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    >> CLARE PAPAY:  All right, everyone.  It is 1:00 o'clock.  

I think we are going to get started.  Welcome, everyone.  Thank 

you for joining us today for our Spring 2018 Research Summit 

focused on What Works:  Effective Strategies for VR 

Collaboration and Employment.  My name is Clare Papay.  I work 

for the Think College and I'm joined by Rebecca Lazo, also from 

Think College.   

    We are providing captioning today.  You can view the 

captioning by using the URL that Rebecca just put in the chat 

box. 

    The Power Point and handouts are also up on our website.  I 

think Rebecca is going to put that link into the chat also, so 

that you can access a copy of the Power Point as well as two 

handouts for the presentations. 

    If anyone needs a certificate of attendance, then please let 

us know. 

    You should see a chat panel on the right-hand side of your 

screen.  You can post messages to the group there and also ask 

any general questions that you have.  Rebecca and I will be 

monitoring the chat.  Make sure that you are sending messages to 

all panelists and attendees so that we can see your questions.  

You should see a little blue box above where you type in your 

question and make sure that says all panelists and attendees.  

We have a poll question for you today so we can get a sense of 

who is here before we start.  It should be up on your screen.  

Please take a minute to answer that question. 



    One thing to note about this poll, if you work in vocational 

rehabilitation, please select that one even if you are not a 

counselor. 

    So since we have a large group, unfortunately we are not 

able to have everyone talk using their microphone.  Please use 

the chat panel for any questions or compensates that you have.  

Just be sure if you join by phone, make sure your phone line is 

muted.  But everything sounds good right now. 

    All right.  Should we go ahead and end the poll, Rebecca? 

    Okay.  Great.  Thank you for answering those questions.  So 

here is our agenda for today.  We have three presenters with us 

who will be talking about two research studies that we are 

conducting here at Think College.  Jen Sulewski will talk about 

collaboration between VR and higher education, lessons from four 

case studies.  And Daria Domin and Kelly Haines will talk about 

employment of students with intellectual disabilities for 

college and beyond. 

    We will have a few moments at the end to talk about 

strategies for employment and higher education for students with 

intellectual disability.  I will explain at the end how you can 

continue to access support and connect with each other after 

this event. 

    Before we get started with the two presentations I'm going 

to take just a minute to explain some terminology that you will 

hear our presenters use today.  The first of these terms is ID, 

short for intellectual disability.  That is self-explanatory.  I 

did want to make sure we are all clear if you hear the 

abbreviated term during the presentations. 

    The second is TPSID which stands for Transition and Post-

Secondary Programs for Students with Intellectual Disabilities.  

These are model demonstration projects funded by the U.S. 

Department of Education.  Grants were awarded to institutions of 

higher education or consortia of higher education to enable them 

to create or expand high quality inclusive model comprehensive 

transition and post-secondary programs for students with 

intellectual disability.  There were 27 TPSID grantees in 2010.  

There are currently 25 grantees funded from 2015 to 2020. 

    At Think College we serve as National Coordinating Center or 

NCC for the TPSID grants.  We provide support, coordination, 

training of the TPSID projects.  Some of the participants in the 

studies you will hear about today came from TPSID. 

    One last term you'll here is VR, vocational rehabilitation.  

That is a federal and state program that helps people with 

disabilities prepare for, obtain or maintain employment.  VR 

services are available in every state for qualified individuals 

and can include counseling and guidance, training, job placement 



and other services that are necessary to help the individual 

maintain employment. 

    I did also want to note both of these studied were conducted 

at Think College and involve many more researchers than 

presenting today.  You can find a list of the faculty on the 

handouts that are downloadable on our website. 

    Without further ado I'm pleased to introduce our first 

speaker, Jennifer Sulewski.  She is a NIDILRR field initiator 

project lead, to study how to support people with people in 

intellectual and developmental disabilities in their community.  

She is a researcher and evaluator on numerous projects at the 

Institute for Community Inclusion at U Mass Boston since 2001 

including the National Coordinating Center Future Quest Islands, 

access to integrated employment and Massachusetts Medicaid 

comprehensive employment opportunities project, Work Without 

Limits. 

    Jen has a Ph.D. from Brandeis University.  If you have any 

questions for Jen during her presentation, type them into the 

chat panel on the right-hand side of your screen. 

    Over to you, Jen. 

    >> JENNIFER SULLIVAN SULEWSKI:  Thank you, Clare.  So I am 

going to be talking today about a project that we are just 

finishing up that involves a series of case studies of 

collaboration between agencies to support individuals and 

autism.  Each much these projects involves a team of people.  I 

just want to give a note that the staff team for this project 

included myself, Meg Grigal, Deborah Hart, Daria Domin, who will 

be presenting, and Mary Lee Blackburn.   

    I'll start with background and talk about methods and jump 

into the findings, of which we have a lot of interesting 

findings for this project.  I'll get that that quickly. 

    This project is part of the rehabilitation research and 

training center on vocational rehabilitation and youth which ICI 

Think College is a partner in.  So that is where the funding 

came from this project.  And next slide.  A little bit of 

background on why we chose to do this study on VR and higher 

education is there are a couple of forces at play that are 

increasing the need for this kind of collaboration.  One is that 

there is an increasing role of inclusive higher education, the 

number of opportunities available for inclusive higher education 

for students with intellectual disabilities and autism is 

increasing.  The number of students participating is increasing.  

At the same time vocational rehabilitation is really being, VR 

agencies are being pushed to focus more on youth and youth 

services under the WOIA.  These forces have combined to really 

require some collaboration around higher education.  So the 



focus of this study was on how VR and higher education can 

partner to support people with IDD and/or autism. 

    Next slide. 

    So our study was guided by four specific research questions.  

How are higher education programs partnering with VR to support 

individuals with IDD or autism.  How is the relationship 

established and maintained?  Number three, what financial, 

logistical and case management supports does VR provide to 

higher education programs and students?  And the fourth 

question, how do higher education VR partnerships enhance 

supports and outcomes for individuals with IDD or autism.  We 

will be focusing mostly today on findings for questions 1 and 2.  

What do those higher education VR partnerships look like and how 

were they established and maintained?  The way that we study 

these collaborations is by doing four case studies of four 

programs across the United States.  These programs were 

identified as having effective VR partnerships. 

    We network with other programs we are aware of across the 

country that had a reputation for having good collaboration with 

vocational rehabilitation. 

    Once we identified four sites we conducted site visits at 

each of the four programs.  They were programs all across the 

country.  They range from one program to a four year programs.  

They were most owe. 

    These programs we went out and interviewed with the program 

staff, with counselors and supervisors from the VR agencies, 

with students and alumni.  And with the parents of some of the 

students. 

    Unless methods come up, I'll talk about the findings.  

Starting with the first research question, how are higher 

education programs partnering to support with IDD or autism. 

    (Internet platform malfunction.  CART captioner 

troubleshooting problem.  Please stand by.) 

    JENNIFER SULLIVAN SULEWSKI:  -- financially support our 

students, several things they have to have in place to do that.  

Our job is to get all that paperwork to VR as smooth as 

possible.  It went the other way sometimes with employment 

placement staff at the colleges, sending data to or paperwork to 

the employment agency.  If I start working with the student and 

I find them a job, I send VR information about who they work 

for, the manager, start date.  They are helping VR to complete 

their paperwork too.  Another piece of the partnership. 

    This is the formal part of the partnership.  The second 

question of how is the higher education VR relationship 

established and maintained.  Although the formal partnership 

sort of sets the basis for it, the relationship was really more 

maintained through more informal communication. 



    This was built on a new relationship.  I mentioned some of 

the colleges had contracts for services -- the higher education 

program by many years, even decades.  So sometimes it is 

extending back 15 years or more.  So they had this long standing 

relationship. 

    (Troubleshooting.  CART provider trying to reestablish 

connection. Please stand by.) 

    >> JENNIFER SULLIVAN SULEWSKI:  You need to be aware of and 

be respectful of the differences.  So, for example, higher 

education program would keep in mind that vocational 

rehabilitation is very focused on employment outcomes and trying 

to put whatever services they were providing or classes students 

were taking in the context of how it would lead to employment 

outcome to make it easier for the VR counselor to justify 

supporting the students.  For vocational rehabilitation that 

meant being flexible about working around the rhythms and 

schedules of the college campus, rather than requiring reporting 

monthly, it might be at the beginning and the end of the 

semester or working meeting schedules around that schedule of 

the college year. 

    Another big piece and probably the most essential piece of 

the partnership that people talked about was the ongoing 

informal collaboration, communication and collaboration and 

sense of team work among the staff across the partner entities. 

    So in every location, we heard about how the staff 

frequently reach out to each other using emails, phones, text 

messaging, consulting on a student situation, looking for 

updates.  One person from a college said the VR point person and 

I probably emailed three or four times a day at least.  Other 

people said that they texted daily with their compatriots at the 

other agency.  This really kept people working together, ensured 

that the work happening on behalf of the students was happening 

in a timely manner whenever the issues came up.  And really 

contributed to a sense of working as a team to support students. 

    And another way they did that was trying to meet in person, 

at least on some sort of a regular basis at each other's sites 

to develop that personal relationship too. 

    So that then they really know the other person on a personal 

level and that further facilitates that sense of team work and 

working together. 

    Some of the conclusions from this study, we are processing 

the information we gathered but some of the elements we saw of 

successful partnerships, having the strong formal processes and 

frameworks, having meeting structures and contracts and 

memorandums of agreement.  But then also building on existing 

relationships, forming new relationships, having a shared sense 

of your values and the goal of supporting students, 



communicating frequently in formal and informal manners and 

developing a sense of team work all contributed to successful 

collaboration. 

    Some of the implications we have seen for furthering this 

research.  One thing that I'm interested in doing is looking 

back at what kind of quantitative data we have been collecting 

on particularly the TPSID program through the National 

Coordinating Center.  That's circling back.  We used the 

quantitative and take what we learned from the in depth 

examining and reexamining how we want to collect survey data 

would be helpful.  For example, when we were looking at the data 

on how frequently higher education programs, the TPSID programs 

in particular, were meeting with vocational rehabilitation, they 

were meeting quarterly or clearly, but during the case studies 

we came to the realization although there may be a formal 

meeting quarterly or yearly, the folks on the ground working 

with students are communicating daily.  There are maybe a couple 

of different ways of looking at that. 

    Another thing is that we weren't able to make as much of a 

connection between the ways that the colleges and VR were 

working together and the outcomes, particularly employment 

outcomes for students.  We just looked at a handful of students 

in each site.  There's not a lot of quantitative data 

necessarily linking the outcomes.  We need to keep looking at 

those outcomes and how they relate to the students.  Again doing 

that on a more longitudinal basis.  Part of the challenge, we 

were talking to students that were still in college or one year 

out of college and some of the programs are so new, they don't 

have a lot of longitudinal data.  It leads to better outcomes 

years down the line after the students leave the program, and 

that's something we just weren't able to answer. 

    Again as we did only talk to an handful of students and 

families, it would be interesting to go back and study some more 

of their perspectives and experiences on working with vocational 

rehabilitation while they are in college. 

    So I'm going to wrap up there.  I don't know whether I 

should take questions now or at the end. 

    >> CLARE PAPAY:  Thanks, Jen.  Does anyone have any 

questions about the study?  So for that, type that into the chat 

box if you do have any questions. 

    >> REBECCA LAZO:  Hi, everybody.  There is one person with 

their hand up.  I wonder if you're willing to -- I am not sure 

we have the capacity to allow you to speak.  I wonder if you can 

type your question into the chat box. 

    Maybe she's typing. 

    >> CLARE PAPAY:  Okay.  We will just pause for a minute 

while we wait and see if there are any questions for Jen. 



    Okay, here is a couple questions coming in.  So first one 

from Theresa who says:  Great job, Jen.  Did any site mention 

about turnover of staff as an issue impacting communication or 

maybe staff turn over was low? 

    >> JENNIFER SULLIVAN SULEWSKI:  There was a mention of staff 

turn over as an issue, yes.  I am trying to think.  It was not 

sort of an overarching, I guess not a huge problem, but it was 

mentioned. 

    >> CLARE PAPAY:  Okay, great.  Susan asks, are there any 

TPSID programs in adult or continuing education? 

    Susan, I would say yes.  I don't have a sense of how many 

there are that are based in continuing education, but definitely 

some.  If anyone else on the call here knows of those data, let 

me know.  There's definitely some that are based in continuing 

education departments or schools. 

    >> JENNIFER SULLIVAN SULEWSKI:  I want to add one more thing 

about the turnover.  We noticed there was often, particularly on 

the VR side, some particular VR counselors who were real 

champions of higher education.  Although they didn't mention it, 

it brought up the concern that if that person were to move on, 

would the collaboration continue?  So that certainly would be an 

issue with turnover too. 

    >> CLARE PAPAY:  Great.  Thank you, Jen.  Beth asked:  What 

is VR's role and what was their contribution to the students' 

experience?  Was it funding or expertise? 

    >> JENNIFER SULLIVAN SULEWSKI:  We had a whole other set of 

findings on the role of VR, but some of the things that they did 

was definitely funding.  Providing VR counseling on an academic 

year basis.  A lot of them had some sort of regular schedule for 

meeting with students.  Sometimes they came on to campus to do 

that, like at the beginning of the semester, talking with 

students about their courses and career goals. 

    Sometimes VR would kick in extra supports like if a student 

needed more job coaching than the employment staff at the 

college could provide, VR could then fund that through another 

entity.  Benefits counseling, other types of sort of extra 

support that students needed. 

    >> CLARE PAPAY:  Shelby asked:  Were there any examples of 

organizations such as nonprofits supporting the development of 

relationships between the colleges and VR?  Was that something 

that you found at all, Jen?  Yen general that is a really 

interesting question. 

    >> JENNIFER SULLIVAN SULEWSKI:  That is a really interesting 

question.  No, we didn't find that.  For the most part the 

programs we looked at originated with the college or with the VR 

agency, but it certainly could be an interesting role for 

another entity, yes. 



    >> CLARE PAPAY:  Brian left a comment.  Thank you for 

reminders to treaty VR agencies as our partner, maintaining 

active and kind communication.  Thanks for that, Brian. 

    Kathy Beck says it would be helpful to understand what the 

working relationships were between the institute of higher 

education and the VR counselors, how they might have been 

characterized involved already through star.  I'm not sure what 

that is. 

    Kathy clarified, in other words, what are the connectors? 

    Kathy, maybe you can clarify what you mean by star? 

    While Kathy is typing that, let's go on to Erin's question:  

Are there examples of MOUs or formal agreements between TPSIDs 

and VR available?  A number of students supported at each site 

by VR, cost of the program, what was funded by VR? 

    >> JENNIFER SULLIVAN SULEWSKI:  We did have some examples of 

MOUs or contracts from the programs that we looked at.  We need 

to go through those and sort of get permission to share them.  

But I think we will have some of those that we can share once 

we've sorted through the information a little more. 

    >> CLARE PAPAY:  Erin, if that's something you are looking 

for, send us an email at Think College@Gmail.com.  We will see 

what we might have available in the near future once the study 

gets further along. 

    Back to take think's question.  She says what were the other 

programs that the IHE and VR are already involved with or 

connected through? 

    I really think the relationship component that appears to be 

taken for granted were an important factor. 

    >> JENNIFER SULLIVAN SULEWSKI:  I agree that the 

relationships were an important factor.  So you mean in terms of 

the preexisting relationships, I guess, is what she is asking? 

    >> CLARE PAPAY:  Yes.  She says yes. 

    (Chuckles.) 

    >> JENNIFER SULLIVAN SULEWSKI:  Yes, the relationships on 

which the partnership was built, it was -- I'm trying to think.  

There was one case where the college had a unit that was 

providing rehab services as a CRP or Community Rehab Provider in 

the region for a long time.  Then when they moved into providing 

a higher ed program for people with intellectual disabilities 

they had been working with VR.  So there was that trust 

relationship already built.  It didn't necessarily relate to 

higher ed but using the expertise at the college to serve people 

who weren't necessarily students. 

    And others it was similar.  They had had some sort of VR 

funded employment programs located on the campus or out of the 

college.  So that was really definitely, I agree, an important 



factor in terms of having preestablished trust in the 

relationship. 

    >> CLARE PAPAY:  Great.  Thank you, Kathy, for that 

question.  It does seem like that's an important part of the 

findings. 

    Okay.  I don't see any other questions right now, Jen.  So 

thank you so much for your presentation.  We will move on to 

Daria and Kelly.  Again, we will have time at the end also for 

some questions if you think of something else that you would 

like to ask to Jen specifically. 

    So let's go on to our second presentation.  I would like to 

introduce Daria Domin and Kelly Haines.  Daria Domin is a 

research associate at the Institute for Community Inclusion.  

She supported the TPSID at Think College with qualitative and 

quantitative data analysis, providing technical assistance to 

TPSID model projects.  She is Project Director for Center for 

Assistive Technology and Data that provides technical assistance 

and supports the state assistive technology programs. 

    She has over eight years of experience managing, analyzing 

and reporting on primary and second dairy data sets and managing 

data projects for access to supported employments. 

    She has a Master's of social work from Washington University 

in saint Lewis.  Kelly Haines is researcher and evaluator at the 

Institute for Community Inclusion, specializing in employment 

and vocational rehabilitation. 

    Since 2009 Kelly directed projects housed under 

rehabilitation research centers as model demonstration grants 

related to workplace learning, demand size strategies and career 

pathways for individuals with disabilities.  She hold a BA from 

Notre Dame and Master's degree from University of Chicago 

program of social sciences with concentration in disability 

studies. 

    Again if you have any questions for Daria and Kelly during 

the presentation, type them into the chat panel on the right-

hand side of the screen. 

    Over to you, Daria and Kelly. 

    >> DARIA DOMIN:  Great, thanks, Clare.  I would also like to 

mention that Allison Taylor and Clare Papay were also involved 

in this study.  So I am going to talk about -- hello.  Can you 

guys hear me? 

    >> CLARE PAPAY:  Yes, we can. 

    >> DARIA DOMIN:  Sorry about that. 

    I am going to talk about some employment focus groups that 

were conducted last spring and this sort of came about, the last 

seven years the National Coordinating Center has been collecting 

quantitative data on employment and career development of TPSID 

students.  And we really didn't get a full picture of what the 



TPSIDs were doing in terms of strategy for employment.  So we, 

although we had a good understanding of the type of employment 

that students had been involved in, but we didn't understand the 

sort of strategies that they were implementing at the various 

programs. 

    So we conducted qualitative, a qualitative study to gain a 

deeper knowledge regarding effective employment practices to 

support students in obtaining employment.  I am going to go 

briefly our research questions. 

    So the first one is what do TPSID staff believe are the 

roles of the, what strategies did they use to help them obtain 

employment, how were career development experiences related to 

securing paid employment, what role do external and internal 

focus, and lastly, is the level of focus in the TPSIDs on paid 

employment sufficient, insufficient or over emphasized? 

    So we conducted four 90-minute online focus groups with 14 

employment staff from 14 TPSID model demonstration projects.  We 

selected 15 out of a potential of 44 sites from the academic, 

from the 2015-16 academic year, year 1 of the NCC evaluation 

grant.  We are currently finishing up year 3, just to put things 

into perspective. 

    So we selected our sites based on having enrolled eight or 

more students and a 33 percent, so 33 percent of the students 

had to have paid jobs at exit.  And a paid job at exit is 

defined as a student having a job within 90 days of exiting the 

TPSID program.  So out of the 15 programs that were eligible, we 

were able to talk to 14 participants.  And we recruited them by 

reaping out to TPSID principal investigators and asked them to 

connect us with a staff person at the college who was most 

knowledgeable about employment services for TPSID students and 

who is also best able to answer our questions. 

    And we also sent out kind of a screening informational 

survey before the focus groups.  We asked about their job title, 

years of experience in job development, and how long they worked 

at the TPSID.  So we spoke to again 14 employment staff people 

from TPSIDs.  Five of them were director level positions.  So 

like a director of community employment services, adult day 

services, associate director, an example of a couple.  Three 

program specialist level positions.  So like a vocational 

specialist.  Five coordinator level type positions.  So like an 

internship and coordinator and one professor in the group. 

    As far as experience at job development, it ranged from a 

few months to 16 years with an average of seven years of 

experience in job development.  And working at the TPSIDs ranged 

from about six months to 13 years with an average of 4.7 years. 

    And I'm going to hand it off to Kelly. 



    >> KELLY HAINES:  Thanks, Daria.  Hi, everyone.  So for the 

next part of the presentation we are going to talk a little bit 

about some of the emergent themes, some of the things that came 

across when we started to really look at the data.  So after the 

team wrapped up the focus groups, of course, we had them 

transcribed and we used at last TI, the qualitative data 

analysis software to conduct multiple rounds of coding and memo 

writing.  From that we started to see that the focus group 

participants' responses could be organized into four kind of 

overarching topical areas.  You see, if you think back to the 

research questions that Daria mentioned you see how there's some 

alignment there. 

    But as the TPSIDs were talking about employment, we heard 

them really coming together and discussing some of those goals 

and expectations of their staff and the programs about 

employment for students with ID.  They also spoke a lot about 

the different institutional contexts that they were in.  

Thinking about that home-college, the internal entities and 

other systems and structures that exist at the university or the 

college that houses the TPSID programs, and how those are 

relevant to the employment of students with ID. 

    Along with that we heard a lot about the external entities.  

Now, I was thinking back to some of the early analysis that we 

had done.  We had originally coded this as a partnership theme, 

but after a bit we needed to kind of step back and say 

partnerships has a different meaning to it that might not be 

exactly what we are talking about.  So some of the ties to 

external entities are a little bit looser than you might think 

of as a true partnership.  But nonetheless, it was really great 

to hear the TPSID staff talk about the roles of how other 

external parties or entities affect the employment of students 

who are attending the TPSID programs.  It could be paid 

employment, but it might also be some unpaid experiences. which 

we'll talk a little bit more about later. 

    And lastly when we were asking the TPSIDs to reflect on 

employment, they did, they drilled down a lot to just the 

specific activities and services.  Employment related things 

that the TPSID students were involved in.  As we go through some 

of the results in the next few slides you'll hear us touching on 

these themes. 

    Clare, you can go to the next slide, please. 

    All right.  Just as a brief overview, one of the things that 

we heard was a very, pretty strong consensus across the 

different focus groups related to the goals and expectations for 

employment of the TPSID students.  So there was general 

agreement that TPSID students should have meaningful employment 

and that the focus of these programs is largely on that long-



term career development rather than maybe short-term kind of 

less meaningful work. 

    So we heard this a lot across the different groups.  One of 

the things, a general consensus that college was a critical part 

of the path towards adulthood and community living an thing 

about independence.  And the way that employment is a huge part 

of all of that.  We also heard from TPSIDs that the students 

with ID should always have experiences in college and 

expectations for employment that really mirror their peers 

without disabilities.  So that whole sense of if we think of 

this as kind of the why to employment, why are we talking about 

employment and employment support?  That is an area where we 

felt that the TPSIDs were really all together and on point.  A 

lot of consensus. 

    But when we started to think more about some of the other 

areas, some of the, if you think of it as the what, the where, 

the when, that's when we started to see some variation with 

regard to the institutional contact context, those external 

entities and the different activities and services that the 

TPSIDs are providing. 

    So one of the ways to kind of conceptualize the internal and 

external entities that the TPSIDs brought up in focus groups is 

to think about who is at the table and what is their role.  So 

as TPSIDs were describing employment for their students in the 

programs, things started to kind of flush into these buckets of 

internal entities that included first and foremost that home 

college or university and where the TPSID lives.  But then a 

little more broadly, looking into the different academic 

programs.  So what are the connections between the TPSID 

programs and the specific academic departments or other programs 

that the students are involved with, and how does that affect 

their opportunities for employment?  We saw some really 

interesting examples coming out of there that we can talk about. 

    Another piece of the internal forces at play here are the 

students' access to the career centers that are on campus.  We 

heard a wide variety.  You know, really a spectrum of how the 

TPSID programs connected into the career centers on campus and 

whether they played a role at all in the students' access to 

employment opportunities, both during college and afterward. 

    One of the other internal forces at play here were the 

TPSIDs' relationship with the on-campus employers.  Maybe 

departments or other service providers on campus.  I always 

think back to my own personal experience just working in the 

dining hall.  So what is the TPSID program, what is their 

relationship with on-campus departments that might open doors 

for students to have access to employment opportunities? 



    Then shifting kind of with an outward focus we saw the 

external entities that were involved include, you heard a lot 

from Jen about the state agencies.  Voc Rehab played a huge 

role, I think, in the way that students experienced employment 

services and supports while they were attending college.  

Another important piece of that that we also kind of touched on 

in the first presentation are the connections to nonprofit 

employment service providers.  So those community-based 

rehabilitation providers that the students might be involved in 

before, during, after their tenure as a TPSID student. 

    Another piece that was definitely important, and I know is 

something that is hugely important to the field is the family 

involvement.  We are not going to get too deep into that today, 

but just knowing that the families did play a huge role in the 

students' employment experience across the different themes that 

we listed earlier, across the expectations and goals for 

employment, what activities and services the students engage in, 

in many cases we heard the families played a huge role in that. 

    Lastly, very important was the link to businesses.  And at 

the root of employment for everybody, there's got to be somebody 

who is willing to hire you.  That is these businesses in the 

community.  We heard about the ways that TPSIDs were engaging 

with businesses.  Very, very wide spectrum of strategies or 

approaches to linking in with businesses as it relates to jobs 

for the students.  So again this is a constellation as we looked 

across the TPSID program.  We saw wide variability in the roles 

and expectations of each of these individual components, even of 

these people at the table.  That is really what ultimately 

shapes the employment experience for the students. 

    Now I'm going to pass it back to Daria to talk a little bit 

more about the activities and services. 

    >> DARIA DOMIN:  Thank you, Kelly.  So as Kelly mentioned 

our findings fell into those four overarching themes.  One of 

them is activities and services.  I'll delve a little deeper 

into this aspect of our findings. 

    Overall the focus groups participants talked about how there 

was sort of at least what we picked up on, there's less focus on 

actually finding employment after the program, after the 

students exit, than general preparation for employment.  And the 

thinking seemed to be that if students get work experience 

during college, they will just naturally be prepared for 

employment after they graduate with some supports. 

    But in general there is just mainly focus on getting them 

unpaid paid volunteer service learning experiences during the 

time that they were attending the TPSID. 

    Everyone we interviewed agreed that employment is very 

important, but they disagreed on how to approach it.  Some 



respondents wanted to focus on unpaid.  Some said they had to 

focus on unpaid because students had no prior work experience, 

even volunteer work on the resumes when they entered the 

program.  Some TPSIDs said they only pursue paid employment, 

whether it was internship or jobs. 

    Kelly, a couple slides back, mentioned families.  So what we 

found, families came up a little bit.  Not a lot.  What we found 

is the impact that families had on whether students pursued 

employment because parents were at times conflicted about 

whether their children should be working and many parents 

preferred that their children focused more on academics while 

they were in the program. 

    So it was sometimes up to the TPSID employment staff to 

steer the students in the direction of employment and shape 

expectations around employment. 

    There was also a call for parents to do more around 

employment, more in terms of helping identify opportunities for 

students and help identify interests of students in areas that 

the student would be interested in going with jobs. 

    Another thing that also kind of stood out was that many of 

these programs that we interviewed, that the staff seemed very, 

very flexible in terms of accommodating students changing needs 

an interests.  To some extent being responsive to the local job 

market. 

    As we all know, even with typical college students you go 

into school thinking you want to major in one thing.  You try it 

out.  You decide that's not the direction you want to go.  You 

change your major.  You try out different internships and 

service learning opportunities. 

    So we saw the same thing with students at the TPSID 

programs.  So the staff was very responsive in kind of adapting 

to the students' skills, changing needs and interests.  Also the 

job opportunities that were available either at the university 

or locally. 

    So while you are still building a body of knowledge around 

best practices, we can offer the TPSIDs some things to consider 

as they built and expand their employment program.  So one 

thing, I'm just going to give a couple examples under each of 

these bullet points that we have up here.  For example, program 

planning.  One thing that could be implemented was bringing up, 

bringing business partners to the table as Kelly mentioned 

earlier, and talking to them during the early planning process.  

So that they can offer more meaningful opportunities for 

students that could lead to more long-term careers. 

    Becoming more visible on the campus and providing students 

access to the rest of the campus by creating opportunities for 

college and university faculty and staff to hear about the TPSID 



program and also hear about how successful many of these 

students are.  Also determining how internships and learning 

opportunities are addressed in other classes for college 

students and exploring how students with ID can access those 

existing experiences, opportunities that are offered to 

everybody on the campus. 

    >> KELLY HAINES:  Just to kind of continue in this line, 

some of the things that we wanted to think about as either 

recommendations or implications for practice, as Daria said, are 

related to the career and employment services.  I mentioned 

earlier that we saw different degrees of collaboration and 

partnership with service offices on the home campuses and 

universities.  And one of the recommendations that I think we 

would make is to connect in with them early and rather than 

duplicating existing services, the TPSIDs might be able to focus 

their energy on creating and improving access to those existing 

services for the students.  And as with anything, you know, it's 

important that they establish clear goals for paid employment.  

After college, both during and after college and really flesh 

out what those timelines would be for all the students who are 

involved. 

    And then thinking back to partnerships.  Again I think the 

implication for practice that we would say is just that everyone 

consider the spectrum of partnership and thinking of it from 

referrals or even the hand-offs to external partners, all the 

way to the other end of the spectrum.  That would be more of an 

integrated service delivery or collaboration model, more towards 

what actually Jen described in her presentation. 

    So as with any of those partnerships, though, it is just 

keeping the lines of communication open and being sure to 

establish and revisit each partner's goals and roles.  I think 

we can move to the next slide now. 

    >> DARIA DOMIN:  Thank you.  So Kelly and I were thinking 

about this the other day.  Thinking what can we, you know, what 

would we do a little differently if we were to redo this study 

again?  One thing that I think if I were to do this again or 

somebody else would redo the study would be to reconsider our 

inclusion criteria.  So we selected TPSIDs that had a 33 percent 

employment rate or 33 percent of the students had jobs at exit.  

And we used the 33 percent to obtain a larger sample size.  

Originally we were shooting for 50, but we had to I think, the 

way the data broke out it was 33 was sort of our cutoff and. 

    Would this be the benchmark that should be used for 

selecting sort of the higher performing TPSIDs to better 

understand employment practices?  What would be a good number?  

I think that could be something that would be worth exploring.  

We recruited based on the information that we had at the time, 



which was only year 1 data.  At this point we have three years 

worth of data. 

    I think if I were to redo this again I may consider a larger 

sample size with more students and possibly a higher employment 

rate at exit for selecting facts. 

    Again, what should the benchmark be?  That would be 

something to explore. 

    And as I was reading through the transcripts and other 

things that popped into my head was what does the TPSIDs with 

lower employment outcomes look like?  What is the landscape?  

What are their partnerships?  Do they have an employment staff 

person on staff as well?  What are their staff goals for their 

students? 

    I think also kind of talking to the TPSIDs who don't have as 

many students employed at exit, what do they look like?  And do 

some comparisons there. 

    >> KELLY HAINES:  Just to build on that, Daria, I think we 

are still at this point where I don't think -- we are still in 

the very early stages of building the evidence base for best 

practices.  We came into this study thinking, all right, we are 

going to be able to draw some conclusions about what works, but 

I think it is still clear that there is so much variability and 

this is really the foundation for a good, for building a strong 

evidence base for what really works, what type of work based 

learning experiences are going to benefit the students and 

really produce those good employment outcomes after college. 

    We don't know.  We don't necessarily know exactly what 

combination of paid and unpaid experiences.  We are still really 

unpacking the differences I think between work during college 

and work after college, and the links between the two. 

    Well, my opinion is that any future research that would 

explore any of those types of activities and services and then 

linking them to outcomes would be really valuable on to the 

field as well as going back to our internal and external diagram 

there.  I think if any researchers out there could take a deeper 

dive into any one of those internal or external entities, that 

would be really valuable to the field. 

    Lots of work to be done, but we are pretty happy with this 

as a foundation and excited about moving forward with this type 

of research.  Thank you. 

    >> CLARE PAPAY:  Thanks so much, Daria and Kelly.  That was 

great. 

    We have some time for discussion now.  Are there any 

questions for Daria and Kelly about their study? 

    Feel free to put those into the chat box. 

    >> DARIA DOMIN:  We were so thorough, there are no 

questions. 



    (Chuckles.) 

    >> CLARE PAPAY:  You talked about everything there was to 

talk about. 

    I will say that nick is with us today and Meg has the power 

of the microphone.  Feel free to jump in at any time, Meg. 

    >> MEG GRIGAL:  Thanks Clare and Daria and Kelly and Jen.  

What I love about these two studies and the fact that they were 

done under different projects is that they are informing each 

other.  The fact that we are talking about the findings from 

both and circling back as Kelly said, to not only what research 

needs to be done but how can we change now in how we are 

defining or categorizing the information we are seeking on a 

quantitative level.  I think that's a real strength and we have 

this great opportunity to learn from all of this work and its 

connectedness.  The growth of the influence of vocational 

rehabilitation and inclusive higher ed has been substantial.  I 

would say it existed in 2010 when the TPSIDs began, but it was 

not as clear-cut.  With the passage of WOIA there has been an 

influx of interest both from the VR side and the higher ed and 

special ed side in further defining that relationship and its 

impact on student outcomes.  I think there's much still for us 

to do. 

    >> CLARE PAPAY:  We have a question from Bruce.  Kelly, did 

you look at relationships between college course work and 

employment outcomes? 

    >> KELLY HAINES:  We did not.  But from the findings -- I 

didn't bring it up during this presentation because we had a 

limited amount of time, but it did, I did see some connections 

between course work and internships more so than I did between 

course work and paid jobs. 

    There is definitely some thought put into students 

interested in a specific internship, interested, for example, in 

culinary arts or the theater, and pursuing those courses, 

sitting down with employment staff and trying to figure out 

which courses they could take to get the type of internship that 

they were seeking. 

    >> DARIA DOMIN:  I would also add that one of the 

interesting things that came up for me was hearing, it was just 

great to have the TPSIDs in one room with each other.  You could 

see them connecting and getting ideas from one another.  In one 

of the focus groups, at least one -- I think it was mentioned a 

few times -- we heard about, a TPSID shared a story about how 

one of the students had taken like a freshman seminar.  It had 

some kind of service learning requirement attached to it that 

was already built in.  And the student benefited from taking 

this course and then linking into some community-based service 

learning experience. 



    But the TPSID didn't even know about it.  They were 

pleasantly surprised to hear that that was an opportunity for 

the student.  The other employment staff in the room said that's 

great!  I'll take that back to my home college and see if 

something like that exists that I could push my students into as 

a way to add to their resume, just any more employment-related 

or work-based learning experiences.  Cool things like that 

definitely came up in the discussions. 

    >> KELLY HAINES:  I will add it wasn't part of niece two 

qualitative studies but in other research we are doing we are 

beginning to use the data that we have on students who attended 

TPSID programs to look at things that are kind of predicting 

some of those employment outcomes.  And are finding a much 

stronger relationship between inclusive college courses and 

successful employment outcomes for separate more specialized 

instruction that happens in some of these programs.  So you 

know, we are just beginning to unpack that and what it means, 

but it does seem like the inclusive course work is what is 

really having an impact on students in obtaining employment 

after graduation. 

    >> JENNIFER SULLIVAN SULEWSKI:  One of the things that we 

heard informally from some of the VR people we talked to was 

even aside from the course work itself, just the experience of 

going to college was a great way of building sort of soft skills 

that could be related to employment that students were gaining 

self confidence and sort of navigational skills and skills in 

interacting with others, just from the experience of being on 

the will college campus, interacting with other students, 

problem solving on the fly and that those were all important 

skills they would bring to the workplace, not really something 

quantifiable at this point but it was an interesting 

perspective, especially coming from people from VR which tends 

to be much more narrowly focused on we only want to support the 

kind of course work that directly leads to employment. 

    >> CLARE PAPAY:  A question from Michelle, who joined us a 

little late, which is fine, Michelle. 

    But she says:  Have you found any correlation between 

integrated college courses and how that impacts the employment 

of the nondisabled students in the classroom? 

    >> KELLY HAINES:  I see what you're asking there, Michelle.  

That's a great question.  I don't know that anybody has really 

looked at that yet.  Certainly there are people who are 

researching the change in attitudes, in particular towards 

inclusion and beliefs about the abilities of students with 

intellectual disability and how that changes with these college 

student peers get to experience having a student with ID in the 

classroom with them.  In terms of actual employment outcomes for 



those peers, I don't know that I really have seen anything on 

that yet.  But that's a great area for future research! 

    >> MEG GRIGAL:  Clare, this is Meg.  Just to add to the 

predicter discussion as we dive a little deeper into what 

relationships between different program activities and in 

particular employment outcomes that, any student outcome, 

another area we are exploring is not just the type of course 

work that students are engaged in but the character of the job 

experiences they are having.  So this career development 

experiences, be it job tryout or job shadow or more long-term 

internship and seeing the extent to which those impact student 

employment, either while they are in the program or when they 

leave the program.  And now that we are finally allowed to 

collect outcome data, looking at the connections to more longer 

term employment outcomes. 

    But I think that is going to be another place where we can 

dig a little deeper and think more thoroughly about how those 

experiences are offered, the amount of them, the length of them.  

I think that's something that we haven't really gotten there 

yet, but I see that on the horizon.  And you know, there's 

definite data from students in high school that a paid job 

predicts paid employment when you leave high school.  We are 

pretty much going to, I think, see the same thing.  I think paid 

employment in college is going to predict paid employment when 

you leave college. 

    What that means for inclusive higher ed as a whole might be 

a little different than what that means for the federally funded 

programs that are running TPSIDs because it was not created as 

an employment program.  And if you look at the way the TPSID 

requirements are constructed, there's some gray area there.  So 

that is some of the limitations that this program I think faces 

is the lack of clear guidance regarding what the expectation is 

for their employment services. 

    >> CLARE PAPAY:  In the chat, there is a question, there are 

important impacts of research as assessing -- for example, we 

lack consensus about essential benchmarks indicating these 

programs are successful.  How will we report and measure 

success, one, graduation rate, sustaining full or part-time 

jobs, three, satisfaction with career choices, reduced reliance 

on public benefit programs, et cetera. 

    I think that's a really great point. 

    Do any of our presenters want to talk about that?  Or Meg? 

    >> KELLY HAINES:  I'll say that I agree with Brian.  In 

particular the placement, satisfaction with career choices, 

reduced reliance on public benefit programs, is stick di to do.  

Having funding for doing that sort of longitudinal research is 

also very sticky.  Not that I'm saying it shouldn't be done.  I 



would love to see some federal funder come out with a priority 

that addresses it, but it is not, that is no small task.  I 

don't know that any single study or even group of research 

studies would be able to pull it off, but I certainly, it is 

certainly worth trying.  As we see calls for input from 

different agencies, I know currently I believe NIDILRR is 

putting out a call on long-term training efforts, it might be 

RSA, I'll have to go back and look.  We should be asking tore 

that kind of information to be part of the priorities of the 

federally funded research. 

    >> CLARE PAPAY:  Another question from Ruth:  Do programs 

seem to be plan fully looking at career paths toward desired 

employment or are they mainly focused on getting jobs? 

    >> DARIA DOMIN:  As I said earlier, there seem to be more 

focus on kind of coordinating course work with internships.  So 

that felt a little more planful. 

    There was building of unpaid to paying and eventually a 

career path, but I wouldn't say that it was very planful.  I 

think sometimes a student, like if the student took a lot of 

initiative and said this is what I want to do, then the 

counselors would sort of help make that happen, but sometimes 

students didn't really know what they wanted to do.  They were 

sort of grabbing at any opportunities that were there or 

leveraging existing relationships with employers and other 

organizations and on-campus jobs. 

    So I would say it's a combination.  Some people are more 

planful and other programs focused on getting paid jobs. 

    Kelly, would you add anything to that?  It seemed a little 

bit all over the place to me. 

    >> KELLY HAINES:  I would agree.  In general, the consensus 

was that being planful and looking at career paths toward 

desired employment is definitely the goal and the standard, but 

I think getting there is the part that people are still 

wondering what is the best sequencing.  Now that you mention it, 

what is the best dose, all these questions about what is the 

best way to get there?  To help the student towards some career 

path. 

    >> DARIA DOMIN:  Thinking of Jen's study and this study, I 

found sort of the anecdotes that were shared of students who 

kind of built on their skills and built on internships, you 

know, eventually leading to paid jobs was when the student was 

expressing interests and saying this is what I want to do.  I 

love animals.  This is what I want to pursue.  And parents were 

involved as well.  But I think that, yeah, if, if the students 

weren't sure what they wanted to do, it seemed like it was kind 

of patched together and not as planful. 



    >> I agree with Kelly that there is a gap between the 

realization that's how it should work and the actual 

implementation of it which varied a lot from program to program 

somewhat, but really a lot from student to student as Daria was 

saying (Jen.) 

    If students had a clear goal, there were some great examples 

and other not so great examples.  It would have been all over 

the place. 

    >> CLARE PAPAY:  We have one last question from Susan.  

There are so many unions on our campus, was this identified as a 

barrier to paid employment on campus? 

    >> JENNIFER SULLIVAN SULEWSKI:  I didn't encounter that. 

    >> DARIA DOMIN:  I didn't either. 

    >> CLARE PAPAY:  I am familiar with the focus group study.  

It's interesting it didn't come up as a barrier at all in the 

focus groups, but I know from my own personal experience in 

running a program on a college campus that was something that we 

encountered as a barrier to employment in certain areas. 

    We had difficulty getting work experience in the book store 

and dining hall, those kinds of places because those were union 

positions and we were advised not to go there.  Perhaps it's a 

barrier unique to certain campuses. 

    And thank you, Susan, for your excellent question.  Was 

there any particular curriculum that seemed to benefit the 

students towards employment? 

    Was curriculum something that came up in either of the 

studies? 

    >> DARIA DOMIN:  No, we didn't focus on course work at all.  

So any sort of information that we have on course work was sort 

of, came out during the discussion, but we weren't seeking that 

information. 

    >> CLARE PAPAY:   

    >> DARIA Even if you think of curriculum more broadly as the 

TPSID program curriculum, there wasn't anything that stood out 

as again like getting into that specific, what works mind set.  

Like there is nothing really consistent across.  All the TPSIDs 

said yeah, we do this.  First the student gets the unpaid 

internship and we move them into a paid job and it's focused on 

a career after college.  We didn't pick up on that sort of 

systematic approach or curriculum.  Not quite yet. 

    Clare layer one class question.  Did students choosing to 

continue taking classes at the college turn out to be a barrier 

to employment?  You are asking students keep going with their 

education instead of going out there and getting a job? 

    Is that something that came up in any of the studies? 

    >> JENNIFER SULLIVAN SULEWSKI:  I feel like the programs 

that we looked at were, each of them had sort of a set 



progression in terms of either a one year program, two year 

program, four year program. 

    They each had a start and end date. 

    One of the programs had a problem reducing it, before they 

had this set program they did have students with disabilities 

who were just sort of hanging on taking a course or two for many 

years without progressing to something else.  Having this option 

actually gave them a better progression. 

    >> DARIA DOMIN:  Jen, you spoke to students.  We spoke to 

employment staff.  That did not come up really. 

    >> CLARE PAPAY:  Susan asked:  Best advice to someone 

starting a new program?  So much we can say.  Anything out of 

these studies as advice for student? 

    >> I would say have a employment professional. 

    >> JENNIFER SULLIVAN SULEWSKI:  Reach out to VR early and 

often and find someone who will be your champion, even if it's 

only one counselor. 

    >> KELLY HAINES:  Clare, I would add to those, those are 

both sound pieces of advice.  I would say if you are hiring a 

dedicated job developer, employment specialist, hire somebody 

who knows what they are doing who has a proven track record of 

getting jobs in the community for pay for people with 

disabilities.  I think sometimes the people who get put into 

those positions either don't have the background or training 

that they would probably prefer to have.  I think the hiring of 

the right person with the right skills is really important.  The 

other thing you can do as you move along, set employment goals, 

be articulate about them and hold yourself accountable for them. 

    If you say every student in this program will have the 

opportunity for paid work within 18 months of their start date 

or within six months of their start date or whatever the goal 

is, set the goal.  See if you've achieved it.  If you haven't, 

determine is that a training need?  A supervision need?  

Employment networking need?  Because sometimes the poorer 

employment outcomes for students with intellectual disability in 

higher education have very little to do with the students' 

skills themselves.  It has to do with the structure and 

expertise of the staff that are supporting them and the 

expectations that they are being held to as professionals. 

    So I think setting your goals is another big part of 

achieving success. 

    >> JENNIFER SULLIVAN SULEWSKI:  Something worth noting, to 

piggyback, Meg, about hiring people with a proven track record, 

that there is a certification, certified employment support 

professional, which is a certification that you get by taking an 

exam.  So if that is something, if you are in the higher ed 

world and looking for some way of finding people that are sort 



of qualified professionals in job development, that might be 

worth looking into. 

    >> DARIA DOMIN:  Something that came up that we didn't 

discuss too much during our presentation but working with 

employers, what we found is that especially for first time jobs 

or first time internships, the TPSIDs would reach out to on-

campus employers and they did express a desire to have better 

connections with employers in the community. 

    So just more training around that and how to deal with 

employers, how to reach out to them, how to educate them on 

accommodations and that sort of thing. 

    >> CLARE PAPAY:  Susan says:  Thank you.  Great advice.  We 

have an APSE person and VR champion on board. 

    Great questions.  I have a question for folks with us today.  

I would love if you can tell us in the chat what you learned 

from the presentations or how you think about applying what you 

learned today.  From these presentations.  Tell us about what 

you are learning from the presentations.  I have a couple other 

pieces of information to share with you before we wrap up today.  

Anyone here not already joined our affinity group on research 

and higher education, if you are not familiar with the term, 

it's a community of practice.  The link to join us is here on 

this slide as well as instructions on how to find the right 

place on the website for signing up.  It's a great way to stay 

connected with folks in research in this field and find 

opportunities for collaboration and support.  Our next meeting 

is in July.  It is not on the slide but I will mention we have 

an affinity group on vocational rehabilitation.  If employment 

is your thing and working with VR, then we also have an affinity 

group on VR.  That information for that also is on our website. 

    We will be able to use our Think College collaborations 

section to continue the discussions.  Many of you have used it, 

but we are using a platform called Slack to talk about higher 

education organized by topic.  You can see the link on the 

screen and just you can put that into your web browser to 

navigate to the right place to sign up.  Once you are in you'll 

see a list of channels you can join.  One of those channels is 

called research.  Our hope is folks from the webinar will join 

us in the research summit channel to continue the ideas and 

networking after this webinar ends today.  If you have remaining 

questions for the present teres, this is a great way to ask the 

questions since everyone in the channel will be able to see the 

responses and add their ideas as well.  You can share resources 

and files in Slack.  It's a great resource.  Make sure to sign 

up.  Thank you again to our presenters today.  We really 

appreciate your time and dedication to supporting research in 



this field.  Rebecca, would you like to put up the evaluation 

poll? 

    >> I'm not sure if it's too late.  There are comments in the 

chat. 

    >> CLARE PAPAY:  Okay, great.  Those are probably the 

comments that I was asking people to put in.  I will take a look 

at those. 

    >> Oh, I see. 

    >> CLARE PAPAY:  Jen, you put in the link for certification.  

Thank you.  First year of the program, collaborate to VR, become 

a reality now with information that you provided us.  Also a 

goal to create an advisory board.  I now have a better idea of 

entities to present.  Great feedback, Michelle.  Jessica said I 

found it interesting, the -- thank you, Jessica.  Susan, my main 

barriers are internal and I'm always looking to cite research 

and knowledge to support building an inclusive program that is 

focused and purposeful.  This information will support me in my 

internal sales pitch.  Great to share that feedback and know 

that this information is valuable to all of you. 

    If you head over to the webinar site you will find the 

recording of the transcript and transcript will be posted on the 

event page.  We appreciate if you will share your thoughts using 

the polls on the screen so we can be sure we are doing your best 

for you.  Just a couple of clicks, that's all you need to do.  

We have one remaining webinar this year, coming up.  It is next 

week.  It is going to be focused on parent involvement 

expectations, communication, and FERPA. 

    We will be in touch with you by Slack.  If you are 

interested in presenting your research at a future research 

summit, send me an email, shown here on this page.  You can 

always share your ideas with us at thinkcollegeTA@Gmail.com. 

    Anything else to add?  Hearing nothing I'm going to end our 

webinar there.  Thank you, everyone.  And have a great day. 

    (The session concluded at 2:26 p.m. EDT.) 

    (CART captioner signing off.) 
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