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>> Welcome, joining us for the spring research summit, on evaluating the experiences of peer mentors, supporting students with intellectual disabilities in higher education.  I'm Clare Papay, I'm joined with Rebecca Lazo.  You can view the captioning on the url in the chat box.  This is the 6th research summit to date, if you missed the past one, you can access the hand outs and recordings on the website, we have another topic to dive into today with researchers sharing the methods and results from two research studies.  The PowerPoint and hand outs are on the website, and Rebecca is going to put that into the chat for you also.
We have some great handouts for each presentation, if you are looking for a summary to refer back to after today's presentation, then I encourage you to head on over to the website to download the files.
You should see a chat panel, as part of the options in Zoom.  So click to make sure that that is open.  You can post messages to the group there and you can ask general questions as well.  We will be monitoring the chat throughout.  Just make sure that you send messages to all panelists and attendees so that everyone can see your question.
We will start with a poll question today so we can get a sense for who is here.  Please take a minute to answer that question before we get started.
It is right on your screen now.
Since we have a large group today, unfortunately we're not able to have everyone turn on their microphones.  So like I said, please use the chat panel for questions and comments that you have.
If you have joined by phone, make sure that the phone line is muted.  So I will wait a second for the poll results to come in today.
Okay, great.  It looks like we have a range of different people here.
More than half of you have been to our research summit.  We have some new people here, thank you for joining us here for the first time.  Mostly higher education staff and faculty, but also a few other people as well.
You can stop sharing it now, thank you Rebecca.
Okay.  Erik, if you can go to the next slide.  This is the agenda for today.  We have two presentations on the topic of evaluating the perspectives of peer mentors.  First, Dr. Erik Carter from Vanderbilt university will talk about the experiences of peer mentors across campus study.  And then a presentation from Dr. Fiona Rillotta on inclusive higher education at an Australia uian university, perspectives of students with intellectual disability and their mentors.  Since it is 2:30AM her time, we prerecorded her presentation and will not be joining us live today.  There is time to ask Erik questions after the event today and we have a few questions with Fiona after the presentation.  We will talk as a group about the challenges and opportunities that come with doing research in this area.  I will explain at the end how you can continue to access support and connect with each other after the event.
So let's switch over to Eric now, I'm pleased to introduce our first presenter, Dr. Erik Carter.  Eric is corneliou professor of special education, and promotes valued roles at school, work, and community and congregational settings for children with intellectual disabilities, Autism, and multiple disabilities.  He is the codirector for children for Exceptional Children, and the journal of Religion and Disability.  He works with the next steps program for students with intellectual disability at Vanderbilt.  If you have any questions for Erik during the presentation, please go to the chat on the right hand side of the screen.  I will hand it over to you. 
>> Thank you, Clare and Rebecca.  We are excited to share what we are learning about the motivations and expectations and experiences of peer mentors within five inclusive higher education programs here in the state of Tennessee.
And we have become really interested in what the place of peers is in supporting inclusive higher education, to understand more about what draws college students to these formal peer support roles, to understand better what their experiences are, as well as their vantage point on what the impact of being a peer mentor is, as well as their views on what the impact of these post secondary programs are on their broader campus.
And, of course, we're really interested in the recommendations and insights that peers might bring as we think about expanding and growing and deepening the impact of our programs.
So for all those reasons, we have been really interested as a higher education alliance in our state in trying to understand the place and impact of peers.
So we are in the midst of a multi‑year study, looking at, to the peer mentor experience within our various programs.  This is just one of a few studies that we're involved in that have spanned multiple campuses.  I won't be able to talk about all these today, but we have projects looking at the peer mentor experience from a survey and a focus group perspective, some interest in looking at the faculty experience across campuses, as well as community conversation events to launch new programs across the state.  And I share that because I think that's an important direction that we go, as we think about research in this space of inclusive higher education.  For us, joint studies that span multiple campuses, I think the spirit of collaboration in our state among our Tennessee inclusive higher education alliance, and the recognition that if we're going to answer questions about the impact of inclusive higher ed, we really have to think about how we look across multiple campuses, both to get the sample sizes that are really critical, but also to understand the diversity of experiences and programs and how they shape things like the peer mentor experience.
We also recognize, in our state, that there's not a need for every individual campus to re‑answer these questions individually.  And so, by working together in tandem, we're able to answer questions in ways that no single campus can do on their own.  And for campuses where research is not the heavy accent, partnerships that I will talk about in a minute provide an opportunity for everyone to have a hand in research and writing, even when their own faculty responsibilities don't allow a substantial amount of time for that.  So the peer mentor study I will share with you spanned five campuses, lip pscomb, union, university of Memphis, Tennessee, and vanter built, and it included students and faculty on the right hand side of the screen.  As I talk about this, thanks to the collaborators who are making this cross‑campus work possible.
And I think better than it could have been on its own.
So as I mentioned, we are really interested in understanding what draws peers to this work as well as how they are impacted as a result of spending time in community with and in support of ‑‑ drop in audio.
Or one semester if they started in the Spring semester.  We have been replicating that process of pre and post surveys across two academic years, for the current, we have only been doing the post survey.  In large part, we feel like we have been able to answer well the question what draws peers into this experience and to avoid fatigue for the peer mentors.  The pre‑post happened for two years and the present only post, and we will follow the peer mentors after they exited the university programs to understand how they are taking the peer experiences of taking it into their career or future roles, how is it having a lasting impact on the career trajectories.  So we are surveying at the multiple points of time, aggregating across five campuses to build a large pool and we recognize the limitations of surveying.  We started a focus group on two campuses on our state to get a more in‑depth portrait of the experiences of peer mentors by actually sitting down with them and interviewing them in a more extended context to get a richer understanding of what they are saying, due to surveys.  So that's the bigger picture of where we are, and in terms of our research questions across each of the different areas, at the beginning of the year, we are really interested in who chooses to volunteer to serve in the roles and their campuses.  We want to know about the factors that lead them, amongst all the ones available to them.  We are interested in what benefits accrue to them, or they anticipate will accrue as a result of being a peer mentor, and we are interested in the start of their experience of what expectations they hold for individuals with intellectual and developmental disabilities.  At the end of the academic year, we are revisiting the perspectives on the impact that the experience actually had on themselves, but also their perspectives on the impact it had on students with intellectual disability, or the impact the program had on the broader campuses.
And we have also been asking about the types of contact they expect to have at the end of their experience after they graduate, do they expect to maintain the relationships with students with intellectual disabilities, and how are the expectations for the fellow college students with intellectual disability, how have those changed over the course of the semester.  And in terms of the focus groups, which I cannot share today because we are collecting the data, we are looking at what motivates them to become involved, how they characterize the experiences they had, and how do they characterize the relationships they developed with their fellow college students.  Are they friendships, are they other types of relationships, and how are those neighborhood from the vantage point of students without disabilities and we are seeing the impact of this on the larger campus.  I want to show the snapshots of the findings in the timeline that I have for you to get the questions, and I will draw from the first year of the pre and post data rather than all years because we are in the midst of analysis.  So for the first year, we are able to collect entry data from 250 peers across those five campuses, and exit data from about 148 of those peers.  Those numbers are now above 500 for the pre, and closer to 400 for the post, now that we've had a few years of data collection.  You will notice some of the demographics of who peer mentors are that are pretty interesting to you.  Some of these are unexpected qualities, some are expected qualities.  A pretty good blend of undergraduate students across different years, but these are largely females across these five campuses.  There's a little bit of variability there, but about 81 percent of individual college students volunteering to be peer mentors are female.  And that really mirrors well what we are seeing in peer mediated work in middle schools, high schools, and elementary schools, and should cause you to think about the implications of that, the sources of that, does that have to do with who we are inviting, who had contact, and it is a pattern we want to understand better.  And these peers are students with pretty high GPAs.  I don't have a comparison data to know how they compare to other students, maybe this just reflects grade inflation on campuses in general.  But the majority of individuals who are volunteering in these kinds of roles have 3.0 or above GPAs.
And the other thing that was interesting to us was the diversity of disciplines from which peer mentors were being drawn.  I think often inclusive higher ed programs have tight ties to departments of special education, or education schools, whether that is because of the formal affiliation of faculty or staff, and most the peers across the five campuses didn't have a major or minor in the area of education.  They were drawn from 78 majors that are represented.  And you can see on the screen some of those that are the prominent major areas as well.  This bodes well if you think about the impact of being a peer mentor on how it will shape a future career, it is good that students are entering the worlds of business, engineering, arts, literature, and social and hard sciences, because they take those experiences into those fields and can potentially be change agents, although that is not something we will know more about until we follow the peers into the future.  And with a little sense here of what the students here, on our campuses, you can reflect on the extent to which demographics on your campus resemble this, if you are aware of them.  Let me highlight some of the results from the entry survey, drawing from the first year that we did data collection.  These surveys were anonymous, and I should add there was an incentive, a random drawing of gift cards for individuals to participate.  So we had fairly good participation rates, particularly at the pre.  So we wondered whether programs are really drawing individuals into peer mentoring roles who already had prior disability‑related experiences.  And we asked about six different types of experiences, and those are also on your screen.  And we wanted to know the extent to which they had these experiences and how long ago they happened to have them.
So what I put up first is the percentage of students who didn't have the prior experiences.  Although a large percentage doesn't have any given experience, it turns out that when you look collectively at peer mentors, merely every peer mentor had at least one of these six experiences.  94 percent of peer mentors already had some prior disability‑related experience before entering into this role.  That is probably not surprising, prior contact predicts future contact.  But it did strike us how many individuals already had fairly substantive experience, or multiple experiences, that are on the screen.
And that has implications for how we think about the peer mentor role and our desire for impact.  If the goal is to raise attitudes among broader section of individuals in our colleges, these are probably students who already come with fairly positive attitudes and prior experiences, and we might have to think differently about how we recruit or invite college students into these different roles.
We are also asked about the factors that led to the involvement of peer mentors. And we actually did from our experiences, and looking at the existing literature, identify 15 different factors that we thought might be things that would draw peer mentors into this particular role.  We also had an open‑ended section where people can add other experiences that perhaps weren't ones we initially named.  And we used a five‑point Likert type scale from strongly agree to strongly disagree, and we used the highest mean, even though the percentages had a little bit of variation.  And what is interesting is almost every student, all but every two or three, identified multiple of these factors as things that led them to become a peer mentor.  In fact, the average was about eight of these that were part of the decision‑making process. That is interesting and suggests that there are multiple things that would lead someone to get involved in this way, over and above college students who choose not to.  And most of the motivations for peer mentors were really internal, they were things that focused on values, anticipated enjoyment, anticipated relationships, personal growth, those were the things that rose to the top in terms of were ‑‑ things that said they are factors that led to their involvement, and less frequency of things that related to the academic studies, credit, or remuneration in some way.  Again, so internal rather than external factors.  And we don't know whether these are the same kind of factors that would draw someone to be involved in any campus volunteer experience, that is an interesting thing, how much of this is specific to this type of volunteer experience.  In addition to looking at what draw people to being involved, we want to know what is expected of being a peer mentor.  This is asked after the entry and into the experience here.  So we wanted to know, again, from a ‑‑ using 15 different items, potential areas of impact that we drew from the literature, and a few factors in there that we didn't think there would be an impact, just to confirm that folks are not affirming everything just because it is on the page.  And we also ‑‑ so again, in each of these areas, we asked them to write on a five point scale, strongly agree to disagree, what extent are each of the factors.  And for 10 of the items, 75 percent of the mentors agreed or strongly agreed that there was something that led them to this experience, like the opportunity ‑‑ the expectations around developing new friendships, becoming more comfortable in interacting with students with disabilities, gaining a greater appreciation and understanding for people with disabilities, expecting to have fun, or to be a better advocate, or learn more about the challenges encountered by people with disabilities.  Less often anticipated were things like the stress level decreasing, my grades improving, study skills, or social status improving, and we were not expecting that would be affirmed by large numbers of individuals because they are not providing academic‑related supports, they have a large range of roles on their campuses as well.
We also were interested in what expectations peer mentors held at the outset of these appearances, particularly in relation of how students with intellectual disabilities are involved in on campus experiences.  The ones that were not always available were on campus residential, which all programs do not yet have.  But when we asked whether or not they expected individuals with disabilities to experience these things, expectations for college students were fairly high.  When it came to campus life, most expected that those with IDD can participate in opportunities related to friendship and volunteering, employment, extra curriculars, course work, and residential living.  The areas with reluctance are around Greek life and on‑campus housing, living independent of family as well.  And I think that optimism that we saw here has been reflected in other studies as well that maybe some of you on this webinar have done as well.
And we asked about expectations for after graduation, how do peer mentors at the start of their experience, what did they expect for life after college for the students with intellectual and developmental disabilities.  And here, expectations were lower and mixed.  3/4 of mentors agreed or strongly agreed that those with IDD should have a high quality of life, work part time in the community, have a strong network of friends, and even possibly work full time in the community after graduation.  And the other areas were lower in terms of larger levels of disagreement, or uncertainty, neither agree or disagree.  I don't know how to interpret that, if that is an I don't know, or if that is on the fence about whether this is a possibility.  And that is something that we are really exploring a little bit further in the focus groups as well.
Let me jump to the findings for the end of year survey, and the sample here dropped a bit, from 148 students in their first year of their study, and here we were again really interested in what they saw as the impact of the experience over time.  We expect that it depends on the roles you have as a peer support, and they reported ‑‑ they varied.  Most had some involvement related to academics, and informal roles, like eating meals together, exercising, hanging out socially.  And these add up more to more than 100, because most peer mentors serve these multiple roles on campuses, and supports related to academics were the largest of these groups as well.  And throughout the semester, we were asked about the impact they felt from their perspective, having a peer mentor had on students with intellectual disabilities.  We had a 5 point scale and how did a peer mentor impact these things.  The first six really focused on ‑‑ I think the social dimensions of college.  So an affirmation that spent time to develop new friendships, had fun, had access to social support, experienced a sense of belonging, communication skills, and felt by a campus community were felt by a large percentage of peer mentors.  And the next relate to skill acquisition or development, career‑related skills, self determination skills, independent living skills, here there's an affirmation that there are things that were developed by students as a result of having peer mentors.  And the least affirmed areas were becoming engaged in class.  And that is probably an artifact of the thing that many of the peer mentors were not providing support directly in a classroom, and may not know that, which it reflects a quarter of them saying neither agree or disagree.  And likewise, there was less affirmation that students would have fewer behavioral challenges.  And maybe an artifact of the degree to which many of the students served in these programs actually have behavioral challenges, which tends to be limited or few.
And we asked again about the impact that being a peer mentor had on them, and they had a semester or year of experience as well.  And so here, I think in many ways the questions actually mirror those we ask at the beginning of their experiences, and really the findings are not substantially different.  They ‑‑ somewhat increase, there's a little more affirmation, these are things that actually took place, but not a substantial difference between the pre and post of what people expect will be the impact and what they self report as being the impact, and these are all peer's perceptions, so we have to hold the data with that in mind.
  And finally, in terms of impact, we were interested in the peer's vantage point on how the broader campus is impacted by the presence and participation of people with IDD.  We were asked about this in seven different areas.  Again, you can see the statements that we asked about on the screen.  And again, there's pretty strong affirmation, strongly agreeing or agreeing, that other students encountered greater diversity, more accepting of people with IDD, that faculty and staff are more knowledgeable in accepting students with IDD, and the least of those that was affirmed was the notion that our campus is aware of social justice issues facing people with disabilities.  And again, the majority of individuals affirmed that, but there was a large percentage that was uncertain, or actually disagreed.  And we are hearing some of that in the focus groups, where peers talk about the reach of these programs to a subset of campus, but not to the entire campus as well.
And in terms of on campus expectations, we ask the same thing pre, and post, if the expectations were different in each of the areas.  And it is interesting, we have done a preliminary analysis.  I don't want to make too much of it yet because we have not explored the factors that account for this.  But expectations related to ‑‑ most items didn't change, but they increased for expectations about being able to live off campus in an apartment or home away from family, and expectations increased in terms of holding off campus jobs.  But we saw a slight decrease in expectations related to participation in clubs and student organizations, and a slight decrease in expectations related to participation in sororities or fraternities.  We have to put a lot of caveats around that.  We don't know if the expectations have changed because some programs don't have sororities and fraternities, or it is simply they actually see that as not being a fit in some way.  We don't know that, we are exploring that in these focus groups.  In terms of post‑graduation expectations, these remained unchanged.  High, but not different over beginning to the end of the semester.
The only area where we saw slight decreases in the first year is the item related to expectations around getting married, which slightly decreased.  Not a large decrease, and pretty modest, but that is an area where we saw a slight dip as well.
And in terms of overall satisfaction with their experiences as a peer mentor, that is something that we've asked about, in large part, not as a larger research question, but to be able to provide a feedback to individual campuses on how peers are experiencing the program.  And large proportion of students are expressing satisfy one the program, with a match between them and the students they are supporting, with the support that they receive, with the clarity of expectations, the training and support they receive from peer mentors.  That view is not universal, you can see a subset of students who disagree or strongly disagreed with the statements, and we are looking into good guidance and recommendations from the peers about what can make this a better supported, more impactful experience.  As we looked ahead to asking peer mentors to look ahead to what kinds of contact they expect to have after gradication and what they expect the relationships they develop to continue, after the diploma is received and people have gone their separate ways, again, a large proportion of peer mentors, nearly all expected to have continued contact with individuals with whom they spend time, and largely, that was through social media and texting, much less so in terms of hanging out in person.  And that probably makes sense, because most of our campuses in Tennessee that were part of this have students who come from elsewhere and leave to elsewhere, while students with intellectual disability are from the local community.  So getting together in person becomes a challenge with, again, when you are separated by miles or even separate states.
But the last setf data, as I'm getting close to the end of my time, focused on future professional plans.  We asked each mentor they asked their future career would involve work with or advocacy on behalf of people with IDD.  My hunch is that many of the peer mentors, at the outset, would have answered in a similar way.  For some, it deepens the commitment, but many of them began with the outset.  So we will highlight future research needs and recommendations, and then I will pass it back to Clare here.  We are eager to collect the graduate data, we are interested in how peer mentors take the experiences with them after graduation into the future professions and communities into their families and to what extent it has a shaping influence.  That's a critical question.  If we are talking about the inclusive higher education movement as something that is not just aimed at individuals with intellectual disabilities, but really about making the campus experience and the college experience better for everyone, we're going to have a strong sense of whether that actually is reflected in the experiences and perspectives of peer mentors.  And secondly, we are interested in getting a comparison group of peers who choose not to become peer mentors.  How much did the perspectives, attitudes, and expectations look different for peer mentors than any other college student who maybe has no contact with the program, or only incidental contact with those in a class or campus.  And third, we are eager to partner with other campuses, maybe yours, to refine the survey and expand it to other campuses around the country with program models or approach the roles of peers in different ways to see what kinds of campus level factors shape the experiences of peers.  So if you are interested in being part of that, we have a long list of collaborators and coauthors to look at what this looks like on other campuses.  And we are interested in looking beyond survey responses and hearing first‑hand the stories and richness of experiences that lie behind the numbers.  We are looking at focus groups with peer mentors.  I cannot over emphasize the value of mixed method approaches that allow the voices of peers to emerge along side the ratings, this is critical to getting a rich understanding of what is going on around the campuses.  So I hope that gives you a nice sense of the work that we have been involved with here in Tennessee and how that compares with what is going on in Australia.  Clare, I will turn it back to you. 
>> We have a few minutes now if anyone has any questions they would like to ask Erik about this research.  Erik, I will start with a question for you while people are typing in the chat box.  Were there any challenges you encountered in doing this research study? 
>> Sure.  One of the things that we strive to do, which I wouldn't describe as a challenge, but an important issue to navigate, is finding a set of questions that reflects the interests of all five campuses.  We are interested in creating the research protocol in a way that would reflect what everyone is interested in knowing, but also would duly answer research questions and their practical, every day questions ‑‑ they want the data to inform what they do day‑to‑day.  So there's the balance of how do you craft questions, do they answer larger research questions that the rest of the field wants to know, but done in a way that provides immediate feedback to local campuses.  That was a process of navigating, it takes time, and navigating multiple IRBs that sees this needing to be approved in slightly different ways. And the biggest challenge is just the issue of ‑‑ it is really, you know, getting sufficient response rates from peer mentors who, at the end of the semester, are so busy with a million other things going on on campus that the notion of filling out a survey doesn't always excite them as much as focusing on the final exams.  So finding ways of timing it so all are not lots of things going out it to peer mentors.  And focus groups are eager to share their perspectives, they are glad to have the opportunity, but timing it right is something that requires careful deliberation.  Otherwise, you have a bias towards something with more favorable or positive experiences. 
>> That is great.  I like how you talked about wanting to reach out to peer mentors after they graduate as well.  We think about outcomes of the students with intellectual disabilities, who are attending higher education, but I'm not sure that I have heard many people talk yet about looking at the long term impact on the peer mentors as well.  So I think that is going to be really interesting, as you said.
So we have a question from Glenn.  He said: How difficult was it to generate initial buy in from the university from the mentor program? 
>> Yeah, I'm probably not in the best position to answer this because the program here at text steps preceded my arrival.  I will say the peer mentor components on our campus as well as the other four campuses that participate are really thriving programs.  I know ours as nearly 120 peer mentors, we call them ambassadors, some of the other programs have a comparable number.  I cannot speak to the origins in terms of how hard it might have been to fete university buy‑in.  My hunch is that that would be an exciting thing to universities, because it extends the reach of these programs to a larger number of other students, some of whom are pursuing careers related to health professions and disability fields and it gives an on campus way of having these experiences.  But I need to have people chime in on chat if they encountered difficulties there. 
>> If you have anything to add, put it in the chat box.  From my perspective of initiating and starting an inclusive higher education program, the peer mentor aspect of it was an easier part of getting the university to understand and buy in because it provides such great benefits for other students on the campus.
So ‑‑ okay.  I don't see any other questions.
So thank you, Erik for your presentation.  We will come back to you shortly with some more questions.  Let's swip over now to Fiona's presentation.
So let me introduce Fiona, she's a lecturer on disability and inclusion in the college of health science in Adelade, Australia.  She inlewdscludes inclusive university, family quality of life, and attitudes toward intellectual disability.  She has been working with people with IDD for various years, and is on the up the hill project at Flender's university.  She is an executive committee member of the international association for the scientific study for IDD, inclusive education, and quality of life special interest groups.  If you have questions for Fiona during the presentation, please type them into the chat panel.  Please remember that Fiona is not here with us live today, because of the time difference.  So she will not acknowledge your questions during the presentation.  I will do my best to answer the questions, or I will let you know if that is one I prerecorded the answer to.  If I cannot find the answer, I will contact Fiona later today to get a response.  So give me a second to get the recording up here.

>> Thank you so much for having me, sorry I cannot be live because of the time differences, just bear with me as I show you the programs that we have.
Okay.
So the presentation is titled inclusive higher education at an Australian university, and this is going to talk to you about perspectives of the students with intellectual disabilities, and you can see the citation for the publication that it is based on. And that is our lovely university grounds, as well as different campuses, we have a few campuses across the state.
Basically, we investigate the expectations and experiences of students with intellectual disabilities, and it is in an inclusive individual support post secondary education program.  It is in Australia, and there are only two programs across Australia, unlike the U.S. where there are hundreds.  We only have one in Sydney, and one in Australia.  And I believe the program at Sydney university, which is called university is five or six years old now.
So keep that in mind, the context of the Australia systems, there are universities with programs supporting people with intellectual disabilities.  So I want to start with the Up the Hill project, funded by the state government department, and that was in three year block funded models.  So for about 20 years, we were receiving government funding.  And this I have been able to coordinate to work two days per week, which meant that we were restricted to having four to six students at a time.  So a very small scale, you can think of it in the scheme of things.  And the students, and then we can accept another intake.
That is going to allow individualized funding, there was not a block funding from the government, there was an individual system now where the person can choose and set their goals, and decide what they are using the funding for.
So that's what we're working toward now, which will enable us to obviously support more people with an intellectual disability.  So we are very excited about that change.
And the actual research was funded by the university, and I would like to acknowledge the coauthors of the paper who worked with me on the project, Judy and Clare, and Jenny was a project coordinator in support of this as well.  And, of course, last but not least, I acknowledged the research participants and thanked them for giving their time for sharing their experiences, which is youful.
And this might not be new to many of you, but I thought it is very good to explain why we are doing what we're doing.  And it is from our colleagues in Canada who wrote about this some time ago.
And so by deliberately and consciously including people with intellectual disabilities in these pathways, and persuing full inclusion, good lives are more likely realized.  So what is critical here is that people with disabilities have the same rights to quality and life long learning.  So talking about full inclusion.  And also what is critical is the typical pathways.
So being inclusive, people with intellectual disabilities should be transitioning to university like their peers, so that pathway from school to secondary school is true at a university.
So in terms of the human right and the United Nation's convention, the rights for people with disabilities, it is having that equal access to education.
And I'm going to talk to you a little bit more about the project.  And before I do that, I will talk ‑‑ I will mention the models of post‑secondary education, the publications, and the references are at the end of the PowerPoint regarding the mixed or hybrid model, which is where the students with intellectual disabilities take the ‑‑ (indiscernible) ‑‑ in a segregated class.  There's the substantially separate, which is completely separate.  It is on a college campus, but it focuses on life and social skills and work readiness rather than academic goals.
  And last, inclusive individual support.  This is the model that the Up the Hill project is most closely aligned with, students receive individualized service, and that means they have a peer mentor in this case to access the college.  In Australia, we call it university.  So that access to university so they can audit a particular topic.  And audit, in this context, means that students with IDD participate in a particular subject, or topic or course of interest.  So it is not for a degree, it is for attending the lecture.  They do not have to complete the assessments, they do not get grades, but it is being part of the university environment and accessing the lectures and the facilities on the campus, just like other students do.
So auditing for interest, but not for qualification.
And the up the hill project is a three year project, and the students audited one subject per semester over the course of the three years.  And this is the map of Australia.  There is Adelaide in the bottom, so that is down below.  And this is situated on a hilly campus in the southern suburbs and you can look at the views are with some of the images.  There's alsothal pathway that shows it is on a hill, it is quite a walk to go up.  And the name goes hand in hand with the process of the up the hill project, because it can be seen as the students with IDD are walking up the hill towards meeting their goals and achieving certain things they want to achieve.  And hand and hand, that is the peer mentors that support the students with IDD, travelling up the hill in that journey to get up.  So it is very nicely situated on a hill, and up the hill project, meaning travelling up.
And I have a little click here on the up the hill project website, and hopefully you can access in your time as well.  We hope it works in this presentation now.  So if I just click on the website, it says the screen sharing is paused.  I will try it again.
Give me a second, I will be able to find that website.
This is our up the hill project website, and as stated, if you just Google up the hill project.
And down here is what we created just to talk about what we do and everything about it, so you can get the information from this website.  And that's a nice way of summarizing the up the hill project.  I will pop it into full screen, and hopefully the sound is okay.
[Video].
[Captioned video].

>> So I just want to talk through and ‑‑ sorry, I want to give you a little bit of information about the peer mentors, because you heard about a number of them.
So it is a really important role that peer mentors play, I wanted to talk a little bit about who the peer mentors are, and what are the responsibilities they have in supporting people with intellectual disabilities.  So the peer mentors are also students at university and studying toward their own degree, or a service degree or some sort.  So they can be teachers, health science or psychology students who are majoring in disability.  And many of them do peer mentoring as part of their own learning and studies.  This is one of their work experience practicum placing, some universities call it working to learning.  So it is hands on in theories they are learning in their topics.  So the mentors take a semester where they work one on one, side by side, individually with the student with intellectual disabilities in the university environment.  So that supports the students in enrolling, to access the facilities, borrow books, help in orientation, they might do a tour of the campus, talk about modifications, and how to be inclusive.
So the peer mentors are peers, and they work with university students.
And in talking with the peer mentors themselves, we found that often people with IDs are teaching them about disability and a lot of other things.  So sometimes the student with the IDs being at university for many years, and the peer mentor might (indiscernible).
So the student with the intellectual disabilities is showing them around and talking to them about the facilities, etc. So that is to give you a sense of who the peer mentors are.
And so we talked about one of the agents is determination skills.
And we talked about the mentor supports to identify goals and review the goals across the semester goals.  And the students work with with their peer mentors to identify those and the objectives required to meet goals.
And so an example is making more friends and increasing social networks, and the mentors are able to support this process by modeling social skills and they do role plays, they practice, and in the environments, they go to the cafe or library, and they give a presentation at the end of the semester.  They attend social gatherings, I have an image where it shows a dinner, and they also do tutorials so the mentor can prompt and guide and they stand in the background and encourage the individual with IDD.
And it finds that improvement over time, the self determination increasingly improves. So maybe someone at the beginning of the semester does not want to talk to anyone, hold a microphone, they might not choose to do the presentation, at the end of the three years, they are so confident that they are saying, go on, mentor.  I don't need you, I am ready, give me the microphone, and then they will seek that performance.  So we find that it is the nature of being at a university.
And at the end of each semester, there's a presentation, and at the end of the three years, each of these students participate in a formal graduation ceremony.  So there's the happy snaps there, with the gowns, the hat, and as I mentioned before, it is a certificate of achievement.  It is not a formal qualification, but they do cross the stage with their peer mentors who are also graduating with their bachelor degree.  So it is very exciting.
And launching ‑‑ looking at the time, I have three more minutes.
So I want to talk to you about the study that we did, I will give you a context.  And again, talking about Australia, there is such limited evidence in Australia, we only have two universities that are supporting this kind of process.  And in the 20 years with the Up the Hill project, it was a slow start.  And it is what the founding director called a gentle approach.  So we know that it is a good thing, and it was (indiscernible).  And we have the two pilot studies that helped to establish the Up the Hill project who actually found that students who audited the topics felt independent, better about themselves, and enjoyed learning about different topics.  So the social elements, the personal aspects, etc. And another key element in the research and obviously the purpose of today's summit as well is around the mentoring partnership.
So there are student teachers, and students with intellectual disability.  So the exposure early was critical, they learned about it, they had meaningful interactions, and collaborations, it can improve positive attitudes and awareness.  So students who are studying to become future human service or health or disability professionals are actually learning about inclusion by being a peer mentor.  And that's what I studied as well.  So I will talk about that a little bit more, because there is new physical in Australia.
So what is the project, in the university program, the students with intellectual disabilities, and the students themselves and asking the peer mentors to reflect on the experiences.  Because we had such a small program, we had 10 participants, four students with IDD, the six peer mentors.  We had qualitative study, instruction interviews, we talked to the students at the beginning and end of the semester, and we talked about what we expect to get out of the semester, and what was your experience.  The one thing we didn't do for this particular study is to ask the mentors what they got out of their own learning and experiences, and what we did ask the mentors is what was the experience of the people with the IDD, and what did you experience happening on classrooms and on campus, for example, inclusive practices.  So we had analysis and came up with this.
So the next slide.  And in the interest of time, I won't be able to go to too many questions, but we were asked what are you expecting, what are your hopes, goals.  We talked about confidence and self‑determination skills.  We talked to the mentors about inclusive practices they might have seen, positive aspects of the experiences, and the opinions of all students with intellectual disability.  There's the happy snap of going out to dinner together, so a social gathering in a mainstream environment of people with and without intellectual disabilities, just having a good time.  And the snaps throughout the presentation are images of the Up the Hill project and permissions have been able to share those.
So there are four themes that you can read about the publication, but I wanted to give you a snap shot in the time that I have to show what we actually found.  So in terms of self dermation, the participants taught us act a confidence they had in working towards their goals, how they are making better choices, and then when I'm at university, I chose the topics I'm interested in, and then, of course, many of the things that taught us about the expectations.  And they said, I want to get a job working as a teacher, or teaching aid.  So they did talk about longer term future.
And here are some comments, a student and a mentor comment.  It is working towards the goal, like stepping students.  So this particular student is talking about that process over time.  And the mentor explained, even though that within the project we are their mentors, they are quite capable of doing things themselves.  This is about independent and confidence levels and working towards that process.  Next is social development.  So we hear about friendships that are developed, relationships that are formed, and social skills that are enhanced by being part of the university environment.
So all of the particulars talked about how they love university.  When our son came, he had no friends and with a mentor they had friends.  So it shows the difference in this person's life.  I had no friend and I had a mentor that's a friend.
And so we encourage close friends and we catch up.  So these are longer term arrangements, not I will spend the six months with you and see you later.  It is a matter of building that rapport and building the common interest over time.  And I mention that now, this is required around measuring that longer term impact and measuring where to sort of ‑‑ even when the university is finished, over the three years, do they maintain that contact? We do need to collect some information in that area as well.
And then the inclusive practices, the mentors commented on positive and negative experiences.  So the mentors, and part of the implication is because of the mentors are studying a human service degree.  They are learning about inclusion and what it should look like, and they are learning about diversity, about practice in an inclusive way, etc. So they are actually looking out for it.
So their comments in the interviews talked about, well, it was really great how the lecturer included Johnny in the tutorial, or a lot of the peers would turn their back in talking.
So they talked about how they are included and they can participate because they had support in the university.  And so this is assigned to a group, and being part of a group is important, and being able to participate.
And all the other students went into the rating groups, and they are all presenting, and no one really wanted us there and we were excluded.  So there's an example of the negative experience coming out, where the peers are actually quite exclusive, no, we've got a dual presentation for our assignment and we don't want you in this group.  And then of course there was information that came about from the actual students, we talked about a subject on the holocaust and he wanted to learn more about that.  So if you talk about him in the video, he talked about the intellectual and academic time with the project.  There were lots of things I learned in Australia, and the mentor talks about how she wanted the academic side of it.  So it is very much the social element, but as well as the academic elements that we found.
And just a couple slides on recommendations, we want to acknowledge that the critical next step is talking to university lecturehairs, and looking at what is required for teaching staff around inclusive practices, and particularly supporting people with intellectual disabilities, and these are the observations of the mentors.
And just understanding within the broader university community around the capabilities of people with IDD.  So we have ‑‑ we studied last year, I have not published yet, but it will be soon.  And we found that lecturers have an understanding of what is an intellectual disabilities.  It is very much about disability rather than capabilities, so education is required.
And a down side to the Up the Hill project is we know it had such fantastic outcomes and benefits, socially and personally and academically.  However, at the end of three years, these students are still not getting a full qualification.
So I have it in bold heres as one of our intentions that we are trying to implement with our funded process is that students should be supported to undertake a full qualification, it should be a formal degree.  And it is up to the individual preferences.  So some may choose to audit the three years, and some may choose to go into a transition course, and some may actually within the three years commence the undergraduate program and transition into completing it.
And we have done research among lecturers and perspectives, and we are looking ‑‑ we have one project where we are trying to recruit all of our past up the hill project students, following up, where are you now, what are you doing, what is the impact of the project on your life, transitions to employment, outcomes, etc.
  And as I said, it is not always possible to collect this information at the time because we focus on the service, at the university, and now we are able to with further research follow up to collect that data as well which, is really critical.
We are learning more about peer attitudes, we need to know about employment skills, and looking at the whole process longitudinaly from the very beginning to finish and follow up as well.
And then last, but not least, when I was talking about in terms of models to under take a formal qualification.  I think that's about it.  Basically Australian policies do legislate that people with an intellectual disabilities have the right to study at any educational institution in the same way as other students, and that includes university college education.  And that is highlighted once again, because that was about the peer mentors in the vigilized support, that people with IDD do support through that meaningful involvement.  And there are practicum placements, and we have a long way to go.  On the one hand, this is acknowledging what people with IDDs are capable of, and we are restricting it because it is not a formal degree qualification in the field to become a profession of some sort.  There are lots of skills to learn along the way, they are developing personally, socially, academically, and we have a long ways towards educating the broader community and it leads to a qualification if that's what the individual desires.  I will stop there.  The list of references is here that you can access for the presentations.  So thank you very much for having me.  I hope you enjoyed it, and I'm happy to be contacted at any time to follow up through my email address, which I did not put on the slide, but you can access it by Googling my name.  Okay, thank you!  
>> Well, even though Fiona is not here with us live, I wanted to make sure I thank her for her presentation, so I hope you are all able to see that okay.  I put the link to the Up the Hill project website and Fiona's email on the chat.  We have questions on either research study, or the research in general.  
So while I'm waiting to see if there are any questions in the chat, I have ‑‑ I will play you one question that I asked to Fiona when I spoke with her.
So you will see me asking the question in the middle of the night and you will see her response.  So I'm going to play that now.  
>> The other research presentation in the research summit by Erik Carter talks about the motivations for becoming a peer mentors.  Your peer mentors are doing a required mentorship, I think that's what you said.  Is this the only choice, what makes them sign up for their particular internship? 
>> So we did not collect much data around that.  But the placement students do get a choice of a range of different options for the placements, and they do choose the Up the Hill project as something they want to do.  We don't ask why you chose the Up The Hill, but it is about learning opportunities, they are looking forward to learning.  That is more than anything, I think there's an element of convenience for peer mentors, and they come like any other university day.  They see it as an opportunity to influence the broader university community.  So they know that students with IDD should be here, and they share that with the prodder community as well, and really advocate for that. 
>> All right.  Since I asked Erik if there are challenges in his study, I will share what Fiona had to say in response to that question as well.

>> Were there particular challenges you encountered in your study? 
>> A couple challenges, the first one is around recruitment, we found in subsequent studies as well, even with internal recruitment and the current study we are trying to recruit all the past students.  It is tricky to get people to consent to participate, I think for a number of reasons in that they are very busy, or they are lacking the paperwork or the information to participate.  It may not be convenient, the information may be lost.  We make everything accessible and ensure the way that we word the documents is in an accessible language.  That is not necessarily one of the reasons. Another is keeping where we see that, perhaps a service provider or a person supporting the individual or family member may not say or provide the paperwork to the individual, or may not facilitate the opportunity.  So they are not saying I not drive you ‑‑ so getting participants to actually talk to us in the interview is tricky.
And the way we are working around that is to capture, as part of the processes of the Up the Hill project, we can at the beginning ask these questions and collect this data and follow up if the person already at the university, there is no further inconvenience or recruitment, but to talk to the individuals as part of the standard process.  There was one other challenge I was going to mention, but it slipped my mind.  Oh, it was in terms of the qualitative nature.
So in working with people with intellectual disability, we found the peer mentors were able to provide a lot more information and the responses from the people with intellectual disabilities were shorter and con vice in nature.  So we had a very structure said element, but it was quite often needing more information, did you like the university, yes I did, and around goals and what did you change or enjoy.
So the ‑‑ (indiscernible) ‑‑ is a challenge in itself.

>> All right.
I will switch over here.  Erik, we will jump back to you in a minute.  A question I wanted to ask you was, you talked about how you have been working with programs across Tennessee to engage in cross‑campus collaborative research, and you talked about some of the benefits of that work.  What are some considerations that folks would need to keep in mind if they were interested in exploring bringing people together to engage in that collaborative research? 
>> That's a great question.  It seemed to fit so naturally within the context of our existing state inclusive higher education alliance.  So having some regular context where people are already coming togetherer to be able to, as much as possible, jointly create it from the outset.  It is easier for one person to propose it and coax other people to get involved.  The better projects are going to be ones that really are reflecting shared interest and have co‑created contexts.  So I think that is one important consideration.  The other is, it is also ‑‑ it is a bit about trying to figure out what people's different gifts and contributions will be.  Not everyone is enamored with the research endeavor, and all the parts that go with that, but we want a way to contribute to a knowledge base.  So I think the other is thinking about how they are going to divide up responsibilities for taking the ideas and formulating them into actual protocol and who takes responsibility from at, at the end of the day, and who makes the final decision when there are competing views of how that should be.  Those are factors, and the joint writing, what are ways that people can contribute to the study without having to be the ones writing.  So we are sharing the method and results with everyone and giving everyone the chance to identify key issues or points that they wanted to make, those were all compiled back and the writing team made sure they were incorporated.  So there are some logistical considerations, too.  And at the end of the day, what is the first best collaborative project you will do? You want a lot of ideas, what is highly likely to be successful and be completed and that's how we figured out which of the many ideas different people shared, we would start with one we knew we can bring to completion that people can be excited about, and would entice people to continue in that collaboration for future studies. 
>> I asked Fiona a similar question.  So let me play her answer.

>> Fiona, do you see that in the future there could be some international comparison studies between programs like yours in Australia and other countries, and programs in the U.S.? 
>> Well, that's a really interesting point.  I think, broadly speaking, I would say yes.  I believe that whatever we do, we need increasing evidence‑based.  So the more information we have, the more evidence we have, the more we can do in a service‑provided capacity.  I think we need to start close in Australia in terms of the context I was talking about, our university is very different to the U.S. As we know, there is so much variation across programs and across universities, and that can be difficult to make comparisons.  And what I like to see is some general relaxing around the differences and the similar findings, not only with just the U.S. and Australia and Canada as well.
So globally, we are finding a lot of similarities, being at university or college, or any post‑secondary environment it is as the positive benefits.  So that's where we can enhance the evidence base by making the comparisons and combining that data, yeah.  
>> All right.  We are almost out of time here.  Erik, did you have any closing thoughts you wanted to add? 
>> I'm encouraged by the accumulating attention on the roles of peers.  It was exciting to hear her presentation as well, and there have been a number of other studies.  So we are getting a modest but good body of research on this topic.  Still a lot more to do. 
>> Are people considering replication studies, what recommendations would you have? 
>> Yeah, I would say for replication, it is worth that person reaching out to me or any of the co‑authors to certainly use any of our protocol, but we would encourage not a direct replication.  There are things we would have asked and could have been asked better, so we would be glad to share that and maybe they can take it to the next stage and make it work even better than we did. 
>> Thanks so much to both of the presenters today, this has been a really great research summit.  I will share a couple things with everybody before you sign off.
For anyone who is not already joined, our affinity group on research, we would love to have you join.  This is information on the slide, the way to stay connected with folks on who is conducting research in the field and to find opportunities for collaboration and support.  We have the next meeting in August, you can follow the information on the slide to sign up for the group if you haven't already done so.  We have a platform called think college students, we use the Slack tool for that.  So this way for you to ask questions directly to other people in this field.  So if you haven't signed up for that, I encourage you to, and we have a research channel if you would like to continue any conversation from today.  Rebecca, we will get the poll up on the screen if you don't mind.  Thank you.  So if you need the hand outs, those are up on the websites.  If you need a certificate of attendance, let us know.  We would appreciate it if you would take a minute to share your thoughts on the webinar.  And we hope to continue the conversation with you, perhaps through Slack or our research affinity group.  If you are interested in presenting your research at a future summit, please send me an email right on this page.  As a reminder, you can ask us any questions about inclusive higher education.  Our next webinar is coming up in two weeks, on creating inclusive campus communities. 
>> That webinar is postponed to May 29. 
>> Coming up. 
>> So stay tuned, follow us on social media or check the website for the updated time and registration information for that. 
>> Thank you Rebecca, and thank you Erik for joining us live, and for all of you joining us here today.  We hope you enjoyed this as much as I have.  The recording will be posted, and that's all we have.  Have a great day!

