

Live captioning by Ai-Media   SARA POUND  SPEAKER:  My name is Sara Pound with the knowledge translation team and I'm happy to introduce our webinar speaker today. Her name is Doctor Katey Burke. She is an assistant professor of research in the Department of Teaching and Learning and senior research associate at the Institute on disabilities at Temple University. She serves as the faculty advisor for Leadership and Career Studies, an inclusive postsecondary education program. She received her PhD from the University of Kansas. Her research focuses on self-determination across the lifespan for people with disabilities.   Today, Katey will share the college and career learning model for us. It is a framework that the programs that can use to help students to intentionally plan for and strengthen college and career abilities, gain related experiences and the campus community all without specialized courses.   She and the Think College technical assistance coordinator authored a publication on the topic. It has some templates that Katey will refer to today. It will be available shortly and we will be sure to send you a link to it as soon as it is published and ready to go. Thank you again for joining us. I will turn it over to Katey.   DR KATHRYN BURKE:  Thank you for the introduction.  I would like to start by saying thank you for having me here - it is a pleasure to be able to present to others in our emerging field of inclusive and emerging education as we all discover how it is that we go about supporting students with intellectual and developmental disabilities in higher education.   As they mentioned, I am at Temple University and the role that I will be talking about today relates to serving as a faculty advisor for Leadership and Career Studies. So, I will start by telling you about that and then we will talk about the College and Career Learning Model's and recommendations on how you can implement it as part of your work.   So, I will also acknowledge the student contributors. You will see that I have input from them throughout the presentation. They are sharing their experiences with it. Those are peer mentors, students enrolled in Leadership and Career Studies - our program at Temple University. Kathy Becht is an incredible collaborator on this, as well as others from Think College for helping us as a resource to help us share this to others in the field.   The first thing that I want to talk about is where this stems from - Leadership and Career Studies. At Temple University, it is an authentic four-year college certificate program for students with intellectual and developmental disabilities. In Leadership and Career Studies, we support students to develop their academic abilities, their career skills, and their social maturity while promoting self-determination so that graduates can live the lives of their choosing following their graduation.   L&CS began in 2017 is a four-year certificate program, however, it originated from a two-year certificate program known as the Academy for adult learning.   The current structure of Leadership and Career Studies is probably similar to a lot of the other inclusive postsecondary education initiatives that you are familiar with. Students audit or take courses for credit. They have the opportunity to earn the Leadership and Career Studies from Temple University. They can also pursue another certificate if they are interested. They engage in multiple semesters of work experiences as part of their program. Such as internships, as well as competitive employment.   They are also matched with a team of peer mentors - we will talk about a fair amount today - will support them to succeed in classes as well as outside of the classroom and extracurricular activities and career development.   And I meant to add that I will narrate all visuals that you will see. So, here, along with some texts that go along with what I just shared, you see a photo of six proud graduates standing in their hats and gowns holding their diplomas.   So, I will also note that some of this incredible work has come about because Leadership and Career Studies have been part of a grant award to the Pennsylvania Inclusive Higher Education Consortium, or PIHEC. We were privileged to be granted that award.   In the photo, you'll see a picture of a student, Abraham, who is on track to graduate this spring...   I also see some things that may relate to hobbies and interests, like acting or helping the environment. My next question is related to that. What experiences did you want when you were 18?   Courtney said, "have fun." Yes, I would agree with that. "Travelling." Great. "Friendship, independence." "Travelling, seeing new parts of the world." "Travelling and freedom." "The college experience."   So, I can see that some of these experiences and goes that I'm hearing are things that historically have not been presented as options or opportunities for students with the lecturer and developmental disabilities. But it is through this emerging field of postsecondary education that we can move forward this idea that those options are available for everyone when we provide equitable supports and opportunities.   My last question is in terms of the goals that you had and the experiences that you wanted, what skills you need to get there?   "Organization," yes. That is a big one. "Confidence, communication skills, support, time management, paid employment and a car." Yes, that is a resource that you need. "Schooling, money, self determination."   Those are some of the ideas that we will be talking about as part of this College and Career Learning Model and we enable students to develop those skills as they set goals and take part in experiences related to what they want in both in the short-term and long-term. Thank you for engaging with us in the chat, even though we are not together in person - it is nice to see that we are engaging with one another.   Here, I present a visualization of how we look at College and Career Learning Model's. You will see a large circle that represents a student higher education context. At the center, you will see an image of a student - an icon. At the top and the bottom of the circle, you see pictures for circle of support, and student advising. I will talk a bit more about what a circle of support is. It is when a student gathers together with their peer mentors who support them, to talk about how things are going, to plan and reflect. Student advising is a very common model in higher education wearing a student periodically needs with the faculty or staff member to similarly reflect on how things are going and plan for how they might continue to succeed in the future.   Below the student, and what we conceptualize as the foundation for their inclusive postsecondary education experience, you will see a box that says "first incentive plan at college and career skills." Today, I will talk about how person-centered planning and that list of college and career skills that we will review, start as the driver of a student's goals and experiences during their higher education experiences, which enabled them to go after what it is that they want while they are in college, and later on under carrier.   The remaining two boxes next to the students are their goals and experiences.   So, I will go ahead and dive into the sum of these components to talk about what they look like in their practice. The question is not why we do this - it is how we do this.   So, I will start with component number one, which is person centered planning. This is the initial driver because it is both how we get to know a student participating in this certificate program at Temple University. But also, how they better understand themselves and what it is that they want and need to get to where they want to go.   So, we conduct person centered planning, which is an individualized process in which a person and their team identifies their strengths, their aspirations and their support needs. And develops a collaborative and long-term goal-oriented plan for their future. They do this with collaboration from professionals like me and others on our team, or likely, some of your teams. Another important people in their lives.   Person centered planning will be listed on policy related to postsecondary education - like higher education opportunity act, or other predictors of postschool success for persons with intellectual and developmental disabilities.   We conduct a person-centered planning session when we gather that team together around the student, to hear from them about what it is that they want and need. At the very start of the program. And we then reflect on it annually with students.   A student is also meeting regularly to talk about this with their circle of support using what we call a one-page summary. I will show you an example of that in one moment. We developed this based on one of the person-centered planning tools that comes out of charting the life course nexus, which is one of several different ways, methods and tools to go about person centered planning. Overall, person centered planning is designed to show an overall plan of a person's long-term goals, their strengths, and their needs.   A student also reflects upon the person centered plan at least once a semester with their advisor to make sure it is still reflecting what they want. I do not know about you, but when I was in college, one semester, I wanted to be a neuroscientist. I wanted to go into law school, and then I landed on education. That changed over a few years. The same is common over students in college.   This is similar to what we use with the one-page person centered planning. The idea is that during the process, we develop a larger range of materials that reflect what it is that the student wants and needs. However, we like to have a one-page summary available for the student and their peer mentors to refer back to so that the things that they are engaging and always relate back to those long-term goals.   You will see that this one-page summary includes the headings of, "what people like and admire about me." That is the strength-based component. "My long-term goals," the goal setting. "How to best support me," that is what the students will build on to achieve their goals.   Moving on to component two. First, I want to acknowledge that this was created from a fantastic resource that came out of Think College in 2017.   They put together a list of skills critical to all students with and without disabilities, for postsecondary education and adult success. The idea is that in a larger document, students work with their peer mentors to review and discuss their strengths and areas of need with all of these different skills. So, I will start - there are four different domains. The first is academic and career habits. This is related to students’ classwork as well as their career experience. It is things like attendance, punctuality, use of resources, communication, quality of work, acceptance of direction and constructive criticism.   The next one is community engagement. You will see this as a note reflected as being previously called cultural know-how. We had advised her to keep up with how language has progressed. This is associated with community commitment, respect, flexible attitude or thinking, responsible risk-taking, interpersonal skills and curiosity. When I think about interpersonal skills, I think about someone mentioning that they wanted to have fun and have friends. To do that well, you need to have strong interpersonal skills.   Next, we think about balance of multiple roles. Being a college student is about being so many things. You are a family member, friend, student, worker, you might be a club member, activist. There are a number of skills that you will need to do that well. Those include persistence, responsibility, collaboration, independence and engagement. Someone also mentioned independence as something that they wanted when they were 18.   Self-direction also relates to self-determination. And really come operationalizing it into a set of college and career skills. That is communicating your own needs, anticipating your needs, advocating for your needs, accessing healthcare, and managing personal finances.   So, we will continue to refer back to these as we talk about how students decide upon the goals that they will set within the college and career learning model and the experiences that they will engage in.   The third component is the actual goal setting and progress monitoring and self-evaluation. So, first, I want to acknowledge that a lot of my backer comes from self-determination for stop I had the privilege of working with Doctors Carrie Shogren and Michael Waymire during my doctoral experience. We learned a lot about how self-determination across the life course. Largely, within K-12 school settings, and now, what I can push to do is how do we go about doing that in an individualized way without classroom instruction within the higher education setting. This goes back to our larger purpose of making sure that we can support students in inclusive postsecondary education, while avoiding the need for segregated coursework.   So, the goal setting component of the College and Career Learning Model involves the student selecting and setting their goals. They do this based upon the two components we have talked about already. The first being that person-centered plan, one page summary sheet. When picking their goals, they refer back to the things that they have already identified as their strengths, their long-term goals, and their support needs.   They then look at that along with the College and career skills that we just looked at together. Deciding upon what would be important for them to focus on right now, digging about what they want long term. Of course, in doing this goalsetting, disassociated progress monitoring and self-evaluation - there is a level of support that is needed by the student that comes from peer mentors and their advisors.   So, in one moment, I will talk about how we go about doing that piece. But first, I wanted to first quickly give some information on why goalsetting in college is so important. So, first, we know that goalsetting is a predictor of post school success in secondary transition for students with disabilities.   We also know that college has the potential to be an opportunity for enormous growth in the lives of students. And that setting and working towards meaningful goals is a way to maximize those opportunities. And then lastly, I want to talk about the idea of goals and roles, which come from social role and the work of wolf workings burger.   When we talk about their experiences in college - and college - maybe being a friend, club member, student body leader, they might want to be an employee somewhere.   As well as their roles in the future - in their career. For me, that was being a researcher, lawyer or scientist. That idea of goals linked to roles is a comprehensive approach to supporting students to getting the most time in their higher education.   The last thing that I will notice this visual that we associate with goal setting. This comes from the work of Doctor Carrie Shogren and fellow team members. And it shows a visual for the cyclical and iterative goalsetting process. This means that we do not simply set a goal, work towards it and we are done. It means that a vicious cycle that continues to grow.   As we set a goal, make a plan, and adjust that goal or plan - based upon what we are seeing, our progress monitoring and self-evaluation. Next thing you know, we are ready to go ahead and set another goal. Sometimes that means that that is a goal that we have revised that we have originally said because it was not quite right. Or, you tried it out and is not for you. Or, maybe it means that you are keeping the gold listing but you are making a change to the plan because that is where you went wrong. I have this idea of what I wanted to do, but how we went about it is not going to lead me to success.   The student is reflecting upon these things in their monthly advising meetings, and their biweekly circle of support meetings, which I will talk about in one moment.   It is important to note this idea of the college model being built upon a lot of these practices that we know to be effective and successful within secondary transition.   So, here, I want to show you a visual. At the end, I will refer to some resources that you can look at. I want you to know that we develop templates that you can take and make your own for you to use this learning model within your setting. This is simply a draft of what it looks like when we most recently implemented it. I will tell you that it also came about as a result of multiple semesters of trial, of piloting this. And then, talking with students about what they did and did not like, using of evidence of whether it was filled out, whether there were sections that were tricky and did not get filled up.   This is a student form of the list of the goal that they want to work on, how it connects to the person centered plan - which they review from that one-page summary. How they plan to keep track of their learning, and then the actual goal that they will set. We encourage them to make them a smart goal. I think a lot of us in this field know that when we say "smart goal" we know that it is S specific M immeasurable A achievable R (indiscernible) and T timely.   We asked them that at least twice during the semester, there is an intentional conversation about their progress towards that goal.   Next, I want to show you some examples of what it looks like when students actually did this was not my expressed gratitude to students who allowed us to include these examples.   I'll pick two skills that he wanted to work on from the list and based upon his own person centered plan, he landed on communication and commitment. He described how he would learn that skill. He said that he wanted to learn communication skills by asking one question each week and at least one of his classes. He wanted to take learning this goes one step at a time and increase communication during the semester.   He also said that he wanted to learn commitment by advocating for himself. He said that if another plan comes up at the last minute, sometimes he has to say no. Sometimes two plans happen at the same time.   Anything about how he would keep track on learning those things, he decided he would check off asking a question each week. And then he would keep track of commitments.   I know somebody said that time management is essential for college success.   I will keep track of this goal by asking a question each week from now, but this may increase throughout the semester. Kyle will use his planner to write his schedule and each Monday.   Again, you can see that there is room for us to support Kyle into separating those into two different go so that he can evaluate each of them. But we are continuing to identify how we can go about providing instruction related to goal setting and attainment, without having something like a separate class. So, the idea that those reports are coming from more natural supports like peer and advising within the model.   I have another example, they have an interest in international relations will stop so, his goal was learning about a country of choice. Here, he would've put "curiosity," which was one of the things in the list. He wanted to watch videos or read articles about the country that he paid. He would keep track of his learning by writing in his notebook to keep track. And also, by memory. So, his goal was to search for a specific country, write down information about a country from a video or article with online research, begin gathering basic demographic information, and do this by Friday evening at least once per week.   When he described this to me, he saw this as important because he knew that in his future career, he imagined himself working alongside people from a wide variety of backgrounds and he wanted to be informed about the world around him in order to develop stronger skills...   I would say that the overall preference would be that even if somebody else was writing it, it is in first person voice to identify that this is the goal of the student rather than someone else's. I think that is an import question - he can be either or of who actually record the notes, but it must be from the student with support.   And what we do in our program is that we provide Microsoft form links to these forms so that multiple people have access to it - the peer mentors, the student can pull it up when it is time for advising, the advisor can take a look along with the student. We found that to be a helpful way to go about it.   Circle of support meetings. A lot of people often have questions about these. This can be done in a lot of different ways. How we do this in our program is that we consider it the people who most closely support the students - mentors - they meet with the students every two weeks, as a team. So, we have Tiara, who graduated about two years ago in her circle of support meeting. She is sitting with other students in campus.   We ask that this be centered around the person - they can decide whether they want to facilitate the meeting or whether they would like to pass that along to someone else, knowing that it is centered around them. But the general agenda covers things like checking in, "how are you doing? How are things going on for you?" Talking about goals and plans that were sent last meeting. Going over classes - what are the assignments been? What are the winds and challenges? What are the supports if those reports are not working.   Similarly, they will look at extracurriculars and career development. So, what is their involvement look like? What are the winds and challenges? What are the supports and do they need to be adjusted?   Lastly, the way that we added in the model is in section 2, they talked about whether a goal has been set in the semester. If not, that is a great time to do that in one of those early biweekly support meetings. Once the call has been set, it is a good time to review some of the progress monitoring and to plan those experiences. Before I wrapped today, I will go over what a semester plan looks like, meaning approximately how many goals and experiences we expect a student to set and engage in. And then, they wrap up. It usually takes about one hour for those meetings that take place. There are about eight per semester.   And then, the fifth and last component of the college and career learning model is this idea of engaging in college and career learning experiences.   Here, there is a photo featured of Ryan - one of our mentors - and Kate who was not with us today. We are hoping that he will return, he is part of the class of 2024.   We are encouraging and supporting students to get involved, to engage in their community. For a lot of students, that happens really naturally. For a lot of other students, it does not. There are a lot of reasons, we can hypothesize why that might be. Sometimes it is this position, sometimes it is other barriers like transportation or support. And then other times, I would like to say, it is likely because a lot of those opportunities for experiences have not always been available. So, getting to college and then suddenly having someone say, "hey, go ahead, you can do whatever you want, you are welcome anywhere," is not necessarily the same experience that they had in K-12. I found that that relates to some challenges with picking something else, getting yourself there.   So, the idea of structuring it so that students get at least four intentional experiences, if not eight, during the semester is our way of supporting data.   We have an associative form that we will look at one minute. Students record how the activities that they are getting involved in on-campus related to those college and career skills. Usually, support them to meet goals. The idea is that students build skills through these experiences that correspond to the goals that they want. For instance, being a club basketball player, as shown here in this photo.   Here, I want to give more examples of what experiences might relate to those college and career skills that we have gone over. So, if you think about that first domain, if they are looking at all of the experiences available to them - I have screen shotted events at Temple University that anybody can find on our website.   We may choose to do this event. In going to that, they're both going to be thinking about this going to be a good opportunity to meet people, but also, consciously being aware of the skill the person can carry two future communities moving forward.   The next example is relating to community engagement. Almost anything could apply in terms of getting involved on campus. Here, the example picture that I have is of the intra-fraternity Council meet the Greeks event. It is a chance for students to learn more about the intra-fraternity Council and get to know some of its members. So, we thought this could relate to a number of different things. Likely, curiosity. "Do you want to find out more about Greek life? Is it really what it looks like in the movies? Is it as intense as it seems like it is? Or could it be for me?" We had a number of students check that out.   An example of an engagement experience within that college and career domain of balance of multiple roles might be going to Temple Fest. This is where all of the student organizations, offices, and departments have the opportunity to have tables for students to go around and find out how to get involved. That is a good way to find out how you can engage in experiences.   And then, lastly for a student considering themselves for self-direction, they might look at supportive services available within the college community. We have an event done by the prioritizing of self-care by the wellness Centre at Temple University. This is an example of how a student can get an experience related to anticipating their needs. It is not addressing some of that is already not going well, it is planning for how you will take care of yourself, knowing that college can be stressful, overwhelming and etc.   So, I do want to give a few examples of what the completed student form experiences section looks like. So, we keep this in the same document as the student form where we looked at the goals earlier. This is an experienced example from Paul. It says "cultural know-how," at the top, because this is from one year ago. Recall that community engagement now.   So, it says "I went to my first club last year for Temple University, wandering studious - a filmmaking club. I enjoyed it but I want to try something else. I might still they with the club."   That was likely a curiosity one, something that he was checking out. It also could have been an engagement or some of the other skills.   He said that he is interested in joining the club that revolves around photography. He joined the club on September 10. So, you can see that date would go in the bottom section - did not get it quite right with the student form, but they were close.   When it came into the second experience, which we asked the students to do for - although, it is ideal. He said, "I'm interested in navigating campus facilities. One area I would like to navigate is the cafeteria." The experience that he would like is to go to the student center and find out why the other cafeterias are. Then, they will find out what they have to offer. He reported back "we checked out the food court in Morgan Hall and the food court in the student Centre."   Janine, this is a specific situation - I do not want to share too much. The student is able to take a pause when they come back, because it is approved to leave, essentially first but I can talk to you about it off-line about what it looks like.   With the goal setting form, the student does is out largely with their mentors. But when the advisor does that monthly check in, they see that information seems to be missing or not there, they can talk about what is going on - maybe arrange for additional support if needed.   Here is another experience example from Kyle. He said to go to a Phillies game. That might relate to getting engaged in the community, or interpersonal skills, spending time with people. He listed that he went as part of the best buddies club. He did it in September.   I want to give an idea of the semester plan. This is what we landed on after a fair amount of trial and error. The idea is that each student in each semester sets and tracks their progress towards one or two goals. It really just depends on the student as to whether they wanted to narrow it down to what they wanted to focus in on, or have two separate ones will stop the student works with their mentors to talk about the one or two goals. They work with their mentors again to work on that goal and track progress. They review their progress largely with the advisor, at least twice over the course of the semester.   Now, when it comes to the college and career learning experiences, we do encourage students to complete at least two experiences across those four domains. So, student is now focusing on their academic direction, they are also focused on getting to know themselves. There also focus on the multiple roles that they have. Generally, that means students planning and completing one experience every two weeks, which aligns well with our circle of support meetings that happen every two weeks.   We found that not a lot of students were on board to track eight different experiences. Now, we asked them to track four, with the hopes that they will engage in more. We have heard positive things about them.   The last thing I want to share before questions is you can see I'm enthusiastic about this model, but what do students and mentors think?   On this slide, I have a picture from our Instagram page - one of our student workers did a student summer file. Kyle is a junior and his summer plans were that he was travelling to Washington DC as part of the policy program. An NDC, he got the chance to tour different buildings and meet legislators. Looking ahead, he was excited to meet new people enjoy new clubs.   When I asked Kyle about using the model, he said that his bagel was to work. For him, he wanted to focus his goals in relation to working. Things that would make him stronger and more marketable potential employee in the future. (Name) said that what he was interested in, the reason why he like the career model, was getting himself more connected to the people around him. He found that it would help him whenever he got a job.   We also talked to Peer are mentors because they played a big role in supporting students with the model. We also talked to Olivia, and Michael, who graduated in 2022. If you look really closely on that screen, this is a photo where they flipped the old document where they showed the skills - they were talking about their career models.   Olivia said, "as we transition back to campus, it has been an important conversation. It is nice for us to have opened medication about shared goals." Jenna said, "it is good to take a step back sometimes and look at the bigger picture and see what I can accomplish."   We really encourage all of our mentors to engage in the College and Career Learning Model for themselves alongside the students that they support. One, it is beneficial for them. We talked about why it is so valuable. And number two, it creates a more authentic connection and system of support when it is something that they are both doing. Jenna made us laughed because she and her student got to this section and they had both set a goal about being on time for things. I think a lot of people can probably relate to that.   (Name) and colleagues, what the most recent update on the research on secondary condition on postschool success will step and then Carrie Shogren and Company and the sub determined model of instruction - which is where I got the goalsetting visual. Our insight brief on this model that I just presented on should be out in the very near future.   I also have other organizations, like leadership and (indiscernible) at Temple University, the Pennsylvania Inclusive Higher Education Consortium, the charting the life course person centered planning tools, and the college and career skills, in their original format.   So, with that said, I think that leaves us with a good 10 minutes for questions an opportunity for discussion.   I'm wondering if Sheila and Sara - if you think I should put my screen up, or maybe stopping it so that we can see people as they ask questions. That might be nice.   SHEILA JOHNSON:  I think that is nice - I think it is nice to see people.   DR KATHRYN BURKE:  I think you will be able to see all of us.   My only show the host and panelists.   SHEILA JOHNSON:  Yes, because it is a webinar, we cannot see all participants, unfortunately.   DR KATHRYN BURKE:  "Any plans to add residential housing options to the program?" Yes - I have been part of this since before COVID started. And we do not currently have a component, but we would like to add it and we are in conversations with we know that there will be a planning process involved. But it is something that we are strongly considering. We would like to make that available.   "How do students pay for the program?" Great question! We can talk about braided funding - most of the students do that, as opposed to primary pay.   If they are within the Pennsylvania office of development programs, waiver system, home and community-based services - they are primarily paying to the because we are provider of education support services. Students can also access funding from the office of vocational rehabilitation. They can access federal student aid because we are conference of transition program. So, those are the primary supports.   There are other private avenues available like the dream foundation scholarships and others.   Linda, great question: "how are peer mentors trained?"   We have a dedicated full-time support who trains them. Mentors do a fairly extensive orientation training before they start. They then complete about 24 hours of training annually. So, that is videos, brainstorming, problem solving sessions that they do together. As well as connecting with us whenever other support is needed.   "Do you share this information with other families? I've heard disappointment from other family members who do not know that this type of support is available to their children."   We have 26 students, we have three full-time staff, and we then have a few people who give a portion of their time - like myself - to supporting the program.   Someone said, "you have outcome data related to the number of goals that students completed each year?" That is our next step - researching this model. Our next up is hard to get rid of separate classes. This was the first step. Now, we would like to get institutional research approval to go ahead and evaluate those goals, as well as students’ progress.   I agree. We sometimes see the same thing about setting goals and struggling with action and not following through.   Sara gave Janine some resources for paying for college. Kathy can share more resources.   "Do they participate in the graduation ceremony?" Yes! That was something that was not happening in the past. We pushed for it really hard in the recent years. We were incredibly proud that now, students, if they elect too, can do the full University graduation - that everyone chooses to do it because it is so large and you do not walk across the stage. But they can do their college specific graduation, which we are in.   So, this past year, they walked across the stage, their names are read, they receive their certificates.   I think I might've been answering too quickly because there were so many.   Stephanie asked the really interesting question: you said the webinar is outstanding... I will say, there is a lot of technical assist colleges looking to do this. That can come from group like the consortium - it's like Kathy has something. So, I will let you jump in.    KATHY BECHT:  Absolutely. If you want resources like that, please do not hesitate to reach out to us at thinkcollegeta@gmail.com   I will answer those and I will send you - we have a lot of resources. I just wanted to do a shout out for families, for school districts, for the colleges and the agencies that are on the website today. That is so exciting that you are all looking for this information. So, I want to thank all of you for attending.   DR KATHRYN BURKE:  Agreed. Thank you all for being here. I was telling Kathy that I very much enjoyed meeting with people to talk about this work. It helps me better understand it, it helps me talk about challenges or barriers that we may not have considered.   I never left a session with someone from a different inclusive postsecondary education initiative without a new idea of something that they are doing that I want to try as part of our initiative.   I think we have one more time for the question - "you envision the program being able to complete a degree instead of a certificate of completion?" I would say no. The reason I would say that is because if students were from the get-go able to work towards a bachelor's degree, they would want to go ahead and apply and work with disability resource services, which is just different from what we provide. However, we do have one student, currently, who has now been matriculated - he completed the certificate as a two-year program. We then supported him to engage in the process to follow along and do that.   Students can take courses for credit while they are in Leadership and Career Studies. If they were successfully doing more than one course for credit, we would likely encourage them to consider moving to a career seeking track, knowing that the supports would be different, but they would still be there.   Just this morning compiling that student with a student that we have who is in their fourth year and about to complete their program certificate, and is interested in potentially enrolling is a matriculated student at some point.   KATHY BECHT:  I will agree with that. The majority of these programs, the vast majority of them, are nondegree seeking programs. Because programs for students with intellectual disabilities are (indiscernible) alternate pathway to college. If they can take a typical pathway to college - SATs, ACPs - then they would not leave the level of support that are in these programs.   Katey mentioned one that attended this year, and they went to the typical pathway.   So, those are pieces to keep in mind - these are intentionally set for students as an alternate pathway.   DR KATHRYN BURKE:  Exactly. Well put.   "What age are students eligible?" Great question, Stephanie. Our age range is that they need to begin by 26 - so, 18 through 26. But I think there are other programs that have different age ranges.   KATHY BECHT:  Yes. There are programs that take you past 26. If you want a little bit more information on that, again, email me and I can look for some things and get them to you.   And I do not know the percentage - there are number of programs that are only 18 to 26 - or 21 to 26. But there are a lot that are also beyond that age. We are, after all, lifelong learners, right?   DR KATHRYN BURKE:  I was a another thank you for attending today. Please reach out to me if you want to learn more. kateyburke@temple.edu.   A poll is going to pop up with Sheila.   SHEILA JOHNSON:  Thank you, that was wonderful. I appreciate you sharing with us today. Have a couple of polls if you want to stay along.   KATHY BECHT:  You will get an email with the resources when they are published - that has the template that Katey talked about because you are on this webinar, you will receive that.   SHEILA JOHNSON:  We will send you a follow-up email with the recording in any of the handouts that Katey did mention today.   We hope we see you at another webinar soon. 
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