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Abstract 

More research on postsecondary education programs for individuals with developmental 

disabilities (DD) is needed. Current research has shown that students with developmental 

disabilities need access to community living, transportation, socialization, and employment; 

research in these areas provided the conceptual framework of the study. Currently there are 

less than 200 postsecondary education programs that accept and provide supports to students 

with DD. This qualitative case study investigated the levels of independence gained by 

graduates with DD from four postsecondary education programs. A case study design was 

selected to explore the graduates’ perceptions of their achievements in college. The tool 

utilized for this study was semi-structured interviews. A purposeful, homogeneous sample of 

nine 2008 graduates was selected. Analytical and open coding was used to create aggregated 

themes. 4 themes emerged from the data in the areas of community living, transportation, 

socialization and employment. These findings are congruent with the needs identified in the 

amendments to the 2008 Higher Education Opportunity Act that required access to higher 

education and federal financial aid for students with DD. The data shows the benefits gained 

not only in classrooms, but also in employment and community life after they have left 

school. Implications for positive social change include providing support for enhancing 

existing postsecondary education programs for individuals with DD which can result in 

increased employment opportunities.  
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Section 1: Introduction to the Study  

Description of the Problem  

In the United States, an increasing number of young adults who are graduating 

from high school are turning to college as their next step. The United States Department 

of Labor (2010) shows that in October of 2009, 70.1% of high school graduates enrolled 

in college compared to the 68.6 % who enrolled in October of 2008.  On February 24, 

2009, President Obama remarked to Congress that he had a new goal for America.  He 

expressed his desire for America to become the leading nation in college graduates by 

2020, and he asked every American to commit to at least one year of higher education 

(Obama, 2009). The benefits of attending college can be greater than just academia. 

According to the College Board Advocacy and Policy Center’s (2010) most recent study, 

those who attended college received not only academic growth and a higher rate of pay 

but also lifelong transformations such as a greater sense of knowledge, fulfillment, 

responsibility, and self-awareness.   

Unfortunately for students with intellectual and developmental disabilities, 

college may not be an option due to the existing obstacles that have limited and 

prohibited their entrance into college. According to the College Board Advocacy and 

Policy Center (2010), these uneven rates of participation in higher education should be “a 

matter of urgent concern not only to the individuals directly affected, but also to public 

policymakers at the federal, state, and local levels”(p. 4).  According to the United States 

Government Accountability Office (2009), colleges face a number of challenges in 

supporting students with disabilities as they transition into higher education. One 
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challenge institutions face in supporting students with developmental disabilities is how 

to address students who are unaware of their rights and responsibilities regarding 

accommodations as well as to how to provide services that require specialized knowledge 

(United States Government Accountability Office, 2009). Another challenge schools face 

is a lack of awareness among faculty members regarding legal requirements for 

supporting students with disabilities (United States Government Accountability Office, 

2009). There is a need for more postsecondary education options as well as policy 

change, but research must be conducted first.  

Johnson (2000) points out that many Americans have some form of disability. 

One in five Americans has some condition or circumstance that would fall under the 

category of a disability, but the condition often goes undiagnosed or unacknowledged, 

sometimes due to simple ignorance or the perceived stigma of the disabled label 

(Johnson, 2000). According to the United States Government Accountability Office 

(2009) students with disabilities represented nearly 11% of all postsecondary students in 

2008 and are a growing population. The purpose of this qualitative study was to 

investigate the levels of independence gained by the 2008 graduates with developmental 

disabilities of four postsecondary education programs. 

Given the specific nature of the qualitative study, it is important to clearly define 

key terms.  Key terms are defined within this section.  The United States Developmental 

Disabilities Assistance and Bill of Rights Act of 2000 refer to developmental disabilities 

(DD) as severe, chronic disabilities that contribute to mental or physical impairment.  The 

impairment must manifest before the age 22 and will continue indefinitely. Individuals 
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diagnosed with DD limitations typically occur in three or more areas: self-care, receptive 

and expressive language, learning, mobility, self-direction, capacity for independent 

living and economic self-sufficiency, as well as the continuous need for individually 

planned and coordinated services.  Developmental disabilities can be of many types 

including nervous system disabilities, sensory related disabilities, metabolic disorders and 

degenerative disorders (Developmental Disabilities Assistance and Bill of Rights Act of 

2000).  This case study refers to a developmental disability as one of the following: 

mental retardation, cerebral palsy, epilepsy, neurological impairment, or autism.  A brief 

overview of each disability will be given 

Definition of Terms 

 Cerebral palsy (CP) is a group of disorders that affect the portions of the brain 

that control movement (Center for Disease Control and Prevention, 2011).  CP is caused 

by abnormal brain development or damage to the developing portion of the brain that 

affects a person’s ability to control his or her muscles. The symptoms of CP vary from 

person to person. CP does not get worse over time, though the symptoms can change.  CP 

is the most common motor disability in childhood.  The Center for Disease Control and 

Prevention estimates that an average of 1 in 303 children in the U.S. has CP (2011). 

 Epilepsy is a general term for a condition that involves recurring seizures (Center 

for Disease Control and Prevention, 2011). As of 2010 epilepsy affects approximately 2 

million Americans. There are various types of seizures and the symptoms can vary from a 

short period of unconsciousness or staring spells to convulsions. All seizures involve 

abnormal electrical activity in the brain that causes an involuntary change in body 
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movement or function, sensation, awareness, or behavior. There are many different types 

of conditions that affect a person’s brain and cause epilepsy and often no one definite 

cause can be found (Center for Disease Control and Prevention, 2011).  

 Neurological impairments consist of a set of disabilities that include disorders of 

the brain and central nervous system that considerably limit a person’s development, 

understanding, memory, attention span, fine muscle control, use of language, or ability to 

adjust to new situations (New York State Office for People with Developmental 

Disabilities, 2011).  Generally, these impairments begin during childhood or adolescence.  

People with neurological impairments can have a variety of learning difficulties, social 

problems and behavioral problems (New York State Office for People with 

Developmental Disabilities, 2011). 

According to the National Institute of Child Health and Human Development 

(NICHD; 2010), autism spectrum disorder (ASD) is a complex developmental disability 

that causes problems with social interaction and communication. Healthcare providers 

consider autism to be a spectrum disorder, which means a group of disorders that exhibit 

similar features. There are typically problems or delays in various skills sets and 

symptoms that usually manifest before the age of 3 years. The symptoms of autism can 

vary from person to person (NICHD, 2010).  The NICHD (2010) stated that typical 

delays and/or deficits in individuals diagnosed with ASD are: verbal and nonverbal 

communications, social skills, and routine behavior.  A person with ASD may be unable 

to recognize and process body language, facial expression, and humor.  It may be 

difficult for a person with ASD to maintain focus in a conversation, express their 
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emotions or relate to others.  In addition, it can be difficult to manage time, adjust to 

changes in routine, and exhibit flexibility in various environments (NICHD, 2010).  

According to Shalom (2009) “the deficits in reading other people’s feelings and thoughts 

have been commonly used to explain the impairments in social interactions and 

communication as well as inappropriate responses in social encounters” (p. 589).  

Over the past several years the term mental retardation has slowly been replaced 

with the term intellectual disability. In 2010, the term mental retardation was officially 

changed in the United States to intellectual disability through Rosa’s Law. On October 5, 

2010, U.S. White House Press Secretary Robert Gibbs announced that President Obama 

had signed Rosa’s Law,  which in Part A changes references in many Federal statutes that 

currently refer to mental retardation to refer instead to intellectual disability (S. 2781).   

Throughout this paper the term intellectual disability (ID) will be used in replacement of 

the term mental retardation.  

 The Higher Education Opportunity Act (HEOA) of 2008 defined students with an 

intellectual disability on page 165 as: 

 (a) with mental retardation or a cognitive impairment, characterized by significant 

 limitations in- 

  (i) intellectual and cognitive functioning; and 

  (ii) adaptive behavior as expressed in conceptual, social, and practical  

  adaptive skills; and 

 (b) who is currently, or was formerly, eligible for a free appropriate public 

 education under the Individuals with Disabilities Education Act 
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HEOA (2008) described students with ID as having limitations in their intellectual 

functioning.  Intellectual functioning is identified by the American Association of 

Intellectual and Developmental Disabilities (2010) as one’s “general mental capacity, 

such as learning, reasoning, problem solving, and so on,” and it refers to adaptive 

behavior as being comprised of three skill types: conceptual skills, social skills and 

practical skills.  Therefore, individuals with ID’s reasoning, problem solving, learning, 

social, and practical skills are affected.  The National Dissemination Center for Children 

with Disabilities (NICHCY; 2010) described the deficits areas for someone with an 

intellectual disability as: communicating with others, health and safety, reading, writing, 

and math.   NICHCY also points out that despite these deficits, individuals with ID are 

capable of learning and retaining information, but they typically require additional time 

and support (2010). As of 2010 more than 280,000 people in New York state had an 

intellectual disability (New York State Office for People with Developmental 

Disabilities, 2011). 

 People with developmental disabilities often have trouble learning as quickly as 

others and often have communication barriers. Developmental disabilities have a variety 

of causes, which can occur before, during or after birth (New York State Office for 

People with Developmental Disabilities, 2011). It is difficult to define the limits of a 

person with a developmental disability because of the broad variation of abilities each 

person poses.  Individuals with a developmental disability often face a more challenging 

future, but with the correct tools and supports they can live a full and active life. In order 
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for success this population needs, understanding and the willingness of others to help 

them maximize their opportunities for becoming a part of the community they live in 

(New York State Office for People with Developmental Disabilities, 2011). The deficits 

for someone with a DD can create obvious barriers and a formidable challenge for a 

person interested in attending college. 

The Individuals with Disabilities Education Act of 2004 (IDEA) is a law ensuring 

services to children with disabilities throughout the nation.  Some individuals with ASD 

or ID graduate from high school with an Individual Education Plan (IEP) instead of a 

high school diploma.  According to IDEA, an IEP is a written process or document that is 

developed for each child with a disability that is reviewed and revised annually. Every 

child in public school who has a disability and receives IDEA funded special education 

services is required to have one. The IEP identifies levels of academic achievement and 

functional performance as well as appropriate measurable postsecondary goals for the 

child and the transition services needed to assist the child in reaching those goals. 

However, IDEA does not extend to postsecondary education. This act’s coverage ends 

after high school, and students are not entitled to services and supports in college. 

According to New York State’s Department of Special Education (2010), an IEP 

diploma is a diploma that is often not accepted by employers or higher education 

programs because it is not based on standardized state criteria and achievement on state 

assessments.  Since IEP diplomas do not reflect successful completion of the New York 

state high school curriculum colleges are under no obligation to accept such students. 
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This creates one of the biggest obstacles for someone with an intellectual or 

developmental disability who received an IEP diploma.  

Rationale 

The education gap between people with disabilities and people without is 

substantial (National Organization on Disability, 2004).  A person with a disability is 

twice as likely to not complete high school as a person without a disability (New 

Freedom Initiative, 2001). This education gap raises concern. When someone with DD 

attempts to further his or her education, he or she faces various challenges because there 

are limited options and supports for these types of individuals.    

For individuals graduating with an IEP or high school diploma and who are 

diagnosed with a developmental disability, there are serious barriers limiting their 

opportunity to attend college and further their education.  One of the barriers is that most 

colleges do not provide programs or have supports in place to assist students with this 

disability.  Individuals with DD typically have “impairments in social interactions and 

communication… [and can have] inappropriate responses in social encounters” (Shalom, 

2009, p. 589).  Individuals with DD often need support with time management, social 

interactions, advocating, and overall independence, and currently the traditional college 

setting does not offer supports of this nature. 

In 2009 President Obama asked every American to attempt college. Why should 

an individual with an intellectual or developmental disability be prohibited if they have 

the motivation and desire?  In addition there is a direct link between a college education 

and increased opportunities for employment. Those with a college education are more 
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likely to obtain and maintain employment and receive a higher rate of pay than someone 

without (College Board Advocacy and Policy Center, 2010).  There are many benefits to 

attending college. According to the College Board Advocacy and Policy Center’s (2010) 

most recent study, those who attended college received not only academic growth and a 

higher rate of pay but also lifelong transformations.  The study showed a direct 

connection between attending college and one having a greater sense of knowledge, 

fulfillment, responsibility, and self-awareness. The study also showed that college 

attendees show greater satisfaction in employment, lead healthier lifestyles, are more 

likely to vote and volunteer their time (College Board Advocacy and Policy Center, 

2010).  The College Board Advocacy and Policy Center study illustrated that there are 

many benefits of attending college outside of academic growth. 

In addition the United States Department of Labor (2010) shows 70.1% of high 

school graduates enrolled in college, suggesting that college has become a part of the 

transition process for youth heading into adulthood.  Ramasamy, Duffy, and Camp 

(2000) wrote that “the transition from adolescence to adulthood is a critical process for 

members of any society.  During this transition period society expects its youthful 

members to assume the roles and responsibilities of adulthood” (p. 158).  Barr, Timmons, 

and Opsal (2009) stated that: 

transition refers to the time a student begins planning to leave the secondary 

school system and enter young adulthood to live, work, and participate in lifelong 

learning. For students with intellectual or developmental disabilities, many things 
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must be in place to ensure that postsecondary educational opportunities are 

maximized. (p. 1)  

According to Wehman (2006) this transition typically includes completing school, 

gaining employment, participating in postsecondary education, contributing to a 

household, participating in the community, and experiencing satisfactory personal and 

social relationships. Young people with DD also need to participate in this transition 

period in order to take on the roles of adulthood. 

According to the U.S. Department of Education (2011), there are 2039 accredited 

colleges and universities in the United States, and of these institutions, according to 

Dwyre and Grigal (2010), only 250 of them offer programs for young adults with 

intellectual and developmental disabilities.  Research also shows that “more students with 

disabilities are pursuing higher education than in years past, and recent legislative 

changes, such as those in the Higher Education Opportunity Act and Post-9/11 Veterans 

Educational Assistance Act of 2008, have the potential to increase the number and 

diversity of this population” (United States Government Accountability Office, 2009, p. 

1). 

Recently, money has become available to look at transition and postsecondary 

education options for individuals with DD. In 2010, the US Department of Education’s 

Office of Postsecondary Education awarded the Think College program at the Institute 

for Community Inclusion (ICI) at University of Massachusetts a five-year, $1.65 million 

grant. According to the Think College (2011) website, as interest in postsecondary 

education has expanded, so has the need for research and training in this area. ICI has 
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received several federal grants designed to conduct research, training, and technical 

assistance for professionals, families, and students related to postsecondary education for 

individuals with DD. Despite this recent grant award, at this time, there is still a very 

limited amount of research on postsecondary education programs for individuals with 

intellectual and other developmental disabilities. 

Current data and research literature indicate a need for additional research on the 

benefits of attending these types of postsecondary education programs. According to 

Blumberg, Carroll, and Petroff (2008), postsecondary education for youth with ID is an 

emerging area of research. These authors stated that although there is increasing interest 

in this area and have been recent program developments, there is little research that 

explores the benefits of postsecondary education for these students. Hart, Pasternack, 

Mele-McCarthy, Zimbrich, and Parker (2004) wrote that there is a need to look at 

“learning, cognitive, and intellectual disabilities (LCID) in postsecondary education 

settings and how well…students fare--not only in classrooms, but also in employment 

and community life, long after they have left school” (p. 54). Hendricks and Wehman 

(2009) maintained that “rigorous research on a variety of practices” for young people 

transitioning with ADS is desperately needed (p. 83). Hart, Grigal, and Weir (2010) 

wrote that “in order for greater access to occur there is a need for changes to policy, [and] 

research to be conducted” (p.2). The Journal of Policy and Practice in Intellectual 

Disabilities (JPPID) is an international, peer‐reviewed journal established by the 

International Association for the Scientific Study of Intellectual Disabilities. In 2010, 

JPPID issued a call for papers focused on evidence based policy and practice related to 



 

 

12 

postsecondary education and people with intellectual and developmental disabilities for a 

special issue in March 2012. 

The data from this case study contributes to the body of knowledge needed to 

create greater access to postsecondary education programs through examining the 

independence graduates have gained. The purpose of this qualitative study was to 

illustrate the level of independence gained by the 2008 graduates of four postsecondary 

education programs in New York State designed for individuals with DD.  This case 

study answers the question: what are the levels of independence gained by the 2008 

graduates of four postsecondary education programs in New York state for individuals 

with intellectual disabilities?  In order to answer this research question successfully, I 

broke down the question into four subareas: community living, employment, 

socialization, and transportation with corresponding questions to provide responses with 

greater depth. The questions were:  

 Community Living: How does attending a postsecondary education program 

after high school lead to community living (not with parents)? 

 Employment: How does attending a postsecondary education program after 

high school lead to paid employment? 

 Socialization: How does attending a postsecondary education program after 

high school lead to friendship with people who are not being paid to provide a 

support? 
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 Transportation: How does attending a postsecondary education program after 

high school lead to independent transport within a community (via public 

transportation or as a licensed driver)? 



 

 

14 

Section 2: Literature Review 

 According to the Minnesota Governor’s Council on Developmental Disabilities 

(2010), persons with disabilities have always been in, but not necessarily a part of, 

society.  Society’s approaches have changed throughout time but are reflective of the 

values and attitudes of the given time period (Minnesota Governor’s Council on 

Developmental Disabilities, 2010). The following section will review literature pertaining 

to the four sub questions focus areas: community living, employment, socialization, and 

transportation. This review will examine how people with developmental disabilities 

have been affected, are currently affected, and how they are involved in the defined areas.  

Community Living 

 Over the past 30 years, the United States has been attempting to develop more 

person-centered, individualized, and community-based living opportunities for people 

with developmental disabilities (Mank, 2011).  Prior to today’s person-centered models, 

many professionals once believed that it was necessary for the defective class or 

developmentally disabled to have permanent care in schools established for the 

feebleminded, known as institutions (Johnson, 1898).  Society’s attitude towards this 

particular group was negative as seen in Barr’s (1907) statement “[out] of all dependent 

classes there are none that drain so entirely the social and financial life of the body politic 

as the imbecile” (p.10). According to Wolfensberger (1975), the institution, which was 

once meant as a school, became a warehouse for the disabled.  Thousands of individuals 

with disabilities were permanently enrolled and everyone lived under one roof.  There 

was no separation or specialized training based on disability or diagnosis.  In 1972 
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Wolfensberger introduced the idea of normalization through his work The Principle of 

Normalization in Human Services. The focus of normalization was that the community 

would be the central provider of services for individuals with developmental disabilities 

and not institutions. The concept of normalization played a key part of the 

deinstitutionalization movement of the 1970s (Wolfensberger, 1972). It was at this time 

that the United States began looking outside of the institutional model at other living 

options for individuals with developmental disabilities (Prouty, Smith, & Lakin, 2003).  

From 1967 to 2002, there was an 80.5% reduction in the number of people living in 

institutions, and the enrollment went from 228,500 to 44,610 people (Prouty, Smith, & 

Lakin, 2003).  

 Various researchers have illustrated and supported the benefits people experience 

when they leave institutional settings (Mank, 2011).  Many of these studies highlighted 

the same results that people with disabilities show an increase in independence, exhibit 

fewer behavior problems, and show an increase in choice making.  In addition, these 

studies showed an increase in relationships with people without disabilities and an 

increase in competitive employment (Mank, 2011).  In two studies, one by Emerson and 

Hatton (1996) and the other by Mansell and Beasley (1993), the research showed that 

people with intellectual disabilities who live in the community receive less restrictive 

supports, have increased satisfaction, and express an improved quality of life.  In 2006 

Young completed a study that followed adults with intellectual disabilities who moved 

from institutions to residential accommodation.  In Young’s study, which spanned a 20 

year period, the results showed that choice making and overall life quality increased for 
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all of the individuals. In two other additional studies on deinstitutionalization, by Walsh 

et al. (2010) and Ownen, Hubert, and Hollins (2008), consistent evidence showed that 

living in a community-based setting provides the individual with greater choice and self-

determination, participation in social and community-based activities, and personal 

satisfaction. 

With the closure of many institutions, the government was required to identify the 

roles and services that the institutions were providing so that alternative resources could 

be established (Lakin & Stancliffe, 2005). In response, the government issued several 

actions to support and assist individuals with disabilities. The first response was the 

Rehabilitation Act of 1973 which was the first step in creating and extending civil rights 

to people with disabilities. For the first time opportunities for individuals with disabilities 

were being provided in education, employment, independent living and various other 

settings (Debrand & Salzberg, 2005). Unfortunately the Rehabilitation Act of 1973 only 

applied to employers and organizations that were receiving financial assistance from a 

federal department or agency; publicly funded programs or those within the private sector 

were not required to comply (Drame, 2011). It was not until 1990, when the federal civil 

rights act called the Americans with Disability (ADA) was enacted, that the areas not 

covered by the Rehabilitation Act of 1973 became encompassed (Jacobs & Lauber, 

2011).  The ADA was written to complement the Rehabilitation Act of 1973 (Jacobs & 

Lauber, 2011).  Despite the government’s response and the deinstitutionalization 

movement, people with developmental disabilities were still living in institutions as of 

1999.  It was not until the United States Supreme Court case, Olmstead v. L.C., 527 U.S. 
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581 (1999), that individuals with developmental disabilities were awarded the right to 

live in the community rather than in institutions (Nishita, Johnson, Silverman, Ozaki, & 

Koller, 2009). On June 22, 1999, the U.S. Supreme Court ruled in Olmstead v. L.C. that 

it is discrimination under the Americans with Disabilities Act to institutionalize a person 

with a disability, who with the proper support can live in the community.  The Olmstead 

case was brought by two women from Georgia who were diagnosed with an intellectual 

disability and mental health disorder. At the time the suit was filed, both plaintiffs lived 

in state operated institutions. With the support of their treatment team, the plaintiffs 

requested to be relocated from the institution into an integrated community setting.  The 

state denied their request. The plaintiffs asserted that the denial of their request and 

continued institutionalization was discrimination and a violation of their rights under the 

ADA.  The Olmstead v. L.C 1999 Supreme Court response was that “unjustified isolation 

. . . is properly regarded as discrimination based on disability.” It observed that (a) 

“institutional placement of persons who can handle and benefit from community settings 

perpetuates unwarranted assumptions that persons so isolated are incapable or unworthy 

of participating in community life,” and (b) “confinement in an institution severely 

diminishes the everyday life activities of individuals, including family relations, social 

contacts, work options, economic independence, educational advancement, and cultural 

enrichment” (Section 28 CFR 35.130(b)(7)). 

 On February 1, 2001, President Bush announced the New Freedom Initiative 

which was an aspect of the nationwide movement to dispose of the barriers that create 

obstacles to community living for people with disabilities. The New Freedom Initiative 
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(2001) was developed to ensure that all Americans would have the opportunity to learn 

and develop skills, engage in productive work, make choices about their lives, and 

participate fully in community life.  Shortly after the announcement of the initiative, on 

June 18, 2001, President Bush issued Executive Order 13217, called the Community-

Based Alternative for Individuals with Disabilities. This executive order stated that the 

federal government would assist states and localities to swiftly implement the decision of 

the United States Supreme Court in Olmstead v. L.C. (Camona, Giannin, Bergmark, & 

Cabe, 2011).  

 The Community-Based Alternative for Individuals with Disabilities became a 

powerful tool for the disability movement.  The disability movement has been working 

diligently for decades to acquire community participation and living for individuals with 

disabilities (Partington, 2005). Immersion into one’s own community offers many 

benefits, yet despite the benefits and the ongoing efforts, community living and full 

community inclusion is still not commonplace today (Partington, 2005).  There have been 

various reasons people with disabilities have been less likely to be active participants in 

their communities.  One reason is because there are often fewer opportunities to engage 

and support them (Chenoweth & Stehlik, 2004).  Another reason is because there is often 

unaffordable or inaccessible housing (Condeluci, 1999).  Living in the community, 

without a family member, is an important aspect of transitioning into adulthood and 

becoming independent, and our society expects it (Ramasamy, Duffy, & Camp, 

2000).Yet despite this pivotal point in transition many individuals with disabilities do not 

take this step.  
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 In 2009 the AARP Bulletin’s Multigenerational Housing Survey was conducted 

by International Communications Research, Inc. (ICR).  This housing survey showed that 

approximately 89% of the mainstream population does not live with their parents.  For 

the vast majority of individuals in the United States with ID the percentage is much 

different; the majority live with members of their family (Larson, Scott, & Lakin, 2008).   

Only 8% of individuals with ID live alone or with a non-related roommate, and only 6% 

were married and lived with their spouse (Larson, Scott, & Lakin, 2008).  According to 

Tsakanikos, Sturmey, Costello, Holt, and Bourasn (2007), the proportion of people with 

ID who are living independently is increasing, but it is still not the same percentage as 

people without a disability.  As people grow from youth to adulthood, it is natural to gain 

independence and freedom (Ramasamy, Duffy, & Camp, 2000).  Independence and 

freedom are vital for a person to feel complete, as Freire (2000) wrote that “freedom is 

not an ideal located outside of man; nor is it an idea which becomes myth.  It is rather the 

indispensable condition for the quest for human completion” (p. 47). 

 Many young people find moving away from one’s parent to be an exciting and 

challenging experience (Lehman, Clark, Bullis, Rinkin, & Castellanos 2002), but for 

young people with a developmental disability, if this event occurs, the transition can 

prove to be even more challenging.  When young persons with disabilities decide to 

move out, they often have additional barriers to overcome such as social, academic and 

environmental obstacles.  Without the correct support and guidance, success can be 

jeopardized (Lehman et al., 2002).  Gengoux (2008) pointed out that even for a parent or 

advocate that is well versed in the area of transition; the task of planning for the future of 
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a child with a disability can seem daunting.  This point is illustrated in a qualitative study 

by Roper and Jackson (2007) that documented how parents of children with a 

developmental disability were unclear about the process of obtaining support and services 

for community living out of the family home. Yet despite the daunting task of navigating 

the system and locating support young people with disabilities and their families still 

desire to take the natural next  transition step (Blacher, Kraemer, & Howell, 2010).   

According to Gengoux (2008) transitioning into adulthood is considered one of the most 

critical times in the life of child with disability. 

 Individuals with disabilities and their families are taking a more active role in 

advocating for the supports necessary to live independently (Bond and Hurst, 2010).  

More and more people with disabilities are successfully moving into the community but 

at a slow rate (Lakin & Stancliffe, 2007). Krauss, Seltzer, and Jacobson (2005) 

interviewed mothers who had adult children with autism, and two-thirds reported that 

their son or daughter had been able to move out and live in the community after high 

school.  Bond and Hurst (2010) completed a study that showed that a group individual 

with disabilities were able to successfully live alone with minimal supports.  In a study by 

Zionch (2011) students with disabilities used computer applications to learn life skills 

which illustrated that once they graduated high school they could be successful in 

independent living.  Despite these documented victories for many people with a 

developmental disability independent living is out of reach (Camona, Giannin, Bergmark, 

& Cabe, 2011). This gap highlights that more work still needs to be done (Camona, 

Giannin, Bergmark, & Cabe, 2011).  Due to the importance of being able to live 
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independently, this qualitative case study answers the question: Does attending a 

postsecondary education program after high school lead to community living? 

Employment  

 St. Petersburg College’s (2006) has identified the top three reasons people work.  

The first reason people obtain employment is in order to earn money, the second reason 

people seek employment is for security, and the third reason people work is because of 

societal values (St. Petersburg College, 2006). There is empirical evidence that strongly 

suggests that in the United States, people seek employment for other reasons than just 

pay (Lopes, 2009). According to McClelland’s motivational needs theory, people have 

the need to belong and to build personal relationships, and these needs can be generated 

from the workplace (Smith, 2010). In addition, there is a direct connection between 

working and improved health and an increase in overall quality of life (Macaden, 

Chandler, Chandler,& Berry, 2010). Research has also shown a correlation between 

employment with increasing personal well-being and self-efficacy (Siu, Tsang, & Bond, 

2010) as well as improved relationships and social development (Becker, Whitley, 

Bailey, & Drake, 2007). The benefits of employment exceed that of income. According 

to Oliver (1990), prior to the rise of capitalism, people with intellectual disabilities had 

more opportunities for employment due to a rural working life and the repetitiveness of 

tasks.  Now as an industrialized society, many people with intellectual disabilities have 

had difficulty finding and maintaining employment (Jacobs & Lauber, 2011; Oliver, 

1990).  This struggle to find employment has encouraged communities to view 

individuals with developmental disabilities as a burden (MacIntyre, 1999).  In 1990, the 
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U.S. Congress found that 43 million Americans had physical or mental disabilities and 

that this population was faced with discrimination in employment (Jacobs & Lauber, 

2011).  In an effort to correct this disservice, the Americans with Disabilities law was 

enacted.  Congress separated the ADA into five sections or titles dealing with various 

topics, and the first section deals with employment.  Title I of the ADA provides 

qualified individuals with disabilities an equal opportunity when seeking employment. It 

prohibits discrimination in recruitment, hiring, promotions, training, and pay (Jacobs & 

Lauber, 2011).   

 Progress has been made over the past several decades to improve legislation, 

policy, practice, and community attitudes towards people with disabilities so that they 

may now have better access to integrated and competitive employment, but even with the 

dramatic improvements that have been made, individuals with developmental disabilities 

remain in a segregated day program instead of in competitive paid employment 

(Migliore, Grossi, Mank, & Rogan, 2008). It has been over 20 years since the passage of 

the Americans with Disabilities Act, yet employment inequality continues for people with 

disabilities (Bruyere, von Schrader, Coduti, & Bjelland, 2010). The limited number of 

opportunities for employment not only affects a person’s financial status but also severely 

affects a person with ID’s involvement in his or her community (Wilson-Kovacs, 

Michelle, Haslam, & Rabinovich, 2008).  Since people with disabilities have fewer job 

opportunities, they are more likely to be considered under the poverty line (Wang, 2007). 

People with ID and ASD are less likely to be involved in their communities if they are 

faced with unemployment. In turn, opportunities to interact and make social connection 
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dwindled. In addition, due to financial difficulties, basic needs go unmet, and as a result, 

they are less likely to strive for other goals (Partington, 2007). 

 In October 2010, according to the United States Bureau of Labor Statics, 69.8% 

of people without a disability were employed.  In comparison, only 21.4% of people with 

a disability were employed, presenting a significant gap. According to Shapiro (1994), 

only one third of the disabled population hold jobs, despite the fact that 79%polled in 

1994 were willing and able to work but were unable to do so due to discrimination and/or 

a lack of transportation.  

 Despite these barriers individuals with disabilities report a desire to work 

(McQuilken et al., 2003). Employment is a key aspect in being independent and 

sustaining oneself; it is seen as empowering, so it is vital that individuals with DD are 

able to have this opportunity (Lloyd, King, & Moore, 2010).  Payne (2007) wrote that 

most individuals with ID “are quite capable of acquiring new information, developing 

new skills, and leading productive, independent lives” (p. 1), but despite these abilities, 

most adults with developmental disabilities are either unemployed or underemployed 

even though they have an ability and willingness to secure meaningful employment.  

 For individuals with DD who need additional support in seeking and maintaining 

employment, supported employment is often utilized (Beyer 1995).  Supported 

employment allows individuals who qualify to receive vocational training and staff 

support to assist them in pursuing job openings and in learning job responsibilities when 

employed. Supported employment involves competitive paid jobs that offer minimum 

wage or higher, offer typical job security, on-the-job training, and follow-up (Beyer, 
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1995). Supported employment has been documented as being a successful model for 

people with intellectual disabilities (Wehman & Kregal, 1985). Currently there are a 

number of other occupational alternatives available to individuals with ID, but the 

majority of these do not involve community based paid employment. Statistics show that 

individuals involved in vocational programs outside of community based paid 

employment, have a lower quality of life than individuals involved in supported 

employment programs (Hill et al., 1987).  

 Despite the direct connection between meaningful employment and life quality 

due to barriers community based paid employment is often a challenge for persons with a 

developmental disability (Lemaire & Mallik, 2008). On October 30, 2000, President 

Clinton signed into law the Developmental Disabilities Assistance and Bill of Rights Act 

of 2000 (Public Law No.106-402), reauthorizing the Developmental Disabilities 

Assistance and Bill of Rights Act of 1984 (Novak & Rogan, 2010).  The objective of the 

Developmental Disabilities Assistance and Bill of Rights Act (DD Act) is to support and 

enhance the lives of people with developmental disabilities (Novak & Rogan, 2010).  

Title I of the DD Act focuses on the estimated 5.4 million children and adults in the 

United States who have developmental disabilities (Yamaki & Fujiura, 2002). The Act 

provides federal funding to states and public and nonprofit agencies to provide 

community-based services to create and enhance opportunities for independence, 

productivity, and self- determination for people with developmental disabilities (Lysaght, 

Ouellette-Kuntz, & Morrison, 2009).  State run supported employment programs are one 

of the many services provided under this Act; they were created to help individuals with 
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developmental disabilities find and retain paid employment in the community (Metzel, 

Boeltzig, Butterworth, Sulewski, & Gilmore, 2007).  

 According to the College Board Advocacy and Policy Center’s 2010 report on 

trends in education, the median earnings for a person in the United States who was the 

recipient of a bachelor’s degree and was working full-time year-round in 2008 was 

$55,700, $21,900 more than median earnings of high school graduates. In addition, the 

report showed that individuals with some college but no degree earned 17% more than 

high school graduates who were working full-time year-round. The percentage of adults 

who participate in the labor force increases with the level of education, illustrating a 

direct connection between postsecondary education and increased opportunity for 

competitive employment (College Board Advocacy and Policy Center, 2010).  

Butterworth, Migliore, and Hart (2009) agreed that individuals who participate in 

postsecondary education are more likely to be employed and have better jobs. As ways to 

improve employment opportunities for individuals with ID and ASD are examined, there 

is a direct focus on postsecondary education due to its connection with employment. 

There is a growing national interest that seeks to examine how postsecondary education 

can improve employment, as well as other key life areas for individuals with ID 

(Butterworth et al., 2009). Due to the importance and value of paid employment, this 

qualitative case study answers the question: Does attending a postsecondary education 

program after high school lead to paid employment? 

Socialization  

 The need to develop and maintain interpersonal relationships plays a very 
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important role in every person’s well-being and development (Hintikka, Koskela, 

Kontula, Koskela, & Viinamaeki, 2000; Shuang, 2010). Various studies show that 

relationships can help improve a person’s quality of life, health, and self-esteem 

(Cummins & Lau, 2003; Martin & Dowson, 2009; Knickmeyer, Sexton, & Nishimura, 

2002; Sinnema, 1992). Booth-LaForce, Burgress, Rose-Krasnor, Rubin and 

Wojslawowicz (2006) showed that adolescents with friends fare better than those 

without. Demir and Özdemir (2010) noted a direct connection between the psychological 

need for friendship and a person’s overall happiness.  The study showed that friendships 

help to support a person’s basic needs and that positive friendship can be linked to a 

person’s success.  As pointed out by Portes (1998) and Martin and Dowson (2009), there 

are defined and lasting positive consequences to having an established network of friends 

and colleagues. Friendships provide a person with support, which ultimately provides 

assistance during difficult life changes and assists with stress (Daley & Hammen, 2002). 

 Friendships play a significant part of psychological development in childhood and 

into adulthood (Berndt, 1982; Ladd, Kochenderfer-Ladd, & Rydell, 2010). In 

adolescents, there is a direct connection between self-confidence and stable friendships 

(Cheng & Furnham, 2002). Having even just a single friend can prove beneficial (Parker 

& Asher, 1993; Rueger, Malecki & Demaray, 2010). Adolescents who enjoy positive, 

high quality, and reciprocal relationships are more likely to be socially well-adjusted 

(Hartup & Stevens, 1997; Rubin, Bukowski, & Laursen, 2011).  Adolescents with friends 

are less likely to be victimized (Boulton & Fox, 2006). Research also finds that loyal and 

trustworthy friendships are one of the key factors to successful adjustment during 
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adolescence (Jensen-Campbell, Malcom & Waldrip2008). Even academia can be 

connected to friendships; adolescents with solid friendships are shown to achieve higher 

academically (Veronneau& Dishion, 2011). 

 Friendships are important in the transition to adulthood as well. Emerging into 

adulthood is considered an important developmental period (Arnett, 2000). As a young 

person leaves high school and transitions into adulthood and college life, relationships 

and solid friendships become increasingly important (Shuang, 2010).  Most emerging 

adults have and are in the process of developing close friendships (Collins &Madsen 

2006), and they consider their friends to be an important, necessary, and vital piece of 

their social network (Fraley and Davis 1997; Wang & Wellman, 2010). Dennis, Phinney, 

and Chuateco (2005) showed that college students with quality friendships were happier 

and had higher academic performance.  College students with stable friendships are less 

likely to suffer from depression and anxiety than those who do not (Mounts, Valentiner, 

Anderson, & Boswell, 2006).  

 People often take for granted social and personal relationships, but for individuals 

with developmental disabilities, these relationships can remain elusive (Lippold & Burns, 

2009).  Matson (1995) and Dryden-Edwards and Combrinck-Graham (2010) pointed out 

that for a person with a developmental disability social impairments are woven within the 

definition of their disability. Interpersonal relationships are of fundamental importance to 

all people, including individuals with developmental disabilities (Lunsky, 2006). 

Individuals with DD often have less social interactions in the community, which in turn 

leads to less opportunity for relationship development and often leads limited friendships 
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(Emerson & McVilly, 2004). For individuals with a developmental disability, being able 

to develop friendships is an issue of concern (Burton-Smith, McVilly, Parmenter & 

Stancliffe, 2006). For successful transition, any young adult needs to experience personal 

and social relationships (Wehman, 2006). 

 Since deinstitutionalization, people with developmental disabilities are now able 

to live in various settings within communities (New Freedom Initiative, 2001). 

Unfortunately physical presence is not sufficient to achieve integration or for social 

relationships to develop (Dijker, Van Alphen, Bos, Van den Borne, & Curfs, 2011; Myers 

Ager, Kerr,& Myles, 1998). People with developmental disabilities tend to function 

within society but not necessarily as an active part of it (Minnesota Governor's Council 

on Developmental Disabilities, 2010). When compared with nondisabled adults, the 

social networks of adults with developmental disabilities have been found to be smaller, 

the relationships typically have less reciprocity, and oftentimes the network contains a 

large proportion of service providers (Forrester-Jones et al., 2006). For individuals with 

DD, making friends and establishing positive relationships can prove to be more 

challenging than for nondisabled students (Lippold & Burns, 2009; Smith, 1997).Adreon 

and Durocher (2007) noted that there are a very limited number of natural relationships or 

friendships that develop outside of family for individuals with DD.  According 

Lee,Odom, and Loftin (2007), if social isolation occurs, there can be a negative impact on 

social development.  

 In addition to the societal boundaries, overcoming social impairments in an effort 

to develop relationships can prove challenging (Dijker, Van Alphen, Bos, Van den Borne, 
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& Curfs, 2011; Matson, 1995; Rutter, 1978; Sevin et al., 1995).  Individuals with DD 

often have social impairments based on their disability, which can impact relationship 

development (Lippold & Burns, 2009). Social skills deficits can lead to nondisabled peers 

avoiding friendships. At times individuals with DD may exhibit atypical behaviors, 

depending on specific diagnosis, and these behaviors can create social stigma which can 

reduce the opportunities social interactions (Dryden-Edwards & Combrinck-Graham, 

2010; Durand & Carr, 1987).  These social deficits can lead to exclusion from peers in 

regards to social or educational activities (Plata, Glasgow, & Trusty, 2005).Many people 

with DD have difficulty using and understanding nonverbal communication or subtle 

social cues, and these important aspects of communication can make it difficult for 

relationships to develop; in addition it can also put them at risk of being misunderstood 

by others (Adreon & Durocher, 2007).  An important part of social perception is the 

interpretation of others’ intentions, but for individuals with a developmental disability, 

interpreting social setting and intentions may be challenging (Leffert, Siperstein, & 

Widaman, 2010). In addition, due to cognitive impairment or delay, the ability to process 

social information or to interpret specific social scenarios can be affected (Leffert et al., 

2010).  

 Although social impairments can be an obstacle for individuals with DD, social 

skills can be learned in order for positive social relationships to develop (Leffert et al., 

2010; Scanlon, 1996).Social skills are observable, definable, and learned behaviors that 

help an individual achieve results in various situations and be accepted by a social group 

(Begun, 1996; Laushey, Heflin, Shippen, Alberto, & Fredrick, 2009). In order to ensure 
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the acceptance of individuals with DD into society, teaching social skills is crucial 

(Brigman, Lane, Lane, Lawrence, & Switzer, 1999; Cetin & Avcioglu, 2010).  One of the 

best methods for acquiring social skills is through practice in real world settings (Cetin & 

Avcioglu, 2010).   Social skills are learned through interacting within various 

environments and using different opportunities to practice newly acquired skills (Jensen, 

1998; Laushey et al., 2009).  

 Individuals with DD have the same desires and needs for friendship as their peers 

(Adreon & Durocher, 2007), and postsecondary education can provide a context to 

encourage independence and develop social relationships (Thomas, Bax, & Smyth, 

1989). Tilghman (2006) wrote that there are social benefits to attending college.  College 

is a place where there is an equal opportunity for each of its attendees; it is an effective 

way to transcend the separations that exist in our society.  College provides a place where 

people can meet and unify under a common pursuit, a higher education (Tilghman, 2006). 

In the first year of college, many students spent a substantial amount of time socializing 

and developing friendships (Carter, Hurtado, & Spuler, 1996; McEwan & Guerrero, 

2010). Students in college are often surrounded by diversity not commonly found in other 

environments and given enough daily interaction friendships often develop (Lising, 

2004).  

 Friendships and relationships in the community play a key role in actual 

integration occurring (Barber & Hupp 1993; Stringer et al., 2009). For individuals with 

DD, meeting people and establishing relationships are vital aspects of developing a 

natural, nonpaid social network. One of the ways to repair the social gap is for 
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relationships between individuals with a developmental disability and someone without 

to develop (Green, Schleien, Mactavish & Benepe, 1995; Lippold & Burns, 2009). High 

quality and stable relationships are important factors in overcoming rejection and in 

enhancing social skills (Mikami, 2010).  Postsecondary education settings, such as 

college, can be an ideal environment for practicing social skills, developing relationships, 

and gaining acceptance in a diverse social environment.  

 Despite the desires of this population the barriers are still great, leaving social 

inclusion as a major challenge (Forrester-Jones et al.,2006). Throughout history, people 

with disabilities have been vulnerable to social isolation (Obst & Stafurik, 2010). People 

with DD are in desperate need of natural, integrated social opportunities.  In order for 

independence to be gained, natural friendships outside of paid support need to be 

established.  Due to the critical nature of this aspect of independence, this qualitative case 

study answers the question: Does attending a postsecondary education program after high 

school lead to friendship with people who are not being paid to provide a support? 

Transportation 

 Transportation plays a vital role in linking people to a wide range of necessary 

community support and services (Burkhardt et al., 1998). Activities that persons engage 

in outside their home such as working, socializing, schooling, or managing personal 

businesses rely heavily on access to transportation (U.S. Department of Transportation, 

2003).  Whether a person obtains a driver’s license and drives a car or is independently 

able to utilize public transportation, being able to get from point A to point B by oneself 

is imperative in being independent.  In the United States, obtaining a driver’s license is a 
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“traditional marker of independence” (Ramasamy, Duffy, & Camp, 2000, p.164), and for 

those who use public transportation, these systems “are essential gateways for 

participation in community activities, socialization, and independence” (Carmien et al, 

2005,p.233). In order “for full participation in one’s community to occur an effective 

mode of transportation is necessary… a person’s economic independence and self-

sufficiency are dependent on it” (Kerschner & Aizenber, 2001, p.36).  

 In order for transportation to be functional and meet its purpose is must do more 

than just exist, it must also be accessible, affordable and offer various times and routes 

close to a person’s home (Carmien et al, 2005; Kerschner & Aizenber, 2001). There can 

be various factors, from airplane aisles to sidewalk design that can affect a person’s 

ability to access transportation, especially if a person has a disability (U.S. Department of 

Transportation, 2003). According to the U.S. Department of Transportation (2003), 

disabled and nondisabled transportation users cited similar problems with transportation.  

Sidewalks were missing or did not exist, and potholes and cracks made surfaces difficult 

to use.  Para transit and bus schedules did not run on time or were not kept, and buses and 

subways had overcrowding and inadequate seating (U.S. Department of Transportation, 

2003). 

 According to the Bureau of Transportation Statistics, almost 15 million people in 

the United States have difficulty getting the transportation they need (U.S. Census 

Bureau, 2002).  More than 3.5 million people are homebound for various reasons, and of 

the 3.5 million, 54% are people with disabilities. Of the 54% of people with disabilities 

who are homebound, 560,000 expressed that they are unable to leave their homes due to 
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transportation barriers. In 2002, the Bureau of Transportation Statistics completed a 

national transportation survey.  In the survey, the most frequent barrier reported by 

individuals with disabilities was the lack of a personal vehicle.  Next to the lack of a 

vehicle, respondents expressed that public transportation unavailability or cost was the 

second largest barrier in being able to independently travel (U.S. Census Bureau, 2002).    

 In 1990 the Americans with Disabilities Act (ADA) was implemented. The ADA 

guaranteed equal opportunity for people with disabilities to public accommodations, 

employment, transportation, and government services. Public transportation was 

specifically address in the ADA section 223: 

It shall be considered discrimination for purposes of section 202 of this Act and 

section 504 of the Rehabilitation Act of 1973 (29 U.S.C. 794) for a public entity 

which operates a fixed route system (other than a system which provides solely 

commuter bus service) to fail to provide with respect to the operations of its fixed 

route system, in accordance with this section, Para transit and other special 

transportation services to individuals with disabilities, including individuals who 

use wheelchairs, that are sufficient to provide to such individuals a level of 

service (1) which is comparable to the level of designated public transportation 

services provided to individuals without disabilities using such system; or (2) in 

the case of response time, which is comparable, to the extent practicable, to the 

level of designated public transportation services provided to individuals without 

disabilities using such system. 
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 This section required states to provide accommodations for individuals with 

disabilities to use public transportation.  The need for public transportation is clearly 

illustrated in the rise of Para transit trips from 1984 to 1995. Paratransit is a public 

transportation service comparable to the traditional fixed-route transit system, but it is 

designed for use by people with disabilities who are unable to use the fixed-route system.  

Over 10 years, the number of trips on Para transit rose from 6.0 million to 16.9 million 

(Fitzgerald, Shaunesey, & Stern, 2000). Despite the implementation of the ADA and the 

clear need for transportation, transportation is still one of the leading barriers for 

individuals with disabilities today.  

 As of 2000 approximately 19% of people in the United States were documented 

as having a disability (U.S. Census, 2000).  According to a study done by Chambers, 

Rabren, and Dunn (2009), young people with disabilities identified not having 

transportation as their second greatest barrier since leaving high school, where students 

without disabilities, when asked the same question, did not even address transportation as 

a barrier or need.  According to the National Organization on Disability (NOD), 10% of 

nondisabled people reported transportation as a major barrier compared to 30% of people 

with disabilities who reported transportation as one of their major daily barriers (NOD, 

2004).  Trainor, Carter, Owens, and Swedeen (2008) surveyed a group of special 

education teachers who reported that the biggest barrier prohibiting their students from 

social interactions and employment opportunities was the inaccessibility or lack of 

transportation. The U.S. Department of Transportation website (2010) stated that 
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“accessible transportation is critical for people with disabilities to have the freedom to 

travel where, when, and how they choose.” 

 Individuals with a developmental disability are able to obtain their driver’s 

licenses or be independent when using public transportation if they receive the correct 

instruction and support.  Individuals with a developmental disability “are quite capable of 

acquiring new information, developing new skills, and leading… independent lives” 

(Payne, 2007, p. 1). People with disabilities can get a driver's license; it just depends 

upon the instruction the student receives and the student's level of skill and judgment 

(Kelker & Holt, 1997). Accommodations can be made for taking the written driver's test, 

and if necessary mechanical modifications to automobiles can be made (Kelker & Holt, 

1997). Each state offers different types of programs that can assist a person with a 

disability in learning to drive a car. In New York, Adult Career and Continuing Education 

Services-Vocational Rehabilitation (ACCES-VR) offers access to a full range of 

employment and independent living services that may be needed by a person with a 

disability (ACCES-VR, 2002).  One of the services ACCES-VR provides is Driver 

Evaluation and Training. Driver Evaluation and Training works with individuals with a 

disability and his or her family, if desired, to determine if the individual can drive a 

vehicle and what type of vehicle will meet his or her needs.  The driver evaluation 

portion assesses whether an individual has the potential to drive a vehicle safely, what 

training needs there are, and to determine if vehicle modifications, adaptive equipment, 

or automotive equipment are necessary.  The driver training portion is used to teach an 
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individual how to drive a vehicle. The individual will then be able to obtain or retain a 

driver's license (ACCES-VR, 2002).   

 According to the 2010 Transportation Statistics Annual Report,76% of the 

workforce drove themselves to work, making the passenger vehicle the most common 

mode of transportation to and from work in the United States.  It is possible for an 

individual diagnosed with a developmental disability not to have symptoms that would 

sufficiently impair their ability to drive (Stock, Davies, Wehmeyer, & Lachapelle, 2011), 

and given the appropriate support, individuals with an DD may be able to drive a car 

(Salekin, Olley, & Hedge,  2010). In a study by Ramasamy, Duffy, and Camp (2000) 

33% of students with disabilities were able to obtain a driver’s license. The U.S. 

Department of Transportation (2003) shows that 65% of people with disabilities are able 

to drive a car or other motor vehicle, and on average, disabled drivers drive 5 days per 

week. In a small case study on transition planning by Aspel, Bettis, Quinn, Test, and 

Wood (1999), one of the study participants, a young man with an intellectual disability, 

was documented being able to successfully obtain his driver’s licenses and drive a 

vehicle regularly.  In a study by Farley et al. (2009), various levels of independence in the 

area of transportation were examined for individuals with Autism Spectrum Disorder.  

The study showed that 11 participants were able to obtain their driver's license and drive 

on a regular basis, and another 15 were able to take a form public transit independently 

(Farley et al., 2009).  

 There are various programs across the country that assists with teaching 

individuals with developmental disabilities to learn to use public transportation. One well 
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known program is the NYC Travel Training Program.  The NYC Travel Training 

Program began in 1970 and was initially designed to teach adolescent students with 

developmental disabilities to travel independently on public transportation, but after the 

program demonstrated a high degree of success, it soon began to offer travel training to 

students with a wide range of disabilities (National Dissemination Center for Children 

with Disabilities, 2010). The program trains approximately 300 students with moderate to 

severe disabilities each year, and 85% of the students learn to use public transportation 

safely and independently (National Dissemination Center for Children with Disabilities, 

2010).  

In a 2007 study exploring the transportation needs of adults with developmental 

disabilities, Wasfi and Levinson showed that public transportation was the primary mode 

of transportation independently used. Kropf and Greene (1993) showed that a group of 

individuals with intellectual disabilities were able to successfully learn how to 

independently ride the bus and use public transportation.   

 Transportation provides access to the opportunity to seek and maintain 

employment, attend educational program, visit with friends and family, take care of daily 

needs such as grocery shopping, and enjoy recreational activities, whether  by car, by cab, 

or by public transportation systems.  Yet, many individuals with disabilities are often 

isolated from these opportunities because they lacked a means of transportation (National 

Dissemination Center for Children with Disabilities, 2010).  Independent travel is 

possible for individuals with developmental disabilities, but there are significant barriers 

that prohibit this accomplishment. Given the vital nature of this aspect of independence, 
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this qualitative case study answers the question: Does attending a postsecondary 

education program after high school lead to one being able to independently transport 

oneself within the community? 
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Section 3: Research Method 

Description of Research Components 

 The purpose of this qualitative case study was to investigate the levels of 

independence gained by the 2008 graduates with developmental disabilities of four 

postsecondary education programs.  Rees (1996) noted that “qualitative research involves 

broadly stated questions about human experiences and realties, studied through sustained 

contact with people in their natural environments, generating rich, descriptive data that 

helps us to understand their experiences and attitudes” (p.375). Creswell (2008) points 

out that in a qualitative study, the researcher purposely selects the individuals and sites.  

Qualitative research aims to produce results in the form of comments and statements 

from its participants, versus in the form of statistics, and the goal is to discover the point 

of view from the individuals being studied versus that of the researcher (Creswell, 2009; 

Dingwall, Murphy, Watson, Greatbatch, & Parker, 1998).  I selected a qualitative study 

in order to assist with developing a better understanding of the accomplishments of the 

individuals with developmental disabilities graduating from these programs.  I selected a 

qualitative study over a quantitative study because of the small numbers of graduate and 

in an effort to collect richer data. 

 Currently, there is little research that identifies or measures the benefits, if any, to 

individuals with DD attending postsecondary education programs. In addition there is 

little to no research that provides a voice for the individuals who have attended these 

postsecondary education programs.  As mentioned earlier, Hart et al. (2004) wrote that 

there is a need to look at “learning, cognitive, and intellectual disabilities (LCID) in 
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postsecondary education settings and how well…students fare--not only in classrooms, 

but also in employment and community life, long after they have left school” (p. 54). 

This study is an effort to fill this gap. 

 The specific qualitative research design utilized is a case study.  Stake (1995) 

noted that the “two principal uses of case study are to obtain the descriptions and 

interpretations of others” (p. 64). The case study design allows a researcher to focus on a 

program or activity involving individuals within a group (Stake, 1995).  It allows a 

researcher to examine the activities of a group and provides an in-depth exploration of a 

bounded system through extensive data collection (Creswell, 2007).  Therefore, a case 

study design allowed me to examine the activities of the graduates and to complete an in-

depth exploration of the levels of independence gained through program participation  

For this qualitative case study, I used homogenous sampling as the type of 

purposeful sampling because the goal of the research was to understand and describe a 

particular group in depth (Patton, 2001).  I used a homogeneous sample because the 

participants for this qualitative case study are all of the 2008 graduates with 

developmental disabilities from four postsecondary education transition programs in New 

York state (Patton, 2001).  In 2008, there were nine graduates in total from the four 

postsecondary education transition programs.  I selected the year 2008 because it is the 

most recent year in which there were graduates from all four of the transition programs.  

These four programs are funded and run by a nonprofit human services agency in 

New York state. Although the programs are overseen by the nonprofit human services 

agency, they are housed and integrated on four different college campuses in New York 
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State.  Each program has between 10 and 20 students enrolled throughout the year, and 

typically each program generates one to four graduates every year. These transition 

programs are designed to support young adults between the ages of 18 and 23 with 

developmental disabilities. These programs are comprehensive, non-degree granting, 

campus-based support programs for highly motivated young adults who have the desire 

to further their education and independence by attending college.  The goal is to enrich 

learning environments by nurturing diversity through the inclusion of people with 

disabilities in all facets of college life. The program operates 12 months a year. All 

outcomes reflect individualized goals, dreams, and aspirations. These outcomes build on 

a person’s strengths and develop the skills needed for a productive adult. The program 

helps students make meaningful life choices and establish individual goals.  Examples of 

student goals are:  

- obtaining a GED, 

- graduating with a degree or certificate from the institution, 

- gaining a higher education through specialized courses taught by our  

  instructors, 

- auditing college courses, 

- gaining independence and self esteem, 

- learning how to utilize community resources, including the campus, 

- preparing to live independently in the community, 

- exploration of career opportunities, 

- enhancing social skills, 
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- preparing to work independently in the community for competitive wages, 

- learning how to use public transportation, and 

- establishing friendship with others in the community. 

Each program and college in which it is housed is unique, evolving to reflect the 

participants’ and colleges’ needs and interests. All programs follow the same framework.  

Graduation is dependent on the student’s goal acquisition over an enrollment period.  A 

record of all students who attended these programs is kept at the main admissions offices. 

This information is kept electronically in admissions data, which is overseen by an 

administrative specialist.  I received permission from the nonprofit agency overseeing 

these programs and my current employer to access this information and to contact the 

2008 graduates.   

 I obtained Walden University’s IRB approval (04-17-12-0136669) to conduct this 

research.  The first step was to contact the nine 2008 graduates via letter.  The cover letter 

and consent form provided an explanation of the study and the consent needed (Appendix 

A-E).  In situations where someone had been appointed as the graduate’s legal guardian, 

the request was made to the legal guardian prior to the asking the graduate to participate.  

Graduates who were interested in participating were then scheduled to have an interview 

at their program’s office at the college from which they graduated.  Before beginning the 

interview, I obtained the participants’ consent and answered any questions they had (see 

appendix A - E for Informed Consent). A signed consent was required from the graduate 

and the legal guardian when applicable.  Graduates without a legal guardian were given 

the option of having an advocate present during the consenting process. The participants 
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were asked if they knew an individual with whom they are familiar to serve in this role.  

In cases where the participant did not have someone who could act as an advocate for 

them, an advocate from the nonprofit agency overseeing these programs was offered. The 

advocate who was provided was a behavior specialist for the company.   The behavior 

specialist’s current role with the agency is to implement behavior services, within the 

agency’s postsecondary education programs, as needed, including but not limited to the 

development and implementation of support plans, crisis intervention and prevention 

techniques, functional skill building activities, and communication strategies.   

 Only five of the nine graduates selected to be a part of this study opted to 

participate. Once I received consent from the participants and/or their legal guardians, I 

met with each graduate one-on-one and asked 12 open-ended questions (Appendix F).  

The interviews lasted between 10 and 30 minutes and were be tape recorded (Appendix 

F).  After the interviews were complete, I sent the audio recordings to a transcriptionist.  I 

took brief observational notes during the interview, scanned them afterwards, and placed 

them in each participant’s digital folder.  

Data Analysis 

 For the initial data analysis, the process began with the organization of the 

information obtained from the interviews.  A transcriptionist converted the audio 

recordings to typed transcripts.  I created electronic file folders for each of the interviews 

on my personal computer.  The transcripts and the audio files were stored within those 

folders.  The folders were labeled Participant 1–5 to ensure anonymity. I used the 

software tool Weft QDA to organize, code, and identify themes in the transcripts. 
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 I followed the steps outlined by Tesh (1990) and Creswell (2003) to code the data.  

First, I read through all of the transcripts carefully.  For each interview, I wrote down 

words from the transcripts that repeated in the margins of the document.  I then imported 

the transcripts into Weft QDA and used it to group pieces of the transcripts with similar 

words together.  I began assigning groups to pieces of the transcripts.  After going 

through and coding each transcript once, I went back over the transcripts several times to 

ensure that the codes were assigned to an appropriate group.  I highlighted specific quotes 

that directly supported the codes and their groupings. I created a separate document to 

keep a running list of these groupings.  After reviewing the lists, I created one master list 

of the main concepts that emerged out of the data sets.  I reviewed the transcripts and the 

notes another time to ensure that any redundancies were eliminated and to apply the data 

to categories again to see if new codes or categories would emerge.  At this time, no new 

codes or categories emerged.  The four main concepts that emerged from the data fit 

within the four areas of the research questions: community living, employment, 

socialization, and transportation. No unexpected themes arose in the analysis process.  

I reached saturation after multiple reviews of the transcripts and the themes.  

According to Creswell (2008), saturation is “the point where you have identified the 

major themes and no new information can add to your list of themes or to the detail for 

existing themes” (p. 257).  In an effort to add additional insight into this case study, I 

examined interconnecting themes.  I reviewed the data again to connect the themes to 

illustrate a sequence of events.    
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I have worked in human services for over 13 years and am an employee of the 

nonprofit agency that oversees the postsecondary education programs that were selected 

for this study.  I did not supervise any program participants selected for this study and did 

not solicit participation from any students that attended a program I oversaw.   I gained 

access to the graduates through the agency’s graduation records and contacted the 

Graduates initially by letter (Appendices B and D). After the letters were mailed, I made 

a follow-up phone call to each participant in the sample.  The participants, as well as their 

legal guardians (when applicable), were required to sign an informed consent before 

participating in the study.  For those graduates without a legal guardian, the option to 

have an advocate present during the consent process was provided. 

The name of the nonprofit agency, colleges or universities, specific locations 

within New York state, and interviewees’ personal information were not included in this 

qualitative study to protect the privacy and confidentiality of all parties involved.  I 

designated each graduate in the study as Participant 1, 2, 3, and so on.. All participants in 

these particular postsecondary education programs needed a developmental disability to 

qualify for enrollment. Participants’ specific disabilities were not used in the data 

analysis.  All of data reported has been generalized with no specific individual 

experiences or names mentioned in the final analysis. During the analysis process, I 

focused on aggregate themes rather than on individual themes.  In an additional effort to 

assure confidentiality and protection from harm, I was certified through the National 

Institute of Health (NIH) Office of Extramural Research in “Protecting Human Research 

Participants”. 
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In an effort to avoid a conflict of interest or perceived coercion,I only selected 

programs for this study that she never directly oversaw or supervised.   In an effort to 

reduce any unintentional bias, I chose to use open-ended questions in a one-on-one 

interview. Creswell (2009) wrote that “open-ended questions allow the participants to 

create options for responding” (p. 225), therefore allowing for more candid responses and 

reducing influence from the interviewer. In an effort to analyze and interpret the data 

gained, I used analytical and open coding to create aggregated themes.  I designed a 

comparison table to illustrate the four main themes.  I created a demographic table to 

illustrate each participant in this qualitative study.  

Lincoln and Guba (1985) wrote that there is a series of techniques that can be 

used to conduct qualitative research in a manner which ensures credibility, transferability, 

dependability, and conformability, and in turn reduces researcher bias.  In an effort to 

ensure credibility and validity, I completed member checks.  Lincoln and Guba (1985) 

described member checks as “the most crucial technique for establishing credibility” (p. 

314).  I took detailed notes during the interview, in addition to the recording.  At the 

conclusion of the interview, I read each question and the notes to each participant. Each 

participant stated that the notes were a reflection of his or her responses. This process 

provided credibility to the qualitative study by giving each participant a chance to react 

and respond to the notes recorded (Creswell and Miller, 2000). 

In order to promote transferability, I developed a thick description by providing a 

detailed account of the interviews and specific quotes from the interviewees.  As Davis 

(1992) wrote, “in this way, the responsibility of the original investigator ends in 
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providing sufficient descriptive data to make such similarity judgments possible” (p. 

606).   Instead of relying on formal generalizations, qualitative research achieves 

reverberation through transferability (Lincoln & Guba, 1985).  I created a report of the 

findings that offers a thick description and direct testimony to provide readers with 

enough detail to decide for themselves if the results are transferable to their own personal 

contexts.   

In an effort to ensure dependability, I completed an assessment of the quality of 

the integrated processes of data collection, data analysis, and theory generation. 

According to Denzin and Lincolon (1994) “dependability is proposed as a replacement 

for consistency, or reliability as conventionally conceived, to be fulfilled by peer auditing 

procedures… Auditing is an exercise in reflexivity, which involves the provision of a 

methodologically self-critical account of how the research was done” (p. 172). The data 

collection, data analysis, and theory generation had the potential to be subject to multiple 

interpretations (Denzin, 1994) and therefore vulnerable to researcher bias (Miles & 

Huberman, 1994).  Therefore, I selected a peer reviewer (Creswell, 2009; Lincoln & 

Guba, 1985; Patton, 1990) to do an independent audit of the research methods.  Sally 

Eggink, M.Ed., a special education teacher at Buffalo Public Schools, acted as an external 

auditor who was not involved in any aspect of this qualitative study.  All of the personal 

information the reviewer received was given generic names to ensure confidentiality.  

This reviewer’s audit verifies dependability of this study’s methodology.  The letter 

requesting the audit and the auditor’s letter of attestation are included as Appendices H 

and I (Lincoln & Guba, 1985). 
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 In an effort to promote conformability, the findings supported by the data 

collected and the raw data are available for the reader’s inspection.  I used audit trails 

which are a “residue of records stemming from inquiry” (Lincoln & Guba, 1985, p. 319).  

According to Denzin (1994) “conformability builds on audit trails...and involves the use 

of written field notes, memos, a field diary, process and personal notes…” (p. 513).  I 

kept detailed documentation and was conscious to preserve all data so that it can be 

referred back to.  In addition, this qualitative study includes the transcript summaries, 

member checks, and letters, allowing the reader to be able to confirm the results of the 

study.   

 In closing, there is little research that identifies or measures the benefits to 

individuals with developmental disabilities who are attending postsecondary education 

programs.  There is a documented need to research  “intellectual disabilities in 

postsecondary education settings and how well…students fare-not only in classrooms, 

but also in employment and community life, long after they have left school” (Hart et al., 

2004, p. 54). This qualitative study aimed to fill this gap by its investigation of the levels 

of independence gained by the 2008 graduates with developmental disabilities of four 

postsecondary education programs.  This qualitative study creates societal awareness on 

the benefits of program participation as well as social change regarding the existing 

barriers to program development and expansion.  
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Section 4: Results 

Description of the Results 

In this qualitative study, I aimed to answer the question: What are the levels of 

independence gained by the 2008 graduates of four postsecondary education programs in 

New York state for individuals with intellectual disabilities?  In order to answer this 

research question successfully, I broke down the question into four areas and sub 

questions. The answers to the below questions are the accumulation of the responses of 

the five participants in this case study. 

1. Community Living: How does attending a postsecondary education program 

after high school lead to community living (not with parents)? All of the 

graduates interviewed stated that they lived in a community setting with 

family or friends.  Only one of the graduates reported living with 

friends/roommates verses family. 

Of the graduates interviewed stated that they lived in a community setting 

with family or friends.  Only one of the graduates reported living with 

friends/roommates verses family.  

2. Employment: How does attending a postsecondary education program after 

high school lead to paid employment? All of the graduates interviewed stated 

that they learned employment skills while in college.  All of the graduates 

interviewed stated that they are currently employed. 

3.  Socialization: How does attending a postsecondary education program after 

high school lead to friendship with people who are not being paid to provide a 
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support? All of the graduates stated that they developed friendships in college.  

All of the graduates stated that they maintained at least one friendship after 

graduating from college. All of the graduates interviewed stated that they 

currently have friends outside of their family and paid support team.   

4. Transportation: How does attending a postsecondary education program after 

high school lead to independent transport within a community (via public 

transportation or as a licensed driver)? All of the graduates stated that they 

learned how to use public transportation or worked towards their driver 

license in college.  All of the graduates reported being able to independently 

transport within their community utilizing modes of transportation learned in 

college.   

 In summary, the 2008 graduates reported that they did gain independence from 

attending postsecondary education programs, but each participant expressed varying 

levels.  All of the graduates stated that they were currently able to commute within their 

community, maintain friendships, work competitively, and live in community settings 

with family and/or friends.  Figures 1-3 were created to display the results of this data 

analysis.  
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Table 1 

Participant Demographics 

 
Demographic Percentage 

Participation   

Number of individuals who participated (5 out 9) 56% 

Age  

Between the ages of 27 – 30 100% 

Ethnicity   

African American 11% 

Asian American 0% 

Hispanic American  11% 

Caucasian American  78% 

Native American 0% 

Disability  

Developmental Disability  100% 

Gender  

Female 56% 

Male 44% 

Employed   

Currently employed 100% 

Unemployed 0% 

Residence   

Suburban  78% 

Urban  22% 

Relationship Status  

In a relationship  22% 

Single   33% 

Unknown 45% 
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Table 2 

Comparison Chart 
Themes Part.1 Part.2 Part.3 Part.4 Part.5 

Transportation      

Uses this mode on a regular basis:      

 Public transportation X  X X X 

 Rides from others X  X X  

 Drives a car  X    

Learned this mode while college:      

 Public transportation X X X X X 

 Learners Permit X X   X 

 Driver’s License   X   X 

Socialization      

Spends the majority of time with:      

 Friends X  X X X 

 Family     X  

 Significant Other  X  X  

Currently in contact with friends from 

college: 

     

 Yes  X X X X X 

 No      

Frequency of time spent with friends:      

 Daily  X   X  

 Weekly   X X  X 

Employment       

Participant felt that they gain this skill 

regarding  employment in college: 

     

 Interview skills X X  X  

 Cover and resume writing X X  X X 

 Job searching  X  X X 

 Internships   X   

 Professionalism    X X X 

Employment Status:      

 Currently working X X X X X 

Independent Living       

Currently resides with:       

 Family  X X X X 

 Roommates X     

Currently resides in this setting:      

 Suburban X X  X  

 Urban   X  X 

Participant felt that they gain this skill 

regarding  independent living while in 

college:   

     

 Money/Budgeting Skills X X X X X 

 Reading Skills   X  X 

 Self Confidence  X    X 

 Cook/Meal Prep    X  

 Mobility Training   X    
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Table 3 

Codes & Themes 

 

Themes Codes 

Transportation: Paratransit, Drive, Places, Subway, Manual, DMV, Car, Bus, 

Study, Quizzes, Test Road, Permit, Learn, Stop, Ride 

Socialization:  Friend, Family, Boyfriend , Girlfriend, Fiancée, Talk, Email, 

Text, Dinner, Movies, Mall, Time, Hangout, Fun , Together 

Employment: Write, Cover letter, Resume, Interview, Job, Search, Internship, 

Paid, Check, Prepare, Work, Reliable, Practice , Dress wear, 

Appropriate  

Independent 

Living: 

House, Family, Roommates, Renting, Budget, Math, Checks, 

Buy, Neighborhood, Cook, Meal, Money, Apartment , Reading , 

Confidence 
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Section 5: Discussion, Recommendations and Conclusions 

 

Discussion  

The purpose of the qualitative case study conducted was to investigate the levels 

of independence gained by the 2008 graduates with developmental disabilities of four 

postsecondary education programs.   After the data was collected and analyzed the 

following four categories emerged from the data: Community Living, Transportation, 

Socialization and Employment.  Each category was broken down into sub-categories. In 

the Community Living category the subcategories that developed were: Who the 

Participant Currently Resides With, Location of Current Residence, and Independent 

Living Skills Developed in College.  In the Transportation category the subcategories that 

developed were: Modes of Transportation Used on a Regular Basis and Modes of 

Transportations Learned in College.  In the Socialization category the subcategories that 

developed were: Who the Majority of Free Time is Spent With, Contact with Friends 

Made in College and the Frequency of Time Spent with Friends.  In the Employment 

category the subcategories that developed were: Employment Skills Developed in College 

and Employment Status.  

Community Living 

 There are various studies that have been conducted that illustrate and support the 

benefits people experience when they leave institutional settings (Mank, 2011).    Many 

of these studies highlight the same results, that people with disabilities show an increase 

in independence, exhibit fewer behavior problems, and show an increase in choice 

making.  In addition, these studies show an increase in relationships with people without 
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disabilities and an increase in competitive employment (Mank, 2011).  In the data there is 

evidence of this.  This data falls into the subcategory:  Participant Currently Resides 

With.  Participant 1 informed this researcher that: “I live in a house. With roommates, two 

roommates. I am renting” (Participant 1, personal communication, April 19, 2012). 

Participant 5 reinforced this point with this statement:  “I live with my dad in an 

apartment… in the near future I am looking into getting my own apartment. I’m working 

on that. I’m hooked up with different programs to get me into my own apartment and 

stuff” (Participant 5, personal communication, April 19, 2012).  Participant 3 also 

confirms residence in this statement “I live in house with my mom and dad” (Participant 

3, personal communication, April 23, 2012). 

 According to Minnesota Governor's Council on Developmental Disabilities 

(2010), persons with disabilities have always been in, but not necessarily a part of, 

society.   Society’s approaches have changed throughout time but are reflective of the 

values and attitudes of the given time period (Minnesota Governor's Council on 

Developmental Disabilities, 2010). Over the past 30 years, the United States has been 

attempting to develop more person-centered, individualized, and community based living 

opportunities for people with developmental disabilities (Mank, 2011).  Evidence of this 

emerged in the data and fell into the subcategory: Location of Current Residence.  All of 

the participants interviewed did not currently live in institutional settings and each 

participant stated that they live in the community.    

When Participant 1 was asked about the community in which they lived they 

stated: “I would say suburban. But I have access to bus routes. It’s a neighborhood” 
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(Participant 1, personal communication, April 19, 2012). When Participant 5 discussed 

their community they said: “I have access to busses. I live… downtown… I can walk 

places” (Participant 5, personal communication, April 19, 2012).  Participant 4 expressed 

this about their community: “The community is nice. I live in a nice neighborhood. They 

clean the area nice during every spring, and every holiday. And I get to ride my bike 

around it, and… usually walk…I can go to on my bicycle, five minutes away to get ice 

cream” (Participant 4, personal communication, April 19, 2012).   

 As time progresses it is becoming increasingly more important for people with 

disabilities to be supported to live independently (Bond and Hurst, 2010).  There is 

consistent evidence that shows that living in a community-based setting provides the 

individuals with greater choice, participation in social and community-based activities, 

and personal satisfaction (Walsh et al., 2010 and Ownen, Hubert & Hollins, 2008). On 

June 22, 1999, the U.S. Supreme Court ruled in Olmstead v. L.C. that it is discrimination 

under the Americans with Disabilities Act (ADA) to institutionalize a person with a 

disability, who with the proper support, can live in the community.  Evidence that the 

participants of this study learned skills that could support them in community living 

emerged in the data. This data fell into the subcategory: Independent Living Skills 

Developed in College.  For example one participant pointed out the skills they learned in 

college; He remarked: 

Well the first skill is like, reading skills. I am able to read a whole lot more better 

than I was, than I could like years ago... And another skill, like handling money 

skills… I’ve got better with that because I live with my dad, but I do have to pay 
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rent…he has half of the rent and I have the other… we gotta’ be able to… pay 

rent. Then you gotta’ know when it’s due and how much time you have until your 

rent is due… so you don’t get…no late charges. Real world consequences. What 

will happen when you don’t pay your rent? You’ll get kicked out/(Participant 5, 

personal communication, April 19, 2012)   

 Another participant explained that they learned “how to cook, how to prep 

meals… get receipts when I pay for stuff. Budgeting skills. Math skills” (Participant 4, 

personal communication, April 23, 2012).  Participant 2 also supported this category in 

stating “I remember we did budgeting and money skills. We learned how much money to 

use. I think these skills would be able to be able to move out. Plus getting my driver’s 

license would help when I move out” (Participant 2, personal communication, April 24, 

2012). 

Transportation 

 Whether a person obtains a driver’s license and drives a car or is independently 

able to utilize public transportation, being able to get from point A to point B by oneself 

is imperative in being independent. Transportation plays a vital role in linking people to a 

wide ranging of necessary community supports and services (Burkhardt et al., 1998). 

Activities that a person engages in outside their home such as working, socializing, 

schooling or managing personal business relies heavily on access to transportation (U.S. 

Department of Transportation, 2003).  In order for full participation in one’s community 

to occur an effective mode of transportation is necessary… a person’s economic 

independence and self-sufficiency are dependent on it (Kerschner & Aizenber, 2001).   
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Evidence of mobility developed from the data.  In the subcategory Modes of 

Transportation Used on a Regular Basis mobility became evident in this statement from 

Participant 1 “to and from home to work, I use Paratransit (bus)” (Participant 1, personal 

communication, April 19, 2012) and in this statement from Participant 2 “I drive, I have 

my own car… that’s how I get around” (Participant 2, personal communication, April 24, 

2012).  When Participant 5 was asked how they get around their response was “the bus” 

(Participant 5, personal communication, April 19, 2012). 

 People with disabilities can get a driver's license (Kelker & Holt, 1997) and 

individuals with intellectual disabilities are able to successfully learn how to 

independently use public transportation with the right training and supports (Kropf & 

Greene, 1993).  Testaments to this statement emerged during data analysis and the data 

was place in the subcategory Modes of Transportations Learned in College.  There are 

clear statements from participants that support this concept. One participant expressed 

how “they helped me by giving me the driver’s manual, and going over the chapters, and 

um, chapter quizzes. I got my learners permit while I was in college” (Participant 1, 

personal communication, April 19, 2012) and another said that “they teach me about, the 

bus… to go places” (Participant 3, personal communication, April 23, 2012).   

  Participant 2 shared that “when I was in [college] we did use public 

transportation. They taught us how to use the bus and the subway… [The staff] took me 

for my learner’s permit test. They also help me study” (Participant 2, personal 

communication, April 24, 2012).  Participant 5 told this researcher that in college they 

did things “like read the book, and… then we took the practice permit test online… when 
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I felt comfortable with like doing the test and stuff one of the staff went downtown with 

me and helped me downtown to take the permit test” (Participant 5, personal 

communication, April 19, 2012).   

Socialization 

 The need to develop and maintain interpersonal relationships plays a very 

important role in every person’s well-being and development (Shuang, 2010; Hintikka, 

Koskela, Kontula, Koskela, & Viinamaeki, 2000).  It was discovered that participants in 

this study spend the majority of their time with friends, family and significant others.  

This data was placed in the subcategory Who the Majority of Free Time is Spent With.  

One participant told this researcher “if I’m not with my family, I’m with my roommates” 

(Participant 1, personal communication, April 19, 2012) and another stated ‘I have lot of 

friends, my girlfriend and um my mom and dad” (Participant 4, personal communication, 

April 23, 2012).   Participant 2 shared “I spend a lot of time with my fiancée, I’m 

engaged” (Participant 2, personal communication, April 24, 2012).  

  Emerging into adulthood is considered an important developmental period 

(Arnett, 2000). As a young person leaves high school and transitions into adulthood and 

college life, relationships and solid friendships become increasingly important (Shuang, 

2010).  Most emerging adults have and are in the process of developing close friendships 

(Collins &Madsen, 2006) and they consider their friends to be important, necessary and 

vital piece of their social network (Wang & Wellman, 2010; Fraley &Davis, 

1997).Evidence of this is supported in the data from this study.   Each participant 

interviewed discussed developing friendships in college.  This data was placed in the 
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subcategory Contact with Friends Made in College.  One of the interviewees spoke about 

they still “have lots of friends still and… girlfriend” (Participant 4, personal 

communication, April 23, 2012).  Another shared “I still spend time with one girl. We go 

to the movies and do things in the summer” (Participant 5, personal communication, 

April 19, 2012).  Another participant reiterated this theme by stating “I spend a lot of 

time with friends from [college] that I got along with. I still talk to them and text them or 

email them” (Participant 2, personal communication, April 24, 2012). 

 Friendships can help to support a person’s basic needs and can be linked to a 

person’s success (Demir & Özdemir, 2010).  Participants from this study expressed that 

they spend time with friends anywhere from on a daily basis to a weekly basis.  This data 

was placed in the subcategory Frequency of Time Spent with Friends.  Participant 4 

shared that they spend time with friends “in the morning and afternoon” (Participant 4, 

personal communication, April 23, 2012).  Participant 3 said “I spend the night at my 

friends” (Participant 3, personal communication, April 23, 2012).  Participant 1 shared 

that they “spend my afternoons… some evenings with them… we to like the mall or 

movies or out to dinner somewhere together” (Participant 1, personal communication, 

April 19, 2012). 

Employment 

 Research has shown a correlation between employment with increasing personal 

well-being and self-efficacy (Siu, Tsang, & Bond, 2010), as well as improved 

relationships and social development (Becker, Whitley, Bailey, & Drake, 2007).  Payne 

(2007) writes that most individuals with ID “are quite capable of acquiring new 
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information, developing new skills, and leading productive, independent lives” (p. 1).  

The data that emerged in this area was placed in the subcategory Employment Skills 

Developed in College.  Participant 3 shared that when “I was in college and I learned to 

work” (Participant 3, personal communication, April 23, 2012).  Participant 5 stated that 

when “I was a student… just having all the responsibilities for classes, like going to class 

on time, meeting with certain people on campus like a study partner or a student friend… 

that prepared me for…working… I don’t think if I didn’t have those… role models in my 

life to prepare me for work, I don’t think I’d be where I’m at today” (Participant 5, 

personal communication, April 19, 2012).  Participant 1 went on to say “they prepared 

me on how to do interviews and um, to write cover letters and resumes and all that good 

stuff… appropriate dress wear, how to handle different situations when they arise” 

(Participant 1, personal communication, April 19, 2012). 

 Employment is a key aspect in being independent and sustaining oneself, it is seen 

as empowering, so it is vital that individuals with DD are able to have this opportunity 

(Lloyd, King, & Moore, 2010).  As ways to improve employment opportunities for 

individuals with ID and ASD are examined, there is a direct focus on postsecondary 

education, due to its connection with employment. Butterworth, Migliore, and Hart 

(2009) agree that individuals who participate in postsecondary education have better jobs.  

The results of this study reinforce this point.  Each participant in this study reported that 

they were currently employed.  The data collected in this area was placed in subcategory 

of Employment Status.  
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In the United States, an increasing number of young adults who are graduating 

from high school are turning to college as their next step. The United States Department 

of Labor (2010) shows that in October of 2009, 70.1% of high school graduates enrolled 

in college compared to the 68.6% that enrolled in October of 2008.  Current research 

shows that the benefits of attending college can be greater than just academia. According 

to the College Board Advocacy and Policy Center’s (2010) most recent study, those who 

attended college received not only academic growth and a higher rate of pay, but also 

lifelong transformations such as a greater sense of knowledge, fulfillment, responsibility 

and self-awareness.  The data from this qualitative study illustrates the benefits of 

attending college for the interviewees.  The participants reported being able to able to 

transport within their community, maintain friendships, work competitively and live in 

community settings with family and/or friends.  Analysis revealed that each participant 

was able to utilize and transfer skills gained in college into current areas of independence.  

The analysis showed that within the sub-categories: community living, employment, 

socialization, and transportation each participant gained some level of independence.   

Literature had suggested the importance of each of these subcategories. The 

disability movement has been working diligently for decades to acquire community 

participation and living for individuals with disabilities because immersion into one’s 

own community offers many benefits (Partington, 2005). There is empirical evidence that 

strongly suggests that in the United States people seek employment for other reasons than 

just pay (Lopes, 2009). According to McClelland’s motivational needs theory people 

have the need to belong and to build personal relationships and this can generate from the 
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workplace (Smith, 2010).  In addition, being able to work is clearly associated with 

improved health and an increase in overall quality of life (Macaden, Chandler, Chandler 

& Berry, 2010). The need to develop and maintain interpersonal relationships plays a 

very important role in every person’s well-being and development (Hintikka, Koskela, 

Kontula, Koskela, & Viinamaeki, 2000; Shuang, 2010). Friendships provide a person 

with support which ultimately provides assistance during difficult life changes and assists 

with stress (Daley & Hammen, 2002). Transportation plays a vital role in linking people 

to a wide ranging of necessary community supports and services (Burkhardt et al., 1998). 

In order for full participation in one’s community to occur an effective mode of 

transportation is necessary; a person’s economic independence and self-sufficiency are 

dependent on it (Kerschner & Aizenber, 2001).  Independence in community living, 

employment, socialization, and transportation are vital for young adults with 

developmental disabilities’ success.  The data from this qualitative study makes clear 

connections between the benefits of attending college and these categories. 

  A series of multifaceted steps were incorporated into this study to minimize the 

limitations of this research study. The privacy and confidentiality of all parties involved 

was protected through anonymity. All of data reported has been generalized with 

no specific individual experiences or names mentioned in the final analysis. This 

researcher is certified through the National Institute of Health (NIH) Office of Extramural 

Research in “Protecting Human Research Participants” (certification # 566693) and this 

study was approved by Walden University’s Institutional Review Board (IRB).  In an 

effort to avoid a conflict of interest or perceived coercion this researcher only selected 
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programs for this study that she never directly oversaw or supervised.  In an effort to 

reduce any unintentional bias, the researcher chose to use open-ended questions in a one-

on-one interview. 

Lincoln and Guba (1985) wrote that there is a series of techniques that can be 

used to conduct qualitative research in a manner which ensures credibility, transferability, 

dependability, and conformability, and in turn reduces researcher bias. In an effort to 

ensure credibility and validity, member checks were completed.  In order to promote 

transferability a thick description was developed by providing a detailed account of the 

interviews and specific quotes from the interviewees.  The data collection, data analysis, 

and theory generation had the potential to be subject to multiple interpretations (Denzin, 

1994) and therefore vulnerable this researchers bias (Miles & Huberman, 1994).  

Therefore a peer reviewer/competent peer (Creswell, 2009; Lincoln & Guba, 1985; 

Patton, 1990) was selected to do an independent audit of the research methods.  The 

external auditor thoroughly examined the original transcripts, data analysis documents, 

comments from the participants, and the text of the dissertation itself.  Based on 

established precedent in qualitative research, the external auditor assessed the 

dependability of the project, as well as any degree of researcher influence. The letter 

requesting the audit and the auditor’s letter of attestation are included as Appendix H and 

I (Lincoln & Guba, 1985). In an effort to promote confirmability, the findings supported 

by the data collected and the raw data are available for the reader’s inspection.   

Conclusions 
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 As the literature has shown independence in community living, employment, 

socialization, and transportation are vital for any young adult’s success, especially one 

with a developmental disability.  The data from this qualitative study supports the 

literature by illustrating that graduates with a developmental disability who have attended 

a postsecondary education program, are capable of obtaining the skills necessary to be 

independent in the four outlined categories.  The knowledge gained from this research 

study can offer concrete evidence to educators and postsecondary education institutions 

who have an interest in developing programs that help students with developmental 

disabilities attend college. While we know that students with a developmental disability 

have unique needs, it also important to remember the basic transferable skills needed by 

all young adults leaving high school and transitioning into adulthood. Chief among them 

is the ability to be with peers and be given the proper supports and assistance necessary to 

continue their education.  It is imperative that this population not be seen as undesirable 

or unable to continue learning after high school. Programs like the one selected for this 

study can give the graduate long lasting benefits that surpass their time in college.  This 

concept of successful skill retention and transferability is one that can be transferable into 

any program of a similar nature. 

 Programs developed based on the model used in this study should give students 

the opportunity to learn skills in the four categories outlined: community living, 

employment, socialization, and transportation.  The four postsecondary education 

transition programs selected for this study are funded and run by a non-profit human 

services agency in New York State. Although the programs are overseen by the non-
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profit human services agency, the programs are housed and integrated on four different 

college campuses.  Each program has between 10 and 20 students enrolled throughout the 

year and typically each program generates one to four graduates every year.  The 

programs support young adults with developmental disabilities who are between the ages 

of 18 and 23. These programs are comprehensive, non-degree granting, campus-based 

support programs for highly motivated young adults who have the desire to further their 

education and independence by attending college.  The goal is to enrich learning 

environments by nurturing diversity through the inclusion of people with disabilities in 

all facets of college life. Programs developed from this model should ensure all student 

outcomes reflect individualized student goals. The program should assist the students in 

making meaningful life choices and understanding how to develop individual goals.  

These outcomes should build on a person’s strengths and assist in developing the skills 

needed to become a productive adult.  

 Independence in the areas of community living, employment, socialization, and 

transportation are important aspects of becoming an adult.  This researcher argues that 

development of key transferable skills is integral to the successful development program 

of any young adult, especially one with a developmental disability.  Unfortunately for 

students with intellectual and developmental disabilities college may not be an option due 

to the existing obstacles that have limited and prohibited their entrance into college.  

According to the College Board Advocacy and Policy Center (2010) these uneven rates 

of participation in higher education should be “a matter of urgent concern not only to the 
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individuals directly affected, but also to public policymakers at the federal, state, and 

local levels”(p. 4). 

 According to United States Government Accountability Office (2009) colleges 

face a number of challenges in supporting students with disabilities as they transition into 

higher education. One challenge institutions face in supporting students, with 

developmental disabilities, is how to address students who are unaware of their rights and 

responsibilities regarding accommodations, as well as to how to provide services that 

require specialized knowledge (United States Government Accountability Office, 2009). 

Another challenge schools face is a lack of awareness among faculty members regarding 

legal requirements for supporting students with disabilities (United States Government 

Accountability Office, 2009). There is a need for more postsecondary education options 

as well as policy change.   

 The data generated by this study supports the positive impact of postsecondary 

education options for individuals with developmental disabilities.  The success the 

participants in this study have demonstrated should encourages policy change. To 

maximize learning and development, educators and institutions must give this population 

the opportunity to have similar experiences to their peers, while receiving the supports 

and assistance necessary.  The ability to move into the next stage of adulthood with peers 

is necessary for students to develop the self-awareness and self-confidence necessary to 

continue in the next stages of adulthood development. 

Think College (2010) is the national initiative for postsecondary education for 

people with intellectual and other developmental disabilities.  Think College is an action 
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of the Institute for Community Inclusion (ICI) at the University of Massachusetts, 

Boston. ICI is currently focusing on conducting research, training, and technical 

assistance for professionals, families, and students related to postsecondary education for 

individuals with intellectual and other developmental disabilities (Think College, 2010). 

According to the Think College website (2011) as interest in postsecondary education has 

expanded so has the need for research and training in this area.  

Current data and research literature indicate a need for research on the benefits of 

attending these types of postsecondary education programs. According to Blumberg, 

Carroll, and Petroff (2008), postsecondary education for young adults with ID is an 

emerging area of research. These authors state that although there is increasing interest in 

this area and there have been recent program developments, there is little research that 

explores the benefits of postsecondary education for these students. Hart, Pasternack, 

Mele-McCarthy, Zimbrich, and Parker (2004) wrote that there is a need to look at 

“learning, cognitive, and intellectual disabilities (LCID) in postsecondary education 

settings and how well…students fare-not only in classrooms, but also in employment and 

community life, long after they have left school”(p. 54).  Hendricks and Wehman (2009) 

maintain that “rigorous research on a variety of practices” for young people transitioning 

with ADS is desperately needed (p. 83).  Hart, Grigal, and Weir (2010) write that “in 

order for greater access to occur there is a need for changes to policy [and] research to be 

conducted” (p.3).  The Journal of Policy and Practice in Intellectual Disabilities (JPPID) 

which an international, peer‐reviewed journal established by the International Association 

for the Scientific Study of Intellectual Disabilities issued a call for papers focused on 
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evidence based policy and practice related to postsecondary education and people with 

intellectual and developmental disabilities for an upcoming special issue in March 2012. 

As the literature has shown there is change occurring on a local and national level.  At 

this time it is ever so important that stakeholder’s voices and successes be heard in 

scholarly environment.  Change in the area of postsecondary education for individuals 

with developmental disabilities is upon us and yearning for concrete data. This study 

offers data which can build upon to create social awareness and change by illustrating the 

benefits of attending these types of programs.  The data from this study can provide 

support not only for the existing postsecondary education programs for people with 

developmental disabilities but to also can lay the groundwork for the expansion of these 

types of programs. Further research could continue to explore the outcomes of graduates 

from various types of postsecondary education programs for individuals with 

developmental disabilities and build upon this study and other existing studies data.  

Continued research would ideally occur on a state and then a national level, in which the 

data could be compared and contrasted.  In this research various the strengths and 

weaknesses of various models could be evaluated.  Research also could explore programs 

or experiences of individuals in programs across institutions and against the various types 

of institutions in which they exist.  Additionally research could be conducted to compare 

the progress of young adults with developmental disabilities who have graduated from 

postsecondary education programs versus more traditional programming for this 

population.   
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Appendix A: Consent Form for Participant  

 

There is a research study being done on ______.   

 

You graduated from ______.   

 

_____ graduates are being asked for an interview.  

 

_________ is doing the interviews.   

 

She is a student at Walden University. 

 

 

 

You have a choice about being in the study.   

 

You can say yes or no.   

 

Background Information: 
 

This study is being done to find out what people learned while in ______.   

 

Procedures: 
If you say yes: 

 You will have a meeting with ______ 

 Mary will ask you questions about ______. 

 The things you talk about will be recorded.  

 The meeting will be about 45 minutes. 

 

 

Voluntary Nature of the Study: 
You have a choice about being in the study.   

 

You can say yes or no.   

 

If you say no, no one will be mad at you or treat you any differently.   
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You can stop at any time.  

 

If you choose to do the interview you can skip any questions you do not like.  

If you have someone you trust, then you can ask this person to help you decide whether 

or not you want to participate in this study. The person you trust will act as your 

advocate.  

 

If you want an advocate but do not know someone to ask, then _________ can help you 

understand. She is the _____. Ask ______ to help you set this up.  

 

The advocate would be present during the consenting process, but not during the entire 

interview. 

 

 

Risks and Benefits of Being in the Study: 

 

Your body will not be hurt. 

 

At the meeting ______ will ask you questions. 

 

You can stop at any time. 

 

If you feel stress you can call ___________.  She is a ____________. 

 

This study may help YALT and programs like it.   

 

What Mary learns will be shared with the public. 

 

Do you want a copy of the study when it is done? YES/NO 

 

 

Compensation: 

You will not get anything for being part of this study.  

 

Confidentiality: 

Your real name will not be used in this study. 

 

Contacts and Questions: 
 

Call _____ if you have any questions at ______________ 

 

You can also call Dr. Leilani Endicott from Walden University. Her phone number is 1-

800-925-3368, extension 1210.  
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Walden University’s approval number for this study is _________ and it expires on 

March 21, 2013. 

 

Mary will give you a copy of this form. 

 

Statement of Consent: 
 

I understand. 

 

I agree to be in this study.  

 

I want an advocate with me during the meeting.  Please circle: YES/NO 

 

 

 

Printed Name of Participant  

Date of consent  

Participant’s Written Signature  

Researcher’s Written Signature  
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Appendix B: Cover Letter for Participant  

Date 

[Recipient Name] 

[Street Address] 

[City, ST  ZIP Code] 

Dear [Recipient Name]: 

There is a research study being done on ______. 

 

You graduated from ______.   

 

____ graduates are being asked for an interview.  

 

_______ is doing the interviews.   

 

She is a student at Walden University. 

 

 

More information about the study is on the next page. 

 

______ will call you to see if you want to be in the study or not. 

 

 

Sincerely, 

 

 

Enclosed: Appendix A: Consent Form for Participant  

 

 



 

 

99 

Appendix C: Consent Form for Legal Guardian 

You are the legal guardian of an individual that has been selected to take part in a 

research study. This study is about ____ graduates.  

 

This is part of a process called “informed consent”.  This process allows you to 

understand this study before you decide whether or not the person you are the legal 

guardian for can take part. 

 

This study is being done by ______. She is a doctoral student at Walden University.  

 

Background Information: 
The purpose of this study is to explore the independence people learn when in ____. 

Currently, there is little research that shows the benefits of programs like YALT.  

 

Procedures: 
If you agree that the person for whom you act as legal guardian for can be in this study 

then they will: 

 Meet with the researcher at the _____ office of the college the student graduated 

from. 

 They will be asked twelve questions about the experiences at _____.  

 The interview will be recorded. 

 The interview will be about 45 minutes.  

 

Voluntary Nature of the Study: 
Participation in this study is up to you.  If you say no, everyone will respect your decision 

and no one will treat you or the person you are the legal guardian for differently. During 

the interview the interviewee can skip questions if they want to. You and/or the person 

for whom you act as legal guardian for can stop the study at any time for any reason.  

 

Risks and Benefits of Being in the Study: 
This study does not involve any type of physical harm.  During the meeting the person 

you are the legal guardian for will be asked to answer questions about ____ The results 

may be used to help _____and programs like it.  The results of this study may also be 

sent to various research journals. Individuals in the study will be able to talk to _____, if 

needed. Call ____ if you have any questions at _______. 

 

Compensation: 

There no compensation for this study.  

 

Confidentiality: 
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Any information about you or the person for whom you act as legal guardian for will be 

kept confidential. Those involved in the study will be given numerical and alphabetical 

names to ensure confidentiality. 

 

Contacts and Questions: 
Please feel free to ask _____ any questions you might have. If you have questions later, 

you may contact ______ or by email mary.vanhaneghan@waldenu.edu.  

 

If you want to talk privately about the person rights for whom you act as legal guardian 

for then you can call Dr. Leilani Endicott. She is the Walden University representative. 

Her phone number is 1-800-925-3368, extension 1210. Walden University’s approval 

number for this study is __________ and it expires on March 21, 2013. 

 

 

The researcher will give you a copy of this form to keep.  

 

Statement of Consent: 
 

I have read and understand the above information.  By signing below, I am agreeing to 

the terms described above on behalf of the person that I am the legal guardian for.  

 

Would you like a copy of the study when it is complete? YES/NO 

 

 

Printed Name of Participant  

Date of consent  

Participant’s Legal Guardian  Written Signature  

Researcher’s Written Signature  
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Appendix D: Cover Letter for Legal Guardian  

Date 

[Recipient Name] 

[Street Address] 

[City, ST  ZIP Code] 

Dear [Recipient Name]: 

You are the legal guardian of an individual that has been selected to take part in a 

research study. This study is about _____ graduates.  

This is part of a process called “informed consent”.  This process allows you to 

understand this study before you decide whether or not the person you are the legal 

guardian for can take part. 

This study is being done by ______. She is a doctoral student at Walden University.  

 

More information about the study is on the next page. 

 

____will call you to see if you would like the person for whom you act as legal guardian 

for to participate in this study.  If you have any questions please contact me at 

______________. 

 

 

Sincerely, 

 

Enclosed: Appendix C: Consent Form for Legal Guardian  

      Appendix E: Assent Form for Participants with Legal Guardians 
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Appendix E: Assent Form for Participants with Legal Guardians  

 

 

Hello, my name is______ and I am doing a research project to learn about ______.  I am 

inviting you to join my project. You graduated from ______.  _______ graduates are 

being asked for an interview.  I will be doing the interviews.  You have a choice about 

being in the study.  You can say yes or no.   

 

 

WHO I AM: 

I am a doctoral student at Walden University.   

 

 

ABOUT THE PROJECT: 

If you agree to be in this project, you will be asked to:  

 You will have a meeting with at [INSERT COLLEGE NAME] YALT. 

 Mary will ask you questions about ______.   

 The things you talk about will be recorded.  

 The meeting will be about 45 minutes. 

 

Here is an example question: 

How do you get around your community?   

 

IT’S YOUR CHOICE: 

You have a choice about being in the study.   

 

You can say yes or no.   

 

If you say no, no one will be made at you or treat you any differently.   

 

You can stop at any time.  

 

If you choose to do the interview you can skip any questions you do not like.  

If you have someone you trust you can ask this person to help you decide whether or not 

you want to participate in this study. The person you trust will act as your advocate.  

 

If you want an advocate but do not know someone to ask, then ______can help you 

understand. She is the ______.  Ask ______to help you set this up.  
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The advocate would be present during the consenting process, but not during the entire 

interview. 

 

PRIVACY: 

Everything you tell me during this project will be kept private. That means that no one 

else will know your name or what answers you gave.  

 

ASKING QUESTIONS: 

You can ask me any questions you want now.  Call______if you have any questions at . 

You can also call Dr. Leilani Endicott from Walden University. Her phone number is 1-

800-925-3368, extension 1210.  

 

Walden University’s approval number for this study is and it expires on March 21, 2013. 

 

 

I will give you a copy of this form. 

 

Please sign your name below if you want to join this project. 

 

Name of Participant  

Participant Signature  

Date  

 

Researcher Signature  
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Appendix F: Interview Protocol  

 

Project: Investigation of Independence Gained by Graduates of Five Postsecondary 

Education Programs for Individuals with Intellectual Disabilities. 

 

Time of Interview: 

Date: 

Place:  

Interviewer: 

Interviewee: 

 

[To be said to the interviewee: (a)There is a research study being done on ______.  .  You 

graduated from ______.   Graduates are being asked for an interview. (b) You will be 

asked 12 questions about ______.  (c) This study is being done to find out what people 

learned while in ______.  (d) The interview will be about 45 minutes.] 

 

[Have the interviewee read and sign the consent form.] 

 

[Turn on the tape recorded and test it.] 

 

Questions:  

1. How do you get around your community?  How do you get to and from a friend’s 

house, work, the store, etc.? 

2. Give me an example of how college taught you how to use public transportation. 

3. Give me an example of how you prepared for your learner’s permit or driver’s 

license while in college. 

4. Can you describe who you spend time with?  Who are your friends? 

5. Tell me about the friendships you developed in college.  Are you still friends with 

them now? 

6. How often do you spend time with your friends? What do you do when you spend 

time with friends? 

7. Describe how college prepared you for work. 

8. Can you provide me with an example of how college assisted you with job skills? 
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9. Are you currently working? 

10. Where do you live…house, apartment, etc., and with whom?   

11. Can you describe the community in which you live? 

12. How did college prepare you for independent living? 

(Thank the individual for their cooperation and participation in this interview.  Assure 

them of the confidentiality of their responses.) 
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Appendix G: Request for External Audit 

 

Date: April 26
th

 2012 

 

 

Dear _______, 

 

 In the United States, an increasing number of young adults who are graduating 

from high school are turning to college as their next step, but for young adults with 

developmental disabilities there are a limited number of postsecondary education options.  

Currently there are only a select number of postsecondary education programs that 

provided the tools and supports necessary for someone with a developmental disability to 

successfully attend college. At this time there is little research supporting the benefits of 

these types of programs. The study “Benefits of Postsecondary Education for Individuals 

with Developmental Disabilities” by Mary Van Haneghan attempts to fill the gap in 

research by using qualitative research design to investigate the levels of independence 

gained by the 2008 graduates of four postsecondary education programs for individuals 

with developmental disabilities.   

 You were selected to be the external auditor for Mary Van Haneghan’s research 

study entitled: Your responsibility as the external auditor for this project will be to assess 

the dependability of the project, as well as any degree of researcher influence. This study 

has been approved through Walden University’s IRB committee and the approval number 

for this study is _______.  Approval for this study expires on March 21, 2013. The 

completion of your audit fulfills the requirements of this researcher’s qualitative study.  If 

you have any questions please this researcher at ________ 

 

Sincerely, 

 

Mary VanHaneghan 
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Appendix I: Letter of Attestation 

Date: May 1
st
 2012 

Dear Mary Van Haneghan and Walden University: 

 By this letter I_______ am attesting that I acted as an independent auditor of the 

research methods in the qualitative case study entitled “Benefits of Postsecondary 

Education for Individuals with Developmental Disabilities”.  I was not involved in any 

aspect of the proposed or completed qualitative study, outside of this review.   

 I thoroughly examined the original transcripts, data analysis documents, 

comments from the participants, and the text of the dissertation itself.  All of the 

information I received had generic names issued to ensure confidentiality.  Based on 

established precedent in qualitative research, I was able assess the dependability of the 

project, as well as any degree of researcher influence.  After the completion of my audit I 

can attest that dependability was facilitated.   

 

 

Sincerely, 
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 CV 

Mary Van Haneghan, M.Ed. 

 
Education: 
 
Doctor of Education – Higher Education and Adult Learning   Expected 2012  
Walden University, Minneapolis, Minnesota 
 
Master of Science – Adult Education and Literacy        2007  
Buffalo State College, Buffalo, New York  
 
Bachelor of Art – Business Management       2006 
University at Buffalo, Buffalo, New York   

Relevant Professional Experience: 

 
Senior Program Manager/QMRP      2005-Present 

 Oversight of college based transition programs for young adults with intellectual and 
developmental disabilities  

 Development of and liaison to partnerships with universities and community businesses 

 Recruitment, supervision, and development of Program Managers, Community Based 
Instructors and volunteers 

 Responsible for student recruitment, determining eligibility and development of 
individualized program plan  

 Development and oversight of student curriculums, training and advocacy programs 

 Oversight of annual budget 

 Ensure confidentiality, service quality and federal and state regulatory requirements  
 
Adjunct Training Coordinator             2001-Present  

 Development of agency trainings 

 Instruction to agency employees 

 Community outreach and lecturer  

 List of lectures and presentation available upon request 
 
Program Manager                  1999-2005 

 Promotion and oversight of positive individuals, family and community relations and 
growth 

 Oversight of day-to-day operations and maintenance of program budget  

 Ensure confidentiality, service quality and federal and state regulatory requirements  

 Supervise and coordinate direct care staff in residential program setting\ 

 Developmental of resident habilitation plans  

 

 


