommodations not applies to a different setting, but we are not leaving the IEP and only classroom experiences.  It can reflect what is happening in the community.  And when we think about IEP development, there is no minimum or maximum goals.  It doesn't mean that seven is better than two.  If you have two well‑crafted thorough comprehensive goals, that is more powerful sometimes than seven goals.
And again, that really depends on the student, but it is just to say there is one way to transition.  They don't need specific labels with transition.  We always ‑‑ we come up with what we actually want to focus on all the time.
So my example on this slide is that with the student, that we are talking through different things.  She is a great self‑advocate and really independent, but then she was always asking for help and through the dialogue with the student and the family and the team, we really got to where she struggled with decision‑making.  She could be independent and a great self‑advocate, but she couldn't quite figure out how to make a decision.  And when she wasn't making a decision, then she became reliant on someone else.
So when we drill down, we saw that we need to develop goals and objectives around decision‑making.  It is not an independent goal.  It is a decision‑making goal.  I know it can get tricky with IEP software sometimes.  I totally understand that and you might have a dropdown that limits you, but I do show that any sense that we can have conversations with our students.
So I will click to this quickly around the transition assessment.  It could mean anything, anecdotal information, and assessment tool and we want to use that to form the IEP development process.
For example, Mei our student could take a steady skill self‑exam and self‑determination assessment.  And then we are using these results to really look at the current performance level for an organization goal or self‑advocacy goal or something like that.  We can use the assessment data to really think about where the student is and what appropriate next steps are.
So I have spoken to this a little bit when we are thinking about developing transition driven IEP goals.  We can be creative and collaborative and we want to pull people together and think about what the student really needs and it could be that there is one goal, independence that applies to three different settings that the student is in.  It doesn't mean you are working on a communication goal.  You are only working on that in one setting.  Transition is fluid and it is happening everywhere and that is why it is so important to have that collaboration and a team discussion to really drive the IEP development.  As I mentioned this before, don't get caught in the four out of five opportunities trapped.  Sometimes we have a great idea about an objective, but we cannot quite figure out how to measure it.  And I want people to raise their hands ‑‑ but if you are right in the goal, you can get stuck.  What is the measure?  Okay, four out of five works in this setting, but here?  I am not sure.  And you struggle with it.
When I work with people on this, I say what do you want to see?  That is our steps.  You want the student to take public transportation?  There are a million things for that.  How often do you want to see them do it?  What do you want them to do?  That is how we write the goal or objective.  We are not worried about the measure.  What do we want to see and how can we collect data on it and monitor progress?  And again, we want to talk through what the student actually needs.  We don't want to get stuck on if we have an independent school last year and so we need one this year.  We might not have an independence goal.  Who knows?  You might have three, but I just mentioned that as it should be a natural organic discussion that will drive the development of the IEP goals.
So one of the other things to think about is related services and related services can certainly be addressed in the community.
Now how they are delivered can change and really should change for a majority of students when we are thinking about accessing the community.  Because we want to think about and vetting services and how we can work on speech and language, OT, PT, whatever across different settings.  And that doesn't necessarily mean an OT or speech therapist is in all of the settings, but they are consulting with the team and think about all of the different places they are going and transferring their skills and the strategies that they use.
So it could be in the community that we are working on speech and social pragmatics, naturally.  Was students are talking to bus drivers and professors and peers, to work on speech we don't need a pull out a small group experience or one on experience with a speech pathologist.  It could be something that has occurred or is a component of that with the student's day, but the student is working on communication all day, every day.
I think one thing I would identify that our transition students do is communicate, whether it is verbal, nonverbal, whatever it is, we work on communication pretty much every minute of the day and that is kind of across all of our IEP goals.
So I am looking at here, what kind of things do you work with the K‑6 level and IEP level?  I think the website, which is out of Virginia is amazing.  And it really focuses on self‑determination, getting students involved in the IEP process and really hearing different voices and I think that is a great resource.  I think it is all across the board to help people think about the IEP and self‑determination and the different ways that I think helps them to see if a student is involved and has a voice, then maybe we are thinking broadly around college and different learning experiences that perhaps if you are going kind of down a different road, you can think about it.
So again, this slide is just looking at some other things, when someone is navigating the campus facilities, we can talk about orientation or reading services.  If someone is going to an on‑campus activity, they could be doing occupational therapy, fine motor skills.  Again, it doesn't mean the OT is standing next to the student because we want to think about what is developmentally appropriate.  I mean if we have 18 to 21‑year‑olds on college campus and they are surrounded by their 18‑21 peers, we don't need a very clear school‑based a person with a checklist and a very formal looking thing.  We want to know what the student needs in the setting they are in to make sure we address those needs.
So now that we have figured out the student's vision and the transition assessment information, we are talking about what goals the students have and that could be their vision statement or secondary goals and we are starting to really drill down to what needs to occur for the student to make progress.  That is when we are really going to work on this action-oriented transition plan.  And that is not like a formal name of a document.  It could be if you had that, but I am not speaking to one thing here.  There's going to be some type of transition plan in IEP or in the IEP process and that is going to vary state by state and in Massachusetts we have something called the transition planning form and that is a two document that is created in addition to the IEP.
So it is separate and developed alongside the IEP to reflect all of the actions steps of the family, the student, and the school is taking as well as community partners appear so I referenced that so that there is some type of action-oriented transition plan to make sure everyone is developing and through this process, that is where we start sorting out what is an experience and what is an action step verses in IEP goal and objective.  Because, again, not everything that the student is doing necessarily needs to be a goal and objective.  It could be an action step that they are taking and we really want to think about what are the specific things that require specialized instruction, goal development, and monitoring for this year?  Because it could be that we are going to focus on something in two years.  We know about it and students might still be involved in something, but we are really not going to drill down and spend more time on it.  We are thinking and planning holistically especially if we know a student is going to be with us for several years.  We can do the backward design of where we want to be in three years and how we can plan out different things that will happen over the course of the next few years.
We really want to avoid having predetermined goals.  We don't want to have something like a student is doing inclusive higher education and they only have academic goals or a social goal and end attendance goal.  And that might be that those are the goals that the student has and may that is where we get, but we want to go through the process of saying what is it that the student needs and how do we then develop those individualized goals to reflect specifically what they are working on.
And again, that is where we can get creative and go outside the box of those standard types of goals.
So for the student I mentioned before around problem‑solving or decision‑making, that was not something that we ever really developed an IEP goal on.  We had done problem‑solving, but that is different than decision‑making.
So as a team we really had not had that conversation about how to assess those things out.  But again, transition gives you that opportunity to really think about individualizing and being creative and thinking about that student's whole life and how to think about goal development they are.
So now that we have started figuring out okay, this feels like an action step in this feels like an IEP goal, we will start drilling down and refining our goals.
So the next two slides are examples.  Many, many of our students are working on e‑mails and the conversation might be like Dennis really needs to start having an e‑mail and that is great but what does that look like for an IEP?  We decided it is a goal, not just an action step.  We want to spend some time, benchmark development, progress monitoring, everything.  We say okay, we want to be able to send a weekly e‑mail to his team to tell them what has been going on in his week.  Okay.  That is good.  But what do we actually want to see in the weekly e‑mail?  We want to know at least three details about what is going on, on the campus and what is happening in his day.  Again, from experience in working with students on different goals, if the goal is to write an e‑mail, the e‑mail could just say hi!  And they have done it.  They sent a weekly e‑mail that says hi!
So the more we can go down and refine what we have actually wanted to see, then we can develop a really nice objective or goal that is going to help us progress, monitor, and help the student may progress toward those goals.  This is a very simplified example of making sure we have a measure in there around the details and we know it will come to us weekly to really articulate what Dennis is doing.
And so with Mei, similar, we have a lot of students that used digital calendars, either through Gmail.  It might be on a computer.  It might be on a personal cell phone or iPad, a tablet, whatever.  But we might say okay look we want Mei to use an additional calendar, but again, what does that look like?  We want to make sure that Mei is checking her calendar.
So we can make sure ‑‑ we had a student that always checked their calendar, but there was nothing in it.  We thought okay, we didn't really fully articulate that.  We want to make sure that the student is able to input data into the calendar in a way that makes sense for them and then monitor every week, am I accurate?  
So by refining the school, it could be that Mei will check her digital calendar weekly to ensure she has input assignment due dates and counseling appointments.  That is an opportunity for the student to make sure that they are previewing their week, which is great.  Previewing is wonderful for all of us, but it is also helping her develop the skills of putting things into a digital calendar, but also getting into the team.
So maybe this is a goal they work on for maybe a year end than that she is in that routine and we put that in an action plan somewhere like Mei will continue to use her digital calendar for assignments, but may we don't need an objective for it moving forward.  Certainly when we are thinking about IEP and development, we want to think about forward moving, how can we build off of those skills and objectives?  
So the next two slides are examples of different goals and I will not go through all of them because you have the PowerPoint and you can certainly go through them and, again, every style is going to look different in developing goals.  .  And your measures might be different, but this is just to kind of give you a sense of the different experiences that could be linked to IEP goal development for students who are in the community and accessing higher education or the community in general.
So for example, John will develop a weekly workout routine that involves at least three different fitness activities.  And as we were developing these, I was pulling from different experiences.  We had a student that would go to the fitness center and go on one machine and done in seven minutes and be out of there, but that was his routine and we had to work on figuring out okay, just a physiologically we want to work other parts of your body and how can we kind of expand your repertoire of skills so he feels confident going into the gymnasium because it is not confident going into the gymnasium and not knowing how to use the machine.  We want to make sure we are looking forward.  We have a student getting in to the gym so let's expand that and create a routine so we can follow it himself and does not need someone to be with him.  And now we can say okay now you will try this machine.  By having the students had this experience and try out different things and making them self‑select on these are the three different machines I want to use and how many times a week I will go, then we can help them feel good about their objective or that goal.
And so another one can be that Rosa will use e‑mail to communicate with important support people in her life at least twice a week.  With that goal we are thinking broadly for student that had a lot of different resources and different people that were in his life.  Not just college support, but outside therapists, different people that were working with him on a variety of different things.  But it was really important for him to keep in contact with those people and let them know what was going on so we were focusing on that communication with him and how to make sure he set up a time that he knows that every week he is going to check in with people.
So a couple of more goals, another other when we were thinking about experiences on college campuses and Lauren will participate in class at least four times per semester without educational coach prompting.  We look at a student may maybe they are participating, but do they always require a prompt and should we really trying to be able to help students take that ownership and feel confident and participating in a way without a prompt?  That is one example of kind of in the classroom setting in a college campus, what they can do.  Another one, so Dana we use a checklist in conjunction with her daily schedule to accurately determine, which items you need to bring to campus.  That is a student that maybe started their day in a K‑12 setting and then transitioned into a college campus.
And had a lot of things going back and forth and she really needed to monitor what she was doing that day on campus to make sure she was bringing right items to campus.
So that was a combination of using the checklist and they daily schedule so she could be more independent with that and set relying on someone saying did you bring your lunch bag?  Did you bring your hygiene needs or this?  She was able to start taking ownership of that.
So I am being mindful of the time and going a little bit quicker.
Again, when we are think it about related services, we can certainly collaborate to related services or other goals.  It might not be that they had a specific communication goal or perhaps some of these things aren't embedded in other goals.
So the student might have for example an employment goal that they are working on, but they kind of have a speech social pragmatic feeling object.
So giving this in they will identify the appropriate combination style.  Something that is definitely communication, social pragmatics, but then really moving to another experience.  And for independence, by the end of the IEP cycle, DJ will identify and describe his afternoon hygiene related needs it.  That might be something he's working on from the OT or PT perspective.  But also something on campus.
So again, when I'm using the terms goals and objectives, that might be a goal for one student but an objective for another.
So the student self‑evaluation and monitoring and self‑reflection to prepare for progress reports has been really exciting for students of.  We have had embedded benchmarks that students will monitor their progress at least once a month or once a quarter or something like that and reflect back and that has been an objective that students have followed and it is really interesting to hear their voice in the progress reports because then we have invented the student's summary when we send the partnership work home, what the student's perspective is on their progress.  And if they feel like they will make their IEP goals at the end of the reporting cycle.  I really encourage that.  It is really a nice opportunity for students to own their IEP more but also to tell the team like this objective was not realistic for me or I need higher standards because I could have done this in the first month.  Having the student input is really, really important and I think it helps us really start to refine our goals.
So I wanted to get to this example and I know we have two minutes left.  Or little bit more than 10 minutes.
So in thinking about again, looking at the number of goals we might have or how we can approach goal development in this independence goal, we actually have flavors of many different types of goals.
So in this case, we have a student that is supported on a college campus and she really wants to be more independent and the team wants her to be more independent and she would like to work up stamina to be independent for four hours.  She can do two hours right now, but she needs a lot of support around other things.  But we know we want to get her to that four hours and be able to navigate.  That way the team can pull together what are the objectives that will help her make progress toward that goal?  And they might feel like a lot of different things.
There could be a speech component where she needs to know how to appropriately communicate with her professors.  There could be a written language experience, having a daily prompt monitor her level of anxiety and it also could be a counseling goal in a different way.
This is a way where we can say we are going to pull from different perspectives to embed in one goal.
So in another way, they could have seven different goals, and them dependents go, social emotional goal, organizational or communications goal.  And what you find is you are talking about the same thing and you have very similar objectives across a range of goals.  And again, we want to streamline this and say what makes sense and what is it the student wants to do?  She wants to be independent?  What are the action steps we need to see happen?  What are the benchmarks?  And then let's figure out what the IEP goal can be.
So for example,, Mei will use a checklist in conjunction with her assignment notebook to monitor her assignment due dates with 50% independence by the end of the fall semester, which is an organization piece.  But as she gets better she would be more independent.
So that will help her with all goals and objectives.
And then as I have said kind of throughout this, what could be an objective for one student is an annual goal for someone else.
In this example Dennis is someone that they have identified that is working on a correctly formatted resume and a something that he is going to commit to for a year, something that the team really wants to focus on.
So for him, this developing a correctly formatted resume at might actually be clinical, a communication go, at depends on the title of the annual goal.  It certainly is for this, it doesn't matter.  It is reflected wherever that student is.  But as we start to look at the objectives, that is when we are saying for this young man, we are really going to target things.  By the end of the first coder, Dennis will have expanded and identified at least 10 or work‑related vocabulary words that he can use to describe his vocational experience.  May he had a resume that someone else developed and he wasn't sure what was on it and he wasn't sure of a vocational vocabulary.  May be is an objective worked on collaboratively by an educator, employer, and a reading specialist if that is who is involved in in that student's team.
And by the end of the second quarter, Dennis creates a couple of drafts that outline his work and educational experiences.  By the end of the third quarter or whatever your monitoring progress process is, he is going to incorporate feedback from at least two editors and think about all of these skills involved of sending a draft out to someone, whether it is digitally or physically.  There is communication there and he is going to incorporate that feedback on his resume development by the end of the IEP cycle, by the end of the fourth progress period, Dennis will present and explain the components of his resume to at least one community partner.  That could be a job interview or someone on a college campus, but we are going beyond the school walls to really think about how he is going to use those skills in a natural setting, in a community.
And level of this could be that perhaps then Dennis is developing a visual resume.  That could be next year's planned, taking the written resume and kind of moving that into a visual representation to show all of the different things that he has done.
So I know I blew through a lot of the last slides and I want to make sure we have, hopefully, in little more than five minutes for questions or.  These are just a couple of resources that are good when you are thinking about objectives and goals and they are both on the ThinkCollege website.  The inclusive dual enrollment evaluation tool is a really great goal and tool to use for progress monitoring.  You can go through and take a look at that and check off where a student is at the beginning of a semester, middle and end of a semester.  And again, it is really helpful for thinking about objectives as well.
The other resource is a list of different activities and IEP goals that someone might use in prep for inclusive higher education, but certainly can be translated into certain IEP goal areas and benchmarks.
So that is what I have prepared for today and I am hoping there might be some questions that I can try to answer.  If there are questions that you come up with, please feel free to always reach out.  My contact information is here, my e‑mail as well as phone number.
REBECCA:  Excuse me a question came in the Q&A about ‑‑ and I am ad‑libbing a little bit ‑‑ but a person who consults and schools and districts who might see Mei and Dennis as examples that you used is not needing transitional services and may be the school district's tight on resources and they would view the continued services negatively and push these students for graduation.  This person is just asking if you have had experience with that or if there is anyone else in the room that has had that, sorted the challenge of light continuing to add these real‑life and post‑secondary type goals were a student might appear to be ready to graduate from school.
JILL CURRY:  Yes.  And I think those are ongoing discussions to say what is it that the student's needs and also where are they, what experiences have they had?  And do they continue to need that level of intervention and a support?  Or are they someone that would benefit in their junior and senior year to be working on some of these things so they are ready to go with that transition point?  Especially when we are thinking about students staying beyond the traditional four years, or may be that they are going to graduate when they have completed their fourth year in high school.
What makes me nervous is when we put all of the eggs in the basket of like a little bit of time after that.  Because that is a short amount of time.  I always want to think about what can we still do now?  If we are thinking about a junior and people are concerned that maybe they need extra time, what can we do right now?  Not in a pushing them out the doorway, but in a proactive, let's not wait for two years from now, but let's make sure we provide good comprehensive transition services.  I think it is a dialogue of sometimes trying to get at what the goal of additional time would be and sometimes people are really honest and they are like we are nervous.  We don't know what is going to happen.  And that is good to know.  Can we connect you with different resources to help the student be successful as well as the family after that transition point?  But I think it is a good dialogue to have, to figure out what it is that a student needs.  Because sometimes it might seem like we need a continuation of services.  And may you need a little bit more and there is something outside of this typical IEP process that you need, or that you might not need the full six months or year or something like that.  I think it is definitely a complex conversation to have ended is a good one to kind of share what it is that you are looking for?  What are your concerns?  And can we address those earlier so again, we are not leaving everything to like we will get to that in a year after senior year.  How can we weave it in and embed it and perhaps it takes a little bit longer to get to that transition point and naturally they spent a little bit more time working on the transition skills?
REBECCA:  While you answer the next couple of questions, Jill, I going to put up the webinar evaluation if everyone could take a few seconds and answer these questions appear again that would help us for future webinar planning and geo, I don't know if you are at a hard stop at 2:00, but sometimes people will hang on for a few more minutes.
JILL CURRY:  I know we were trying to sort out technology.  If there are other questions, I can see in the chat box is it acceptable to share this presentation with districts?  Certainly, I think it is probably going on the ThinkCollege website, if it is similar to the other webinars SP2.
REBECCA:  Absolutely.
JILL CURRY:  Feel free to use that and any time I give a presentation, I am committed to supporting students and families and staff to think about transition.  I'm always happy to share that information with people.
So I am very comfortable with that.  I know that there might be some hidden typos in there that I didn't catch.  That is my only warning, but certainly I am comfortable if you want to show that with other districts.
REBECCA:  I would think it would be a good starting place for some people.  I don't know if you saw the question in the Q&A panel, but someone else asked ‑‑ at one point in the transition planning would you invite regional center or department of transition meeting for transitional services?
JILL CURRY:  First time as a Zoom presenter, so I know Rebecca told me about the Q&A and I did not have it open so I apologize.
So that is a great question.  For us in Massachusetts, what we do is something called a 680 referral.  And there are some specific criteria around that and timelines connected to that.
So in some ways we know for some of our students who might have the profile of intellectual disabilities, we and our state criteria for adult services, we might do that.  We know if students stay in touch, we try to do the referral around 17, 18.  In Massachusetts there is a discussion around shifting that a little bit later.  But for right now, we was start that referral.  Now the folk rehab, especially with the changes with a preemployment changes, in our state, we will do a referral to mass rehab, our vocational we have a 22 years before that transition point.
So if someone is graduating at 18, we want to think about Junior year, making that referral, or perhaps just making that referral for things that are separate from VR.  If a student is staying until 22, we would necessarily do the referral at 18.  We would wait a little bit closer to the transition point, around 20, but again, you can certainly start referring students for this by age 14.
So that is all brand‑new and we are still working out the dynamics of that.
So that is going to be a change that we might have, representation not from Vogue rehab at 14 but from the service providers that are going to be contracted to work on pre‑and post‑transition services.
I think it is a good question.  We also have great relationships with our ‑‑ rehab people to talk to students because certainly there are different situations where somebody might say in a traditional sense we might wait, but you know what?  In this scenario, given the complexity of the student, let's get them involved.  I think anytime you are working with multiple state agencies ‑‑ thinking of a student who has three, perhaps a four state entities that they are available for, that is a situation where you want to start diving into what is it that the student is working on, what is the schedule going to look like, and figuring out how we can build a schedule that's supports and students.  It might be that one of the students and their providers are onboard and at 18 and it is okay that may be another service provider does not get on board until 21.  So, hopefully, I answered that.
REBECCA:  Thank you, Jill.
JILL CURRY:  And then it is best to include regional center and IEP throughout the transition process.  I'm wondering if that is related to the question for the regional center, like for the ‑‑ rehab, or like Independent living Center?  So again, we are all about connecting our students and families within as many community‑based providers as possible.
That way they can really begin to develop their toolbox of resources.  Because that coordination and planning process will shift away from the school once the student exits.
So we have a ‑‑ I am so excited by the community in that we are lucky to be connected with because we have done some really creative and collaborative things and thought way outside the box for some of our students, which is really exciting.
REBECCA:  I don't see a lot of other questions.  I feel like you might have gotten to everything.
JILL CURRY:  Okay.
REBECCA:  Jill, I'm so grateful for your time today.  I learned a lot and I hope others on this call did as well.  It looks like most people answered the webinar poll, the evaluation, so that is very helpful.  We will go ahead and close that.
Just a reminder to everybody that this webinar was recorded and the presentation is already posted on the website.  But by midday tomorrow, the recording, the transcript, and the presentation will be posted on our website.
So you can just search Jill's name if you want, but it will be linked and permanently posted.
JILL CURRY:  And again, please feel free to reach out if you do have any questions.  I love to talk about transition so I am always happy to chat more and again, thank you so much for kind participating in this dialogue with me.  I appreciate it.
REBECCA:  Great.  Thank you, so much, Jill, and everybody have a great day today.
JILL CURRY:  Okay.  Goodbye.
REBECCA:  Goodbye.
CAPTIONER:  Meeting dismissed.
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